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SITE MONITORING OF INTEGRATION PROGRAMS

October 19, 1982 (First Reading)
October 26, 1982 (Revised)

GENERAL BACKGROUND AND OVERVIEW

1. Purpose

The fundamental reasons for monitoring integration programs as described in
the San Diego Plan for Racial Integration are:

a. To improve the quality of the district's integration effort by
identifying both strengths and weaknesses in program implementation.
Strengths should be shared with other programs and/or sites.
District resources should be focused on weaknesses so that these
may be corrected as rapidly as possible.

| b. To assure the Board of Education, district staff, parents, and

| community members that the district's integration program is pro-

| gressing in a fashion that improves the quality of the program,
maintains identified strengths, and seeks to correct weaknesses.,

Programs to be monitored include selected VEEP sending and receiving schools,
magnet schools and programs, elementary learning centers, exchange programs,
and race/human relations and other integration programs.

2. Point of View

Consistent with the philosophy adopted by the Board of Education for 1982-83,
we believe that integration programs are most successful in schools whose
educational programs are of high quality and whose staffs are dedicated to
encouraging all students to reach maximum potential in both academic and
personal/social development.

3.. Areas of Emphasis " v

The monitoring process described in the following pages is the result of brain-
storming and input sessions in which more than 75 persons have participated.
These sessions resulted in a focus on three major areas of emphasis:

e
-

I. Campus Atmosphere (School Climate)
II. Classroom Atmosphere (Learning Climate)
I1I. Guidance/Counseling/Student Activities and Concerms
4, Contents of the Following Sections

The following sections of this documegt include:

e Summary of Monitoring Process

® Proposed Listing of Schools to Be Monitored, 1982-83
e Integration Monitoring: Site Background Information
e Checklist for Monitoring Integration Programs

5. Recommendation

It is recommended that the Board of Education approve the plans for site
monitoring of integration programs for implementation during the 1982-83
school year,
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San Diego City Schools
Community Relations and Integration Serv1ces Division
Integration Support Services

SUMMARY OF MONITORING PROCESS

October 19, 1982 (First Reading)
October 26, 1982 (Revised)

NUMBER OF SCHOOLS TO BE MONITORED: Forty-five to fifty schools each year. (Court—
identified, minority-isolated schools will be monitored during 1982-83. The remain-
ing schools to be monitored during the current school year will be selected from
VEEP receiving and magnet school sites. Integration program schools not monitored
during 1982-83 will be monitored in subsequent years on a rotating schedule.)

MONITORING CALENDAR: As recommended by the CTS Committee (Committee to Investigate

the Feasibility of Consolidating Time Schedules for the Various Site Program Planning,
Wonztoriqg, and Evaluation Requirements):

FIRST QUARTER (SEPTEMBER 13-NOVEMBER 12): This quarter will be used for plan-
ning, orientation, identification, and initial team inservice sessioms. Site
bYackground information will be collected for use of monitoring teams. At a pre—
monitoring visit to sites, principals will be inserviced on the monitoring
checklist and its use. Principals will be encouraged to use the checklist in
working with site staff to assure site readiness for monitoring process.

SECOND AND THIRD QUARTERS (NOVEMBER 15-APRIL 8): Monitoring visits occur.
There will be immediate feedback to site principals as to the results of the
teams' observations and inquiries. To the degree possible, momitoring visits
will be arranged to include the following:

@ site visits of elementary and secondary directors, and
¢ site visits of program evaluators as appropriate.

FOURTH QUARTER (APRIL 11-JUNE 17): Scheduled site monitoring visits will be
completed. Follow-up visits will be made as appropriate.

Time will be allocated for review of process, preparation of reports, and
planning for 1983-84.

MONITORING TEAMS: It is expected that most monitoring visits can be accomplished
in a time frame of one to one-and-a-half days. Large schools will require two or
more days; small schools may require only one day.

Monitoring teams (of three to five members) would comsist of

® an administrator,

® a parent and/or community member (These persons will be asked to

make, at least, a five-day commltment and will be rotated as
required.),

® one to three additional staff persons (resource and/or classroom
teachers, race/human relations facilitators, volunteer coordinator,
and others to be identified), and

® one to two persons to be added by sites (community/staff/or students)
on an optional basis.

Small schools will require a three-person monitoring team; large omes, at least five,.

SCHEDULING: Following orientation of site principals, the schedule for monitoring
individual sites will be announced. It is expected that most site visits will be
completed between November 15, 1982 and April 29, 1983, Principals will be notified
of site visits two to three days in advance of the actual visit of the monitoring team.,
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7 San Diego City Schools
Community Relations and Integration Services Division

PROPOSED LISTING OF SCHOOLS TO BE MONITORED, 1982-83

ELEMENTARY: REGION I (SAWYERS)

Burbank Sherman

La Jolla Elem. Stockton

Logan Cadman
Lowell

ELEMENTARY: REGION II (CRAIG)

Baker Johnson
Balboa Kennedy
Chollas Knox
. Emerson Mead
B Horton : Webster
Green

ELEMENTARY: REGION III (MATTHEWS)

Fulton Encanto
Valencia Park Holmes
Lindbergh Freese Lafayette

ELEMENTARY: REGION IV (McCLURE)

>

Ross Franklin
Alcott Mason
Chesterton Jerabek

SECONDARY: REGION I (SMITH)

San Diego Point Loma
Memorial Collier
SECONDARY: REGION II (RITCHEY)
Lincoln Henry
Gompers Pershing
Muir
SECONDARY: REGION III (KAUPP)
Morse : Madison
O'Farrell SCPA Hale
SECONDARY: REGION IV (PETERSEN)
Clairemont Kearny
Marston Wright Brothers

NOTE: Integration program schools not rionitored during 1982-83 will be
scheduled for monmitoring (om the basis of a rotating schedule) during
subsequent years.
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Community Relations and Integration Services Diyision

INTEGRATION MONITORING SITE BACKGROUND INFORMATION

NAME OF SCHOOL:
PRINCIPAL:

L

SECTION 1

School and Key Personnel

VICE PRINCIPAL(S):

OTHER KEY PERSON(S):

II. Scheduling Information

STARTING TIME: ENDING TIME:
MINIMUM DAY: LUNCH TIMES:
OTHER:

III. Pertinent Data

Please indicate date and source for information recorded in this section.
ARSI R TR TR IR A AR it SRR RS

ENROLLMENT: AS OF
: (number) (date) T8 emuln
ETHNIC BREAKDOWN OF STUDENTS: *
ETENIC ACTUAL
CENSU% NUMBER HISPANIC WHITE BLACK ASTAN ALASKAN/INDIAN OTHER
1981-82
.PERCENT: % 4 e % %
eranrc  ACTUAL -
CENSUS NUMBER HISPANIC WHITE BLACK ASTAN ALASKAN/INDIAN OTHER
1982-83 )
PERCENT: % 4 % % %
ETHNIC BREAKDOWN OF STAFF+(MDNTHLY)3
. PERCENT .
s
g;g%gng HAMEER HISPANIC WHITE BLACK ASTAN ALASKAN/INDIAN OTHER
crarFInG CehGE i .
REPORT Classi]ie -
11/1982 %. z z 70 z /c
STANDARDIZED ACHIEVEMENT DATA: See attachment(s) number(s)
SUSPENSION DATA (YEAR TOTALS): DATE: SOURCE:
ACTUAL
NUMBER INDIAN/ALASKAN ASTIAN BLACK WHITE HISPANIC OTHER TOTAL
PERCENT: % A % % A % =

ATTENDANCT DATA:

See attachment number .




THE POLLOWING SECTIONS.

NOTE: PLEASE INDICATE DATE AND SOURCE FOR INFORMATION RECORDED IN

PR

IV. Special Services to Students

LIMITED ENGLISH PROFICIENT (LEP) STUDENTS:
NUMBER OF LEP STUDENTS:

PROGRAM

ENGCLISH LANGUAGE DEVELOPMENT
PRIMARY LANGUAGE INSTRUCTION
BILINGUAL EDUCATION

OTHER: '

GIFTED PROGRAMS:

CLUSTER
SEMINAR
OTHER:

SPECIAL EDUCATION PROGRAMS:

RESOURCE SPECIALIST PROGRAM

SMALL GROUP INSTRUCTION PROGRAM
COMMUNICATIVELY HANDICAPPED (SDL)
COMMUNICATIVELY HANDICAPPED (D/HH)
LEARNING HANDICAPPED (LH)
PHYSICALLY HANDICAPPED (PH)
SEVERELY HANDICAPPED (SED)
SEVERELY HANDICAPPED (TMR)
SEVERELY HANDICAPPED (DCH)

SEVERELY HANDICAPPED (AUT.)
OTHER:

SPECIAL PROJECT PROGRAMS:

ECIA, CHAPTER I

SCHOOL IMPROVEMENT PROGRAM (S.I.P.)
FOLLOW THROUGH

STATE PRESCHOOL

CHILDREN'S CENTER

OTHER:

NUMBER NUMBER
1981-82 1982-83 COMMENT

ES

<

COMMENT

LRl

(IR

NRRRSRRRAR
bbb 1 b

V. Integration Program Description

(Reference: San Diego Plan for Racial Integration)

See attachment number o

PROGRAM PARTICIPATION:

ACHIEVEMENT GOALS PROGRAM (AGP)
DISTAR
OTHER:

STUDENT ENROLLMENT:

VEEP STUDENTS

MAGNET STUDENTS (TOTAL)
NONRESIDENT MAGNET STUDENTS
LEARNING CENTER STUDENTS
EXCHANGE PROGRAM STUDENTS
OTHER:

LFH:1la
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NUMBER NUMBER
1981-82 1982-83 COMMENT
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SECTION 2
FEOg¥F L L E

(ADDITIONAL SITE BACKGROUND INFORMATION TO BE

CATHERED AT PRE-MOWITORING CONFERENCL WITH PRINCIPAL)

i s
=™ SUPPORT .SERVICES FOR STUDENTS:
BACKGROUND INFORMATION

2 .a-21

{1}

Ay

3.

RN A R s

Has the principal been at this site

How many teachers at this site have total district

less than one year?
one to three years?

more than three years?

experience as follows:

P

R

P

less than gﬁe year? A
5¥g~ -Eh%i_ ive-yeaps?
dgrto ee yezgs?

VRN R

over 15 years?

How manu_Leave subs are employed? In what
ecapacity? -
Does the school have a

Q.

b. as

E.87

£
5 .6.

g.k.

resource teacher? (Specify type & funding.)
special reading teac er?

nurse and/or health aide?
counselor and/o; counseling staff?
community aide(s)?

guidance aide(s)?

{nstructional and/or bus aide(s)?

(Pleasc indicate numbers of employees in categories
listed above and how utilized.)

&.

For magnet schools only. What specialized courses

are offered? Please attach brochure or explain
below:

YES

NO

NA

COMMENT




SECTION 2
FPROFILE

(ADDITIONAL SITE BACKGROUND INFORMATION TO BE
GATHERED AT PRE-i

v PRINCIPAL)
. SUPPORT SERVICES FOR STUDENTS:

ONITORING CONFERENCE WITH
BACKGROUND INFORMATION (Continued)

YES | NO NA COMMENT
SR AR

5. What parent groups and/or organizations are activeJ
List major ones below.

6.

Dces the school have a library/media center? If
"ves," comment briefly on how it is used.
gumber 0

(Include
students participating in scheduled activig
1es each week; 1n gra%zoﬁ purpose serEé, etc.?

What volunteer programs are active at che.site?
Explain pelow:  (Include number of peopl: involved,
rang? of activities, integration purpos-=s served,
ete.

8. Does the school have a student council/ASB or
other organization to encourage all studen

ts to
arti at a school activities? Eseptadmr-below.
D% stu%ié%t goéy offgcers fl
le)

Ten reflect the ractal/ethnic
composition of the student $ du?

AGP schools only. How does the Achievement Goals
Program function at this site?

(All classrooms,
selected classrooms, etc.?)

Explain below.

10. Was the interim goal for AGP met?

1f not, what
corrective steps are in place? (AGP schools only)




(ADDITIONAL SITE BACKGROUND INFORMATION TO BE

GATHERED AT PRE-MONITORING CONFERENCE WITH PRINCIPAL)

B

B.

GUIDANCE AND COUNSELING: BACKGROUND INFORMATION l YES

NO

NA

COMMENT

b

Is

65.

Does the site have a plan for ortentation of
parents and students?

Does the site have a guidance plan or program to
address the personal/social, educational, and

career needs of students (secondary) of all racia

ethnic backgrounds? Explain below:

Does the site guidance plan or program provide for

a. early identification of students in need?
b. preventive counseling and follow up?

c. ecrisis intervention and disciplinary
remediation?

Explain below:

Does the site have a written discipline plan or
code? If yes, please provide a copy for
pre-monitoring visit.

Have students and parents received a copy?

Does the site discipline plan or code include
parent/student rights? Explain how parents and
students are informed of these rights.

Does the site have a written attendance improve—
ment plan? Explain how parents and students are
informed.

4




SECTION 2

PROFILE

(ADDITIONAL SITE BACKGROUND INFORMATION TO BE

GATHERED AT PRE-MONITORING CONFEREKCE WITH PRINCIPAL)

e

5.

GUIDANCE AND COUNSELING: BACKGROUND INFORMATTION | YES

NO

NA

COMMENT

.

76,

8%.

98.

1f the school receives VEEP students, is the VEEP
gite committee aetiwve? functioning? (Include
information as to how VEEP students are welcomed
to the site, who is scheduled to meet busses on a
daily bastis, ete.)

Does counseling and instruction for all students
include information on a wide variety of career
options and/or requirements? Expiain-belowt

At the secondary school level, do students-—ef-aii
raeialiethnie—baekgreunds both minority/majority
students receive follow-up counseling based on
the Career Planning Inventory and on their

 individual needs, interests, aptitudes, skills,

and achievements?

9y——Do-site-diseiplin-ary-actione—generalliy-refleet

10.

the—raeialiethnie—distribution—of~the-student
bedy-with-regards—te-dispariey—Lif-any)—in—the

ay——aumber—-ef-ouspensienst
by——aumber—of—eHemPpELOnSF
ex-~ohortened-days
Zxplaia-sesows

SENIOR HIGH SCHOOLS only. Are studemts enrolled
in college prep classes gemerally representative
of the racial/ethnic composition of the student
body as a whole?

19-——Ef-a-dispasity-eninta—{oee—nor—I9-abovery-were

distriet-procedures-and-practices—fotiewed?
Explain-below+s




| - SECTION 2
- PROFILE

i : (ADDITIONAL SITE BACKGROUND INFORMATION TO BE
| ' GCATHERED AT PRE-MONITORING CONFERENCE WITH PRINCIPAL)

R GUIDANCE AND COUNSELING: BACKGROUND INFORMATTON YES NO NA COMMENT
(Continued)

71. SENIOR HIGH SCHOOLS only. If the answer 6 no.. 10
Zbove ic "No," what cteps are being taken to
improve the racial/ethnic balance of college prep

 classes?

12. SENIOR HICH SCHOOLS only. Are students taking the
Scholastic Aptitude Test (SAT) generaly repre-
sentative of tne racial/ethnic composition of the
student body as a whole?

13. SENIOR HIGH SCHOOLS only. If the answer to no. 12
Zs "No, " what steps are being takem to encourage
underrepresented groups to participate? Explain
below. ;

14 9, Do site disciplinary actions generally reflect the
racial/ethnic distribution of the student body
with regards to disparity (if any) in the

a. number of suspensions?
b. number of exemptions?
c. shortened day?

Explain below,.

ka
on
He
©

If a disparity exists (see no.-9-1¢4 above), were
district procedures and practices followed?
Explain below: :
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Community Relations and Integration Services Division

CHECKLIST FOR MONITORING CF INTEGRATIO!N PROGRAMS

NOTE: OBSERVATION WILL BE THE PRIMARY MEANS OF GATHERING DATA FOR THIS REPORT.

UBSERVATIONS"NILL RE AUGMENTED BY CONVERSATIONS (SUPPORTED, TO THE DEGREE
POSSIRLE, BY DATA) WITH THF VARTOUS MEMBERS OF THE SITE STAFF AS WELL AS
STUNFNTS/PARFNTS/COMMUNTTY . Reactions will be recorded on the basis of a percent

172/ 7, ns » negati

I. CAMPUS ATMOSPHERE (SCHOOL. CLIMATE--NONCLASSROOM)

—

A SCHoOL CAMPUS SHOULD BE A FRIENDLY, PRODUCTIVE
CARING PLACE FOR STUDENTS AND STAFF WHO WORK
THERE DAILY, AS WELL AS FOR THE PARENTS, COM-
MUNITY MEMBERS, AND OTHER VISITORS WHO COME TO
THE CAMPUSES SEEKING TO SUCCESSFULLY INTEGRATE
STUDENTS OF VARIED RACIAL/ETHNIC BACKGROUNDS
INTO THE ACADEMIC AND/OR SOCIAL LIFE OF THE

MONITOR'S REACTION SCALE

4.0 %08
uanbaiyj
%56 — 0
wopyas

e
3/
<

%00L - %QAT

[{]uanbalg IS Y
AANTYLNEAISV U0
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Ayajuenbaiajuy

U4AYESE0 LON

GIUVITIddY LON

SCHOOL., HE FO W 0BS ABL HAV]
POINTS OF INQUIRY W SSIST 1

R JLL ASSIST IN IDENTIFYING - -
STRENGTHS AND WEAKNESSES IN THIS AREA AT A GIVEN
POINT IN FIME, ... 4

4. CAMPUS ATMOSPHERE--STAFF WITH STUDENTS

1: Ia hallways, lunch areas, play areas, etc., does
staff acknowledge students of all racial/ethnic

groups by a greeting, smile, and/or comment or
question? - .

COMMENT :

2. If a student seems—te—heve has a problem, be
conecernedy—or-needs-assistances—does—-seaif-provide
apprepriate—suppere? 13 gssistance given?

COMMENT :

3r——Are-teachers—often—at;-or-near;-thetr-ctassroom
door_to-grest-students—entering-the—room?

COMMENT:

.4 Does staff provide direction and/or assistance to
all students promptly, fatrty; and in a manner that
demonstrates respect?

COMMENT:




CHECKLIST FOR MONITORING OF INTEGRATION PROGRAMS

T
) —--NONCLASSROOM
I. CAMPUS ATMOSPHERE (SCHOOL CLIMATE ) MONITOR'S REACTION SCALE

&~ | =
==zl Z
< - e S 1) ? :J_l s
OTE: OBSERVATIOM WILL BE THE PRIMARY MEANS OF GATHERING 31,‘.‘; %;’,; EEE,, T - 2ol E
DATA FOR THIS REPORT. OBSERVATIONS WILL BE AUG~ T’“ :'9_-' : o 4 & =Gl :
MENTED BY CONVERSATIONS (SUPPORTED, TO THE DEGREE | = | 5 w2 e e IR Bl
POSSIBLE, BY DATA) WITH THE VARIOUS MEMBERS OF THE gg (o 32 % ot §
SITE STAFF AS WELL AS STUDENTS/PARENTS/COMMUMITY. N1 < s B o™

Reactions will be recorded on the pasis of a percent S <

of observed interactions (positive or negative). =

A. CAMPUS ATMOSPHERE--STAFF WITH STUDENTS (CONT.)

4, 5y Beaff-is-altewer If a problem appears to be
developing, staff moves quickly to avert trouble.

COMMENT :

-

5., 6y If a problem develops anyway (see no. 5 above),

it is addressed immediately.with-fairmess-and
fiFmRessy

COMMENT :

6. 7. For students of all racial/ethnic groups, are
accomplishments and/or special events recognized
publicly (multicultural fairs, bulletin board
displays, student publications, newsletters,
video tapes, ete.)? Please collect samples.

COMMENT:

7. 8 1Is the multiracial/multiethnic background of the
students reflected in bulletin board displays,

publications, video tapes, speakers, assemblies,
etc.?

COMMENT :

B. CAMPU5 ATMOSPHERE--STAFF WITH STAFF

1. -Are-tesehers-friemdly-and-heipfui-to-eachr-others
irery-do-they-greet-ezeh-other-in-the-hatis;-share|
ideas—and-materiats;—support-each-otirer?

Is there evidence of rutual respect among stafy
members, both certificated and classified?

COMMENT :




CHECKLIST FOR MONITORING OF INTEGRATION PROGRAMS

I. CAMPUS ATMOSPHERE (SCHOOL CLIMATE~~NONCLASSROOM) ﬂ MONITOR'S REACTION SCALE %’z z

f ; o, St > 31 7

NOTE: OBSERVATIOM WILL 3E THE PRIMARY MEANS OF GATHERING | o E %‘5’ 3 2 (8ol =

— DATA FOR THIS REPORT. OBSERVATIONS WILL BE AUG- Ww [Ma ' S

MENTED BY CONVERSATIOMS (SUPPORTED, TO THE DEGREE |' m |'S 2 wE $S s

POSSIBLE, BY DATA) WITH THE VARIOUS MEMBERS OF THE |3 8 | R Hsia

SITE STAFF AS WELL AS STUDENTS/PARENTS/COMMUNITY, [|R € |%< " 52 3
Reactions will be recorded on the basis of a percent = -

of observed internntions (nogitive or negative). g J

B. CAMPUS ATMOSPHERE--STAFF WITH STAFF (CONT.)

2. Does--the-relationship-between-certificated-and-
classified- staif-ceem-to-be-Lriendly—-and helpfuly
jBy-do-thex greet-each-other-and- Does staff
work together in a mutually supportive way?

COMMENT :

there evidence of positive interaction
3. 1s =fr=iwrrisrieeand-cooperatiomrevident among staff
members of differing racial/ethnic backgrounds?

COMMENT :

4, 1Is the administration visible on campus?
COMMENT :

5. Is the administration readily available to staff--
both certificated and classified?

COMMENT :

6. Is note taken of staff accomplishments and other
special events of importance to staff members?

COMMENT :

7. Does staff have clearly understood channels for
communication and feedback? (Point of injuiry)

COMMENT :




CHECKLIST FOR MONITORING OF INTEGRATION PROGRAMS

1. CAMPUS ATMOSPHERE (SCHOOL CLIMATE-~-NONCLASSROOM)

A PSS TS A S RIS 2 S S D AR

MONITOR'S REACTION SCALE

I0TE: OBSERVATION WILL BE THE PRIMARY MEANS OF GATHERING

DATA FOR THIS REPCRT. OBSERVATIONS WILL BE AUG-
MENTED BY CONVERSATIONS (SUPPORTED, TO THE DEGREE
POSSIBLE, BY DATA) WITH THE VARIOUS MEMBERS OF THE
SITE STAFF AS WELL AS STUDENTS/PARENTS/COMMUNITY. .

Reactions will be reqorde? on the basis of g pircent
of observed interactions (positive or negative).

C.

CAMPUS ATMOSPHERE--STAFF WITH PARENTS AND COMMUNLILY

1. Are visitors to the office greeted promptly and
given assistance in a friendly, courteous manner?

COMMENT: '

2. Does staff greet visitors on campus tn-z-frtendty
fashtony and offerimg assistance as appropriate?

COMMENT :

3. Are parents wetcomed—am utilized as volunteers,
tutors, members of school advisory committees,
etc,”?

COMMENT:

4, Are parents encouraged to initiate calls or visits
to the school to discuss qtudent progress and/or
concerns? (Point of inquiry)

COMMENT :

5. Are parents kept abreast of school events through
regular communication devices such as newsletters,
brochures, flyers, etc.? (Point of tnquiry)

COMMENT :

How are parents notified
6. Do-parents—ceeeive-pre@pt-netifiecation of poten-

tial or actual problems that affect their
students' school performance? (Point of inquiry)

COMMENT:
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CHECKLIST FOR MONITORING OF INTEGRATION PROGRAMS

I. CAMPUS ATMOSPHERE (SCHOOL CLIMATE--NONCLASSROOM) ! MONITOR'S REACTION SCALE
N o< | Oy 09 put W
)TE: OBSERVATION WILL 8E THE PRIMARY MEANS OF GATHERING |53 & |R% S P
DATA FOR THIS REPCRT. OBSERVATIONS WILL BE AUG- e T foG
MENTED BY CONVERSATIONS (SUPPORTED, TO THE DEGREE ey B e R
POSSIBLE, BY DATA) WITH THE VARIOUS MEMBERS OF THE |3 8 |2 =2
SITE STAFF AS WEL! AS STUDENTS/PARENTS/COMMUNITY. | § | ™ >
Reactions will be recorded on the basis of a, percent 3 -
of observed interactions (positive or negative). | E.

~ (ANTVINFOSY ¥0

a3A¥ASUO TON

414vo1

‘TddV 1ON

coomnh

CAMPUS ATMOSPHERE--STAFF WITH PARENTS AND COMMUNITY A
(CONT. )

7. Are parents also promptly notified of student
accomplishments and other signs of positive
growth? (Point of inquiry)

COMMENT :

8. Do parents have well-understood channels for
giving input and receiving feedback regarding

educational matters of concern to them? (Point of
nquiry )

COMMENT :

9, 1In scheduling school activities, is an effort
made to accommodate the schedules of working
parents and parents who live a distance from the
school? (Point of inquiry)

COMMENT :

10. Are school activities for VEEP and magnet school
parents sometimes scheduled in the "sending”
community? (Point of inquiry)

COMMENT :

11. Are the needs of limited-English-speaking parents
considered by arranging translations for school-

Epﬁhomefcammunicition, meetings, and conferences?
(Point of inquiry

COMMENT :

12, Are parents encouraged to visit classes when
school is in session? Point of inquiry)
COMMENT:




CHECKLIST FOR MONITORING OF INTEGRATION PROGRAMS

I. CAMPUS ATMOSPHERE (SCHOOL CLIMATE--NONCLASSROQM)

ARSI g B B S i i

MONITOR'S REACTION SCALE

OTE: OBSERVATIOM NILL BE THE PRIMARY MEANS OF GATHERING
—  DATA FOR THIS REPORT. OBSERVATIONS WILL BE AUG-

MENTED BY CONVERSATIONS (SUPPORTED, TO THE DEGREE
POSSIBLE, BY DATA) WITH THE VARIOUS MEMBERS OF THE

S, A R oot e+ wotoait. of

__ observed ; ction psttive :
N 1ivs LUI\AI‘ET}Jteg?IUAIfU“jb) K Augﬁx@aEEz’-H\e.iING

CCURS BEST IN AN ATMOSPHERE OF RESPECT, MUTUAL
UPPORT, AND A PRODUCTIVE APPROACH TO LEARNING.
ESPONSES SHOULD REFLECT A COMPOSITE OF ALL
'LASSROOMS VISITED AND SHOULD NOT IDENTIFY ANY
ARTICULAR CLASSROOM AND/OR TEACHER, Composites for
ach momitoring team member should reflect a minimum of
-10 classroom visitations.
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A. CLASSROOM ATMOSPRERE--ROOM ARRANGEMENT AND
ENVIRONMENT

1. Pe-vimssroombuiietimrboards-and-dispiays-give
the-visiteor-an-indieation-ef-what-the-ciasses—are

studying? Are the physical facilities conducive
to learning?
COMMENT :

2. Do vclassroom putlessn-hoards-aad displavs reflect

a multiethn;}c/multiracial studens population? as
appropriate:

COMMENT:

3. Do class enrollments generally reflect the ethnic
composition of the school? (Note reason give for
any all- or nearly all-minority/majority classes
or groups.) :

COMMENT :

4, Are regular classroom seating patterns (also com-
mittee or small-group assignments) integrated?
(If not, note reason given.)

COMMENT :




CHECKLIST FOR MONITORING OF INTEGRATION PROGRAMS

e

[I. CLASSROOM ATMOSPHERE (LEARNING CLIMATE)

MONITOR'S REACTION SCALE

= &G
OTE: OBSERVATION WILL BE THE PRIMARY MEANS OF GATHERING | 3% (3% BE o 100>
— DATA FOR THIS REPORT. OBSERVATIONS WILL BE AUG- s bt a1k SE R
MENTED BY CONVERSATIONS (SUPPORTED, TO THE DEGREE | ' = | 8 L N e
POSSIBLE, BY DATA) WITH THE VARIOUS MEMBERS OF THE |S 2 |al o wesi e
SITE S STAFF AS WELL AS STUDEN E/pARENTS/COMMUNé}TgéT RE |7 i =35
57 obse hed" trterabtions RO A nea&tz 2 -
A. CZALSROOM AiMULPHERE=-=ROOI ARAANGEMENT AND 2 )

ENVIRONMENT (CONT.)

5. Do students seem friendly and helpful to other
students including students of different racial/
ethnic backgrounds?

COMMENT :

6. Are racial/ethnic slurs heard?
COMMENT :

7. 1If a racial/ethnic slur is heard, does the

teacher imtervene-prempeiy—and deal with the
situation appropriately?

COMMENT :

s T s A e N MO oy bt e S S

8. If a racial/ethmnic slur is heard, how do the
other students perceive the remark? (Comment
only.)

COMMENT :

CLASSROOM ATMOSPHERE--TEACHER WITH STUDENTS,

1. Are lessons begun promptly? and do teachers
stay "on task" unless interrupted by a need to
respond to a school or student concerm (illness.
behavior problem, etc.)?

COMMENT:

2y ——Bo-the-teachera—stay-en-task 2

2. 3. Be Are students of e+t the vartous racial/ethnic
groups keve given an equal opportunity to respond
to questions asked by the teachers?

COMMENT :
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[I. CLASSROOM ATMOSPHERE (LEARNING CLIMATE)

G TN SR e

MONITOR'S REACTION SCALE

TE: OBSERVATION WILL SE THE PRIMARY MEANS OF GATHERING
—  DATA FOR THIS REPORT. OBSERVATIONS WILL BE AUG-
MENTED BY CONVERSATIONS (SUPPORTED, TO THE DEGREE
POSSIBLE, BY DATA) WITH THE VARIOUS MEMBERS OF THE
EITE STAFF Qi'ﬁﬁLL AS STUDENTSﬁZA%ENTS/CQMMUNITY.

ct1oNs, e recorded_on s18 O
SEL D"

5 a reent
mmterartlLons ?nosz 10e Or ne tlvgﬁ.

. ASSROOM ATMOSPHERE--TEACHER WITH STUDENTS (CONT.)

Ve
3. 4 Ekrieeehers-give—eefgieggggz%eedback/%% Ttudent
responses?

COMMENT :

4., S~ Ehhieeehéis-gigi personal attention given to ei:
as many students as possible at some point during
the lesson?

_ COMMENT =

5. 4= DBe-ai} Are students from the various racial/ethnic
qroups given an opportunity to receive individual
help with work that is hard for them? B
elasgroom—assistaneesr—

COMMENT :

6., I~ £kb4eaehe¥e-&£%—{verbal and/or nonverbalj-praise
or encouragement used to foster learning?

COMMENT :

7. = éﬂgieeehefe-uee-expressions of courtesy/%%?%nter—
acting with the students?

COMMENT:

3.a9~ lh»{eaehexs—alléﬂestudenté?é%g%%g time to respond

to a question? (For example, approximately five
seconds may be necessary for students whose
English is limited.)

@
.
o
.

If appropriate, is the question rephrased and/or
a clue given?

COMMENT :

Krjuanbaxy £13p
£13uanbaiyg
Ay3juanbaajug
wop [3S

UANIV.LYIDSY H0

a4Ad71540 LON

Favatiddyv LOH
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11, CLASSROOM ATMOSPHERE (LEARNING CLIMATE) MONITOR'S REACTION SCALE - z: -
= et
3, =
l — 7] > - |
OTE: OBSERVATION WILL BE THE PRIMARY MEANS OF GATHERING a0 |8y g ow o e
DATA FOR THIS REPORT. OBSERVATIONS WILL BE AUG- A e fiowd 0 S
MENTED BY CONVERSATIONS (SUPPORTED, TO THE DEGREE | .= |3 2 la® 12215
POSSIBLE, BY DATA) WITH THE VARIOUS MEMBERS OF THE | 83 |®C 8 2515
SITE STAFF AS WELL AS STUDENTS/PARENTS/COMMUNITY, "e - ES1 &
Reactions will be recorded on the basis of a percent 3 <
of observed interactions (positive or negative). WL EE
B. CLASSROOM ATMOSFHZRE--TEACHER WITH STUD.E'NTS (CONT. )
9. $¥8. Do teachers seem—ee take a personal interest in ‘
the students and commend or praise them? \
appropriatety®
COMMENT:

1i-—-When-asking-students—a-questiony-do—teachers—pro—
vide-any-additional-information—sueh-as-giving-&
e&ue-er—rephrasing-ehe-qaeseiea-ee—he}p—ehe
studenes-respond?

COMMENT+- .

12---De—teachers-listen-attentively-to-all-studentss
CEMMERTE

13;--De~-teachero—-eonvey-to—all-studenss—shat-sheds-
feelings-are-understood-and-aeceptad-in-a-
aenjudgmental-manness

COMMENT+

10, 24. De-ieaehe;e-dealzgizﬁemisbehavior of all students
dealt with in a firm, fair manner?

COMMENT :

71. 15+ Are students needing academic assistance scheduled
to receive special help from volunteers, aides,

tutors, etc.? if guch assistance ts available.
(Point of inquiry)
COMMENT : ;
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II. CLASSROOM ATMOSPHERE (LEARNING CLIMATE) MONITOR'S REACTION SCALE Sz
TE: OBSERVATIOM NILL SE THE PRIMARY MEANS OF GATHERING | 28 |o3 S SLAR B

DATA FOR THIS REPORT. OBSERVATIONS WILL BE AUG- P ENe | e ‘g |RES

MENTED BY CONVERSATIOMS (SUPPORTED, TO THE DEGREE e ' 5 o o3 SZla

POSSIBLE, BY DATA) WITH THE VARIQUS MEMBERS OF THE | 28 |32 gne 3 S

SITE STAFF AS WELL AS STUDENTS/PARENTS/COMMUNITY, i o i SiaA =95

Reactions will be recorde? on the baste of q percentd = <

of observed interactions (positive or negative). -

CLASSROOM ATMOSPHERE--STUDENTS WITH STUDENTS

Are
I. -Be-students/aCttvgig anQZZﬁgﬂ;gﬁﬂnnrthelr

class assignments?

COMMENT :

2-—-Do-studente-3ppear tnterested in-theis-lessons?

COMMENT :

2. 3: - Do students of eli-zeeiaifeshmie the various
racial/ethnic groups participate in asking and
answering questions, taking part in class
discussions, working in small groups, etc.?

COMMENT:

3., Do students hexe--e-n-—eppe-rt—u&rt—y--&e»work together
in a supportive way?

COMMENT :

4, 5+~ Do students demonstrate appreciation for
accomplishments of others?

COMMENT :

Did
5 -6, Axe students -eblte-—+0e- proceed with assigned work
independently?

COMMENT :

10
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II. CLASSROOM ATMOSPHERE (LEARNING CLIMATE) MONITOR'S REACTION SCALE

L < 3 — v

MOTE: OBSERVATIOM WILL B8E THE PRIMARY MEANS OF GATHERING C\n,g %g el el
DATA FOR THIS REPORT. OBSERVATIONS WILL BE AUG- wt e . g I §’
MENTED BY CONVERSATIOMS (SUPPORTED, TO THE DEGREE (Bt g o
POSSIBLE, BY DATA) WITH THE VARIOUS MEMBERS OF THE gg A gg e
§ITE STAFF AZS WELL AS STUDENTS/PARENTS/COMMUNITY S " WL
eactions will be recorded on the basis of a percent] 3 <
of ohserved interactions (positive or negative). EE

(INIVIYIOSY O
3AY3asga0 ION
4 1IVO1 144V JON

. CLASROOM ATMOSPHERE--STUDENTS WITH STUDENTS (CONT.)

6.9 Do students demonstrate friendly, supportive

behavior for classmates of all racial/ethnic
groups”?

COMMENT :

7.8+ If student-to~-student or peer tutoring or
: counseling was used, were both tutors and tutees
representative of various racial/ethnic groups?

COMMENT :

11
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I0TE: OBSERVATIOM NILL BE THE PRIMARY MEANS OF GATHERING pp-a g e - S& 82l E
—  DATA FOR THIS REPORT. OBSERVATIONS WILL BE AUG- S ® A L Bl =
| MENTED BY CONVERSATIONS (SUPPORTED, TO THE DEGREE L% 1B oA g\;s e 2
POSSIBLE, BY DATA) WITH THE VARIOUS MEMBERS OF THE o’ 1 e 8 g 3 = gi §
SITE STAFF AS WELL AS STUDENTS/PARENTS/COMMUNITY, S5 % e
- Reactions will be reqopde§ on .the basis of g p?rcent. z b
* of observed interactions (positive or neaative/, 44
EDUCATIONAL EQUITY INFERS-EQUAL ACCESS TO CAREERF=

AND PERSONAL COUNSELING; ACADEMIC PROGRAMMING
BASED UPON INDIVIDUAL NEEDS, GOALS, SKILLS,
APTITUDES, AND ACHIEVEMENTS; AND PARTICIPATION
IN SCHOOL ACTIVITIES AND PERFORMING GROUPS,

A. EDUCATIONAL EQUITY--ASSISTANCE AND ACTIVITIZS

1. Do students receiving assistance in the
counseling office/center seem-to reflect the
racial/ethnic balance of the school?

COMMENT :

2. Ho ;tudenCS sent to the principal's office or
" other location for discipline -seem-tc- reflect the |~
racial/ethnic balance of the school?

COMMENT :

3. Do students in "pull out” programs such as
remedial reading or math, group counseling,
tutoring, etc., generally reflect the racial/
ethnic balance of the school? (Please note
reasons for exceptions such as programs for
limited-English-proficient students.)

COMMENT :

4. Are performing and special-interest groups (music,

drama, school newspaper, cheer leaders, ASB, etc.)
integrated?

COMMENT :

5. Do graduation exercises, assemblies, p.ays, ete.
inelude students of all ractal/ethnic Dackgrounds3
COMMENT :

i

‘
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II. GUIDAﬁCE/COUNSELING/STUDENT ACTIVITIES AND CONCERNS MONITOR'S REACTION SCALE

R

JTE: OBSERVATIOM WILL 8E THE PRIMARY MEANS OF GATHERING

| DATA FOR THIS REPORT. OBSERVATIONS WILL BE AUG-

| MENTED BY CONVERSATIONS (SUPPORTED, TO THE DEGREE -
POSSIBLE, BY DATA) WITH THE VARIOUS MEMBERS OF THE

SITE STAFF AS WELL AS STUDENTS/PARENTS/COMMUNITY,
Reactions will be recorded on the basis of u percent

of observed interactions (positive or negative).

wopras
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4. EDUCATIONAL EQUITY--ASSISTANCE AND ACTIVITIES (CONT.)

6a-5- Are student activities such as dances, clubs,
etc.. integrated?

6b Is transportation provided for after-school
activities? Please comment.
COMMENT :

B. EDUCATIONAL EQUITY--COUNSELING AND GUIDANCE

%gecounselors/guidance aides appear-to—be-easiiy-
accessible to students (visible on campus, stu-

dent sign-up sheets for seeing the counselor >
responded to promptly, etc.)?

COMMENT :

have a grarz for

2. Do counselors/guidance aides appear—to-be—in B
regular contact with parents? (Point of inquiry.)

COMMENT :

A

| B s

3. Do students of all racial/ethnic backgrounds
appear—-+s receive academic and/or career coun-
seling on the basis of individual interests,
aptitudes, and achievements?

COMMENT:

4, 1If group counseling is observed, is racial/ethnic
representation equitable?

COMMENT :

13




