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MESSAGE FROM THE
SUPERINTENDENT,

SAN DIEGO CITY SCHOOLS

The initial "San Diego Plan for Racial
Integration" states:

"The commitment of the San Diego
City Schools' Board of Education is to
fulfill its constitutional Obligationto
reduce segregation in the schools and to
alleviate the harmful effects of racial
isolation.

"It is the intent of the Board of
Education to initiate immediately the
sequential steps necessary to establish
and implement the components of the
San Diego integration plan. It is also the
intent of this Board to focus initially on
the voluntary aspect of the program,
services. and experiences set tcrtb in the
San Diego Plan."

To achieve the goals set forth by the
Board of Education, the San Diego City
School District initiated a vigorous
race/human relations program. The
program is designed to assure that
students enrolled in voluntary integrated
programs will encounter positive
experiences and attitudes of acceptance
in their relationships with other ethnic
and racial groups.

In this age of community participation,
we invite widespread involvement of the
public in the development of quality
integrated programs for all students. We
hope you will join us in this essential
task.

Our aim is to build a dynamic and
cooperative partnership with the
community which will lead to positive
and constructive integrated education
prcprems,

MESSAGE FROM THE
ASSISTANT SUPERINTENDENT,
COMMUNITY RELATIONS DIVISION

San Diego traditionally has had a
reputation for initiating innovative and
effective educational programs. The
development of a successful voluntary
approach to integration is both a
challenge and an opportunity shared by
the district and the community.
The challenge is to provide a Quality
program of integrated education that
will strengthen positive attitudes towards
all people. The opportunity lies in
involving all those who represent the
community in a joint effort to make the
school integration plan work.

In activities coordinated by the
Community Relations Division,
race/human relations facilitators and the
teaching staff work through existing
school courses to include multicultural
perspective and race/human relations
experiences in the daily curriculum.
Throughout the district, a wide variety
of activities for students, staff, and
parents are conducted on the basis of
needs identified at individual schools.
Together, the diverse segments of the
San Diego community have combined
their resources in the current plan. It is a
credit to all those involved that the
integration programs implemented at the
start of the 1977·78 school year have
met with such initial success and
minimal problems.

The Community Relations Division will
continue to provide channels of
communication between school and
community that emphasize harmonious
desegregation with integration as the
goal.
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Since September of 1977, every elementary, junior
and senior high school; every district office and
division, and every camp and children's center has
involved a site committee of staff, parents, com-
munity representatives, and, in many cases, students
in a vigorous effort to develop a needs assessment
and race/human relations plan for every school, site
and division in the district.

The plans are now being implemented. What this
means is that people, working together are seeking
and finding ways to achieve not simply desegregation
but integration.

There is a world of difference in the two processes.
Desegregation mixes people of diverse ethnic back-
grounds to eliminate racial segregation. Integration
goes beyond the simple mixing of people to remove
any barriers which might perpetuate segregation for
any group. Integration has another meaning: to make
or form a whole, to unify.

In a desegregated school, a numerical ethnic balance
of the school population may be achieved, but the
students often tend to stay together in their own
ethnic group. There is little opportunity or desire to
communicate.

In an integrated school, the ethnic balance is enriched
by an attitude of acceptance. As the California State
Board of Education describes an integrated school,
it is ...

"one where all children perceive themselves and
their schoolmates as having equal status, recognition
and power, and the ethnic and racial groups are repre-
sented at all economic levels."

The race/human relations programs, supported by the
district race/human relations team of facilitators, ern-
phasize integration. The focus is on breaking down
fears and misconceptions people have about one an-
other. Differences among people are treated as valid
and important characteristics. A common ground is

established among students in order to transcend
color differences.
Integration maintains the distinctive identity of each
group. Differences among persons and groups are
respected, accepted, and used as opportunities for
learning and growth.

DESEGREGATION:
ELIMINATES RACIAL SEGREGATION.

INTEGRATION:
ELIMINATES RACIAL SEGREGATION, CONSIDERS
INDIVIDUAL NEEDS AND UNIFIES PEOPLE OF ALL
RACIAL AND ETHNIC BACKGROUNDS.
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THE BOARD OF EDUCATION OF THE SAN DIEGO CITY SCHOOLS
IS COMMITTED TO THE PURSUIT OF AN EFFECTIVE
RACE/HUMAN RELATIONS PROGRAM.

BOARD OF EDUCATION
GEORGE W. SMITH
President
JOHN WITT
Vice President
DOROTHEA EDMISTON
Member
PHI LIP HAL FAKER
Member
YVONNE W. LARSEN
Member
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THE ROLE OF THE
RACE/HUMAN RELATIONS
FACILITATOR

The district race/human relations team of facilitators
is a highly qualified group of individuals who assist
in race/human relations programs districtwide:

• Facilitators bring to the program extensive experi-
ence in teaching, counseling and social work.

• Facilitators are assigned to "families" of schools
within a community.

• "Families" of schools are elementary and junior
high schools within a high school attendance area.

• Each facilitator aids the school community in assess-
ing its unique needs and in planning, implementing
and evaluating individual site programs on the basis
of those identified needs.
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THE PLANNING PROCESS

IDENTIFYING NEEDS AT INDIVIDUAL
SCHOOLS AND SITES:

During the plan writing process for race/human rela-
tions programs developed at individual schools and
sites, each site was responsible for conducting a needs
assessment.

Certain recurrent themes were obvious in reading
and reviewing individual site needs. Comments from
parents, staff and students emphasized these themes:

"We need to insure that values and ideas from all
cultural and ethnic groups are considered when de-
cisions are made."

"We need to help each other realize that people of
all cultures have similar feelings and to increase their
understandings of differences."

"We need to foster in all students an appreciation of
their own background and culture."

"We need to make each child feel wanted and happy
in the school situation."

"We need to enable students to treat each other well,
regardless of race."

"We need to make parents aware of all segments of
the plan, seeking their understanding, support and
participation. "

"We need to involve teachers in all phases of race I
human relations programs, and to encourage a variety
of teaching techniques to motivate the varied partici-
pants in school."

WRITING THE PLAN:

• At each school, site and district office a site commit-

tee of parents, students and staff developed a plan for
a race/human relations program following format
guidelines developed by the Urban Affairs Depart-
ment.

• Facilitators from the district team assisted at indi-
vidual sites to develop plans related to specific needs.

REVIEWING THE PLAN:

• Plans were submitted to the Community Relations
Division and reviewed by the Community Relations
Interdivisional Review Team composed of teachers,
administrators, students and members of the Citizens
Advisory Commission on Racial Integration (CACRl).

• Plans were ranked "1 ", "2" or "3" according to their
content and appropriateness.

NOTIFICATION OF PLAN STATUS:

• Sites with a "1" ranking were directed to proceed
immediately with implementation.

• Sites with a "2" or "3" ranking were notified of re-
quired procedures and asked to modify or revise their
plan to comply with district guidelines.

• Revisions and modifications were reviewed and ap-
proved.

GREEN LIGHT FOR IMPLEMENTATION:

• The most frequently mentioned needs identified in
surveys in the first year of implementation of the San
Diego integration plan were communication; inter-
personal, interracial, and intergroup relations; cultural
awareness; self-concept; climate of acceptance in
schools; and parent and community involvement.
These areas provide a basis for the elements and

activities proposed to implement the race/human
relations programs.

• Every plan currently complies with requirements
based on recommendations of the review committee,
CACRI guidelines, and the Court recommendation to
implement race/human relations programs district-
wide.
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"School desegregation based on numbers may satisfy
certain political requirements, but it does not create
the heterogeneity required for an integrated system.':"

Race/human relations programs are much more than
a paperwork plan. Success demands that each plan be-
come a reality. The accomplishment of this goal will
be determined by the attitudes and understandings of
all of the people involved in the integration process:
students, parents, teachers, administrators, classified
staff, and the community. Additionally:

• People must be actively involved in developing self-
awareness and awareness of others.

• Positive attitudes toward people of all ethnic and
racial cultures are essential.

• People must be willing to examine their attitudes
and to work toward the common goals of acceptance

and understanding.

Integration suggests and permits the possibility of
strong friendships among students of different races
and ethnic groups. These options for friendship are in
the students' hands. However:

• School programs can help the process by building
positive attitudes towards individuals from every
racial and ethnic background.

• Parents, staff, teachers, and volunteers can help the
process by participating in and encouraging workable
relationships between people of all races and creeds.

RACE/HUMAN RELATIONS PROGRAMS
HELP THIS HAPPEN!

*Planning Educational Change, Volume III,
I nreqratlnq the DesegregatedSchool:
U.S. Office of Education, 1970.

11
r



7

RACE/HUMAN RELATIONS PROGRAMS

ASSESSMENT OF NEEDS
EACH INDIVIDUAL

Each individual brings to the process his or
her uniqueness: racial/ethnic background,
prior experience, education, attitudes and
understandings.

-l>

Through a needs assessment, school community groups can
work to determine race/human relations program activ-
ities most appropriate for individuals in each school. The
assessment of needs is a continuing process which allows
a school community to expand or modify the program as
needs are identified.

SELF-CONCEPT/SELF·ESTEEM
Self-concept and self-esteem programs seek to build a sense
of worth in each individual and to emphasize the positive
nature of differences. Self-concept workshops led by facil-
itators include these topics:
• Values education: How do values affect our attitudes to- <)--t>
ward others?
• Identity, self-concept. self-esteem, self-development: How
do self-concepts develop in a multiracial society?
.Prejudice, stereotyping. labeling: How does racial identity
affect individual and group attitudes?

PARTICIPANTS
IN PROGRAMS

Participants In race/human relations
programs share experiences designed
to:
• Develop an awareness of individual
self-image,
elmprove communication skills.
-Prcmo te harmonious interpersonal,
interracial. and intergroup relation-
ships.

SOLVING INTERGROUP PROBLEMS

<l--l>
Programs 1n intergroup relations are designed to improve
the participants' understanding of themselves and others
while building skills in communication which will lead to
the resolution of misunderstandings between groups,

COMMUNICATIONS SKILLS UNDE RSTANDI NGI APPR ECIATION

Communications skills programs are aimed at improving
the exchange of information and feelings between individ-
uals and groups. Workshops may focus on communication
skills or may use communication skills as a vehicle for learn-
ing in other areas. Programs emphasize human develop-
ment, decision-making. intergroup communications, and
parenting skills.

Understanding and appreciation of other cultures is attain-
ed by acquiring information. by personal sharing with
people of other races and cultures. and by particIpating in
activities which build awareness and empathy for people
of other groups, people can build bridges of understanding
and friendship. Students learn to recognize and prize di-
versity, to respect all cultures and to develop positive rela-
tionships among diverse cultural groups.

-l>
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As role models for students, as ombudsmen and as
liaison with parent groups, aides work to enrich and
expand understandings within the school community.

RACE/HUMAN RELATIONS PROGRAMS

THE ROLE OF THE FACILITATOR
IN IMPLEMENTATION:

During the implementation of race/human relations
programs, facilitators:

• Provide lnservlce education programs in personal de-
velopment, intergroup relations, and communication
skills for all students, staff and parents .

• Work continually with schools and site staffs in eval-
uating, updating and expanding their race/human re-
lations programs.

Since the Race/Human Relations Program includes
people throughout the district, facilitators also work
to implement programs with other groups of district
employees and support personnel. Each central office
department and division has assessed its needs and im-
plemented a plan for its staff. In addition, all bus
drivers and aides who work for the district are in-
volved in race/human relations training.

As resource persons, race/human relations facilitators
also work with individuals and committees to plan
and evaluate activities, suggest appropriate resources,
and develop working relationships within the com-
munity.

THE ROLE OF THE COMMUNITY AIDE

Community aides provide an invaluable service in
interpreting integration programs to the community.
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THE ROLE OF COMMUNITY
RELATIONS DIVISION

The San Diego Plan for Racial Integration is composed
of many diverse elements. Race/human relations pro-
grams act as a catalyst to tie elements together in a
cohesive whole.

The Community Relations Division assumes the
responsibility for directing race/human relations pro-
grams districtwide. Specifically:

• The major role of the Division is to provide leader-
ship for the district integration programs and to serve
as district liaison with various ethnic groups and with
civic, charitable, and professional organizations with-
in the community.

• The Assistant Superintendent, Community Rela-
tions Division, coordinates the activities of the Urban
Affairs Department, Emergency School Aid Act pro-
grams, Multicultural Education programs, and the
Volunteer program.

• The Division has assumed major responsibility for
compiling exemplary ideas and programs from school/
site/race human relations program and media resource
materials for a district Option Bank. The Option
Bank will serve as a resource during future develop-
ment and implementation of race/human relations
programs at individual schools and sites.



EMERGENCY SCHOOL AID ACT
IESAAI

PROVIDING THE TOOLS FOR SUCCESSFUL INTEGRATION

URBAN AFFAIRS DEPARTMENT
Under the leadership of the Urban Affairs Director.
the Urban Affairs department:
«Assists operating divisions In the Implementation of
the Voluntary Ethnic Enrollment Program (VEEP).
«Helntorces positive attitudes in schools sending and
receiving ethnic transfer students by providing racel
human relations ecttv.ues which emphasize intergroup
experiences and understandings.
«Coordinates and monitors a vigorous race/human reo
lations program distrtctwide.
«Coordinates the services of a team of race/human re-
lations facilitators who serve in a resource capacity to
all district schools. children's centers, support offices,
and the community.
«Interprets Integration programs to the community.
«Assists in the coordination of the otsrrtctwlde desea-
regation/integration activities.

VOLUNTEER PROGRAM
Volunteer services provided by individuals and organ-
izations are invaluable. The district appreciates the
variety of talents shared and the commitment of vol-
unteer time and effort which enriches the educational
program dlstrtctwlde:
-Parent and community volunteer activities are coordi-
nated by the volunteer coordinator in the Community
Relations Division.
e votunteers participate in a variety of roles in school
sites and school communities.
-Parent and community volunteers are encouraged to
become involved in race/human relations activities and
programs available to them.

The ESAA program:
-Provides federal funds which supplement the district's
Integration efforts.
-Encourages the voluntary reduction or elimmation of
mtnorttv group isolation through special services to
programs such as VEEP, Guidance Servicesand Multi-
cultural Education.
-Meets special needs arising from nuncntv group seq-
regation.
-Aids students In overcomIng educational disadvantages
of mtncnw group isolation.
«Asslsts in programS'for bilingual students.
-Provides special servlces to the race/human relations
program, including training selected staff to work In a
liaison role between schools and community.

MUL nCULTURAL EDUCAnON
Multicultural education is a process which emphasizes
the strength of differences in individuals and groups,
and which valueshuman rights. social justice, and alter-
native life choices for all people. Multicultural educa-
tion promotes the awarenessthat every group - ethnic,
cultural. social and racial - exists autonomously as a
part of an interrelated and interdependent societal
whole.
Multicultural education in San Diego City Schools is
under the leadership of the Multicultural Specialist.
who coordinates:
«Development of multicultural curriculum materials,
special exhibits and assemblies.
-Multicultural Inservlce training for staff members.
-A sequential program in mutttculturat education for
students, Grades K-12.
-Ongoing research for identification of state and na-
tional trends appropriate for multicultural emphasis in
the district.
«Llelson between the district and cornrnunltv groups
involved in multicultural education concerns.
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The development of workable programs for race!
human relations is an ongoing, essential element of
the district integration process.

1977·78 has been a year of good beginnings, a year of
learning, a year to examine, evaluate and plan for the
future. The Community Relations Division in coordi-
nation with other divisions will continue to build on
what has been accomplished.
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THE CHALLENGE AND THE OPPORTUNITY

The success of an integrated educational program
ultimately depends on four issues:

• The quality and equality of academic instruction of·
fered to all students.

• The availability and variety of extracurricular activ-
ities open to all students.

• Positive social relationships among people of differ-
ent races.

• Objective faculty and administrative views of racial
relations.

What matters iswhat happens ... to students, parents,
and staff.

What matters is where it happens ... in an atmosphere
of acceptance at each school site.

What matters is how it happens ... through positive
communication and understanding.
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