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CBULA VISTA GITY SCHOOL DISTRICT

October 25, 1978

MONITORS REPORTING SYSTEM

Members of the Task Force are to be assigned to schools and
they will visit their assigned school as often as possible
and become familiar with school personnel and program at each
one of those schools:

The monitor assigned to those schools should become acquainted
with the Task Force members assigned to the same schools and

a dialog or a communications system should be established so
that the monitor and Task Force member have a means of commun-
icating with each other.

Monitors are to visit schools assigned to them as often as
possible, but at least once every two weeks.

Once a month on the date specified by the Task Force chair-
person, each monitor or team of monitors (if more than one are
assigned to the same school) will submit a written report to

the Task Fowce chairperson. "Such written report is to be
completed on the standard forms provided to each monitor for
this purpose. The report should be as comprehensive as possible
covering each of the areas involved in the integration order
(student mix, staff mix, program continuity, program focus,
etc.). See attached Reporting Form.
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DRAFT (10-18-78)

MONITORS GUIDE

Prepared by San Diego School Integration Task Force

GENERAL GUIDELINES FOR MONITORS

Monitors are responsible for fact-finding, information-gathering,

observation, information-evaluation, and reporting to the Task

Force.

Tl

1.2

e 3

In order to accomplish their tasks, monitors will have
contacts with principals, teachers, other staff, students
and parents. In all such contacts monitors should remain
independent and neutral. Every effort should be made to
approach these contacts in a positive manner in order to
promote free flow of valid information. Monitors must never
assume an advisory role. Neither should they attempt to
negotiate, resolve, or reconcile differences of positions

regarding matters affecting the assigned school.

Monitors are observers and should perform their duties

without disrupting school operatioms.

Monitors should receive and relay to the Task Force suggesticns,
petitions or complaints from interested groups or individuals.
1 information is offered on a confidential basis, this request
must be honored. Names of students should not be reported.

Many matters may be brought to the attention of the monitor
which do not have a bearing on the court order. Monitors
should not allow themselves to be involved in individual

petty gripes or problems.
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MONITORS GUIDE Page two

1.4 Monitors are expected to explain their role and function
to persons and groups concerned with the affairs of the
schools, but they éhould never presume to interpret publicly
school compliance or non-compliance with the court order.
Monitors should not publicly express personal positions on
matters affecting the school, nor should they publicly
evaluate or interpret actions or positions of the Integration
Task Force, the school administration, or the court. Requests
for speakers should be referred to the chairman or vice-chairman

of the Integration Task Force.

) s Good judgment and sensitivity to any situation are probably
the best possible guides. If a situation arises and the
monitor has questions about getting involved, the monitor

should call their assigned Task Force Member.

2.0 PROCEDURES FOR MONITORS

Monitors are not on the premises to run schools or interfere with
school operation. At all times monitors will respect the authority
of the principal as the chief administrator of the school. Under
no circumstances should this authority be questioned, challenged

or undermined. In order for the monitor to function effectively,

the following principles should be observed:
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2.3

2.3

2.4

2iD

2:6

2.7

2:8

10-18-78

Monitors will keep the principal informed at all times of

his or her activities and maintain open, honest communication.

Monitors appointed to the same school may operate as a team.

Effort should be made to conduct the initial interview with

the principal as a team to avoid undue intrusion on the
principal's time. Monitors are encouraged to conduct individual
observation and review. However, reports and evaluations may

be a team effort when monitor consensus prevails. Otherwise,
monitors should feel free to submit reports and evaluations
expressing an individual point of view. In any event, care
should be exercised not to impose unduly on the time and

attention of the principal.
Monitors shall have access to school building and grounds.

Monitors will have authority to monitor classes in session
after establishing a procedure with the principal regarding

classroom visitation.

Monitors may interview teachers or staff during school hours,

but should not interfere with assigned school activities.

Monitors should feel free to interview students. Student names

should not be reported.

Monitors are encouraged to interview or discuss school matters

with parents or other concerned persons.

Monitors should have the authority to monitor the assigned
school's transportation program, including the right to board

and ride school buses when appropriate.
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The following monitors (plus new monitors) did not attend the first
Training Session on January 20th, and were notified by mail of the
Training Session to be held Wednesday, February 7th, at 7:00 p.m.
the Jr. League Board Room/Balboa Parl.

ALLAN, Noel D.

BONDS, Nedra L.

BRISCOE, Georgia K.

BUTTERFIELD, Gary S.

CRABB, Chris M.

CROWELL, Bertha

DOLLAR, Winona M.

GLASS, Virginia M.

JOHNSON, Alice

KILBURG, Lois B.

LAWRENCE, Geraldine

MAC LEOD, Charles W.

PALMTAG, Nancy K.

PAYNE, Martha C.

SKLAR, Barbara L.

STEWART, Nancy B.

STEWART, Robert J.

TOOR, Bertram L.

WEISSMAN, Elinor M.

WEED, Margaret







ROLE AND DUTIES OF MONITORS*

The dictionary definitions can be misleading. Perhaps because when
Noah Webster began the compilations for a dictionary, racially isolated
schools were unheard of or were not so defined. Perhaps, for our

purpose the best definition of a wonitor is a person who scrutinizes

or checks systematically with a view to collect certain specified

categories of data.

The data to be collected is specified in the forms which you will
receive later on in the day.
However, it must be born in mind that in order to systematically
collect the data we need, our role as monitors needs to be clarified.
When we speak of the role of a monitor we are referring to the
characteristics and expected behaviors of an individual charged with
a certain task. In our case, the task is to be a monitor as defined
above - that is,we are to check and scrutinize systematically with a
view to collect certain specifie@ categories of data.
In our role of monitors,then,Judge Welch has stated that
"Monitors should be encouraged to develop harmonious
relations with school administrators."”
"Monitors should be instructed to make fair evaluations,
neither to find fault where none exists nor to ignore
significant deficiencies."”
This calls for a certain degree of objectivity so that our observations
are conveyed with clarity and without being clouded by our emotions.
Additionally I believe that a great deal of sensitivity is demanded
of us - sensitivity to the efforts being madehby each school's staff

sensitivity to the feelings of the principal, teachers and others

*Some of these statements were adopted from the Denver Plan
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involved in the integration effort at school, and sensitivity to
the constraints which each school encounters on a day to day

basis which often get in the way of making the plan work. This
does not mean that we excuse, but we don't judge, we only report
what we observe.

As a monitor our role calls for us to maintain independence and
neutrality while avoiding any adversary stance.

Thus it appears that our task as monitors is to be responsible for

fact-finding, information gathering, observation,and reporting.

Evaluation is done after data is collected and analyzed.

In order to do this we must be objective, open-minded, and maintain
an unbiased attitude.

As a first step we must become thoroughly familiar with the
integration program in the plan designed for our assigned schools
and our observations should be based on the elements of the plan
we see in operation and a mention of those elements which are not

evident.

1. Monitors are encouraged to develop positive,

harmonious relationships with the school and its con-

stituents, based upon mutual understanding and trust.
Such relationships will open reli;ble, representative
channels of communication and promote free flow of
valid information which can be reported to the Task
Force and .acted upon.

2. It will be essential that close communication

be maintained throughout the school year between

SEse
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monitors and Task Force members assigned to the same
schools 1in order to assure a constant and reliable
flow of information from the various schools to the
Task Force.

3. Monitors are expected to explain their role
and function to persons and groups concerned with the
affairs of the schools, but they should never presume
to interpret or evaluate publicly school compliance or
non-compliance with the judges order. Monitors should
not publicly express personal positions on matters
affecting the school, nor should they publicly evaluate
or interpret actions or positions of Integrated Task
Force, the school administration, or the judge.

4. Monitors must never assume ar advocacy role.
Neither should they attempt to negotiate, resolve, or
reconcile differences of position regarding matters
affecting the assigned school.

5. Monitors‘should receive and relay suggestions,
petitions, or compliants from interested groups or
individuals, and should facilitate communication and
finding of fact through the chairperson of the Task
Force or Task Force member assigned to that particular
school.

6. Monitors should refer requests for speakers
before school or community groups to the Integrated Task

Force.
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7. Undoubtedly many school matters will be brought

to the attention of the monitor which are not germane

to the judge's order. Monitor should not allow them-

selves to become sponges for individual petty gripes

or problems.
The judged in his order has asked that we as monitors establish
harmonious working relationships with school administrators and
staffs. The chairperson of the Integrated Task Force as well as
each one of us in the Task Force believe this to be essential.
Therefore as monitors we should be governed by certain principles.

Among these principles we recommend:

1. At all times monitors will respect the authority
of the principal as the chief administrator of the school.
Under no circumstances should this authority be questioned,
challenged, or undermined.

2. Monitors will kéep the principal informed at all
times of his or her activities and maintain open, honest
communication.

3. Monitors appointed to the same school may operate
as a team. Effort should be made to conduct the initial
interview with the principal as a team to avoid undue
intrusion on the principal's time. Monitors are encouraged
to conduct individual observation and review. However,
reports may be a team effort when monitor consensus prevails.
Otherwise, monitors should feel free to submit reports
expressing an individual point of view. In any event, care
should be exercised not to impose unduly on the time and

attention of the principal.
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4, Monitors shall have access to school building

and grounds.

5. Monitors will have authority to monitor classes

in session after establishing a procedure with the

principal regarding classroom visitation.

6. Monitors may interview teachers or staff during
school hours, but should not interfere with assigned
school activities.

7. Monitors should feel free to interview students
within existing policies of the district. Check with
principal on these.

8. Monitors are encouraged to interview or discuss

school matters with parents or other concerned persons.

9. Monitors should have the authority to monitor the

assigned school's transportation program, including the

right to board and ride school buses when appropriate.
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Procecures for Coordination of

Task Force merbers should visit each of their assigned school
hoginning of the secord s

with the principal prior to the bug
There should be a meeting of all ronitors as a group with their ass
Task Force member one week after the first day of the semester, At

e Task Force merber should have an airing of the monitors

meeting th
Monitors! probler

week experience to determine how things are goinge
any, should be discussed and resclubicns soughte.
should sesk suggestions from the wonitors that could be helpful to tha

Task Force,

The Task Force member should hcld a meeting of all monitors two weeks
after the first day of the semester, The purpose of this meeting is to
discuss the programs at each of the schools, Bach monitor should report
to the group what part of the integration plan is present at her/his
school.

Subsequent meetings should be held with monitors as often as necessary,
at least once a month, It is important that Task Force members be
extremely supportive of. the monitors they are coordinating and be
available to give them the direction they need.

tonitors should keep a log of activities during each school visit and
submit a written report to the chairman of the Task Force at the end

of each month.

The Task Force member will review the monthly monitor reports and will
be responsible for bringing problems contained in the reports to the
attention of the Task Forcs.

Each Task Force member will give a brief progress report to the Task
Force ab the first meebting of the month.

The Task Force member is expected to visit her/his assigned schogdls
occasionally to insure a good understanding of those schools.
sheuld be brouzht to the sttention of the Task

Emergency problems
Foree menber immadiately who will report these problems imrediately

to the chairman or vice chairman,

A form is provided to the Task Forcs menber to record their meetings
with monitors, visits to schools an meetings with civic and
community organizations. . .

1/79






San Diego Integration Task Force

MONITOR IOG

Nam=:

School:

¢t
-
v

£
.

Objective of Visit:

Observations:

Fersons Interviewed:

Name Position

Comments

Comments:







INFORMATION CIRCULAR NO. 199

Superintendent's Office No. 10
SAN DIEGO CITY SCHOOLS
Date: January 23, 1979
To: Management and Supervisory Employees
Subject: COURT-APPOINTED INTEGRATION TASK FORCE
Department and/or
Persons Concerned: Management and Supervisory Employees
Reference: Management /Supervisory Staff Conference of January a1, 1979,

Information in Brief:

Attached are the following materials which were discussed during the Management/
Supervisory Staff Conference of January 81, 1979:

. Outline of Monitor Training,

. Revised Monitor Observation Form,

Procedures for Coordination of Monitors,

Outline of School Orientation of Monitors, and

Ut B 000 b

. Log for School Visits by Integration Task Force
Members and Monitors.

Questions concerning the use of these materials should be directed to Elementary and
Secondary Schools' Regional Directors or to the Assistant Superintendent, Community
Relations Division.

Edward S. Fletcher
Assistant Superintendent
Community Relations Division

APPROVED:

Y2 s g0

Thomas L. Goodman
Superintendent

ESF:la
Attachments (5)

Distribution: Lists M and O






MONITOR TRAINING SESSION

January 20, 1979
San Diego, California

9:00 - 9:15 Welcome and General Comments — Bill Kolender

9:15 - 10:30 Explanation of San Diego Unified School District
A Integration Plan — Ed Fletcher

10:30 - 10:45 Coffee *

10: 45 = 114 Explanation of San. Diego Unified School District
Integration Plan - Cont.

11:45 - 12:30 Lunch

o 12:80 = 1315 The Role and Duties of Monitors - Judy MeDornald,

Elvira Diaz

1:15 - 1345 Procedures for Coordinating Monitors - Hal Browm

1:45 - 2:45 Summary of School Integration Experiences -
Helene Smookler

2:15 = 3:00 Coffee

3:00 - 3:30 Task Force Member-Monitor Groups -~ Fhil Del Campo

3:30 - 4:00 Monitor Form — Beverley Yip

Adjourn -~ Bill Kolender

Attachment 1
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OBSERVER NAME:

DATE OF OBSERVATION:

SCHOOL :

NAME OF PERSON INTERVIEWED:

TYPE OF INTEGRATION PROGRAM: -

]

GENERAL OBSERVATION FORM FOR MONITORS

The purpose of this form is to assist the monitors and the Task Force in
familiarizing themselves about the specific school to be observed. It can be used
to gather information on certain variables which can be replicated at the beginning
and at certain intervals for comparati?e analysis. Follow up forms which will
measure other aspects of integration will be introduced after monitors have received
training and obtained more experience.in observing behaviors which are manifestations
of attitudes we are trying to evaluate. Additional forms will also be developed for
other topics and for the following categories of schools:

1) magnet within school
2) total school magnet
3) 1learning centers
4) VEEP schools
5) others
The information on this form can be obtafned'by'1nterviewing'the’school

principal or his/her designate.

I, TUDENT POPULATION Number Percent

w

(a) Total School Site: Black
Hispanic
Asian
Anglo
Other

Attachment 2






bENERAL OBSERVATION FORM FOR MONITORS

il.

(b) Resident Student Population:

STAFF _COMPOSITION

Black

NUMBER

Page 2

% OF TOTAL (a)

Hispanic

Asian

Anglo

Other

(c) Non-resident Student Population: Black

Hispanic
Asian
Angle
Other

Black

Hispanic
Asian

Ang]o

Other

TOTAL

Administrator

Secretary

Teachers: Full-time

Part-time

Counselors

Custodians

Security

Other: Please list each

Cafeteria

Nurse

Library/Media Centers
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III. INTEGRATION PROGRAM other than race/human relations, such as: magnet, learning
centers, pairing, clustering, career centers, individual site initiated, etc.

Please describe what these programs are.

Please state program goals as adopted for this school year.

(intégration goals)

(educational goals)

What is the current status of the programs?

What are the strengths of these programs in helping integration?

What are the weaknesses of these programs in helping integration?
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1V. RACE/HUMAN RELATIONS PROGRAM (get copy of school's Race/Human Relations Program)

1. Please list the various activities with the followiiig information:

check appropriate
columns

“‘-
W as

g

N

Type of Activity

ty occur/meet?

Number of
Staff Involved
Number of
Students Involved
e

Number of
Parents Involved

ivi

Where does the
activity take place?
Voluntary for Staff

How often does the
Voluntary for Students

Mandatory for Staff
Mandatory for Students

act
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"GENERAL OBSERVATION FORM FOR MONITORS Page 5

2. Obtain copies of attendance records, if available.

3. Describe the programs with specific reference to content on race.

(attend and observe)

4. Describe the school's plans to evaluate the effectiveness of the

program

5. What program is the most effective from perspective of school
administrator? (describe only one)
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V. COMMUNITY INVOLVEMENT IN SCHOOL

DESCRIBE

ORGANIZATION
o Role/Function

Existing at School

Number of Members

Number of Black Members
‘Number of Hispanic Members
Number of Asian Members
Number of Anglo Members
Number of Other Members

Parent Teachers Assoc. (PTA)

: Chairperson

Community Advisory Council (CAC)

Chairperson

School Advisory Council (SAC)

Chairperson

School Site Committee (SSC)

Chairperson

Follow through
Parent Advisory Committee

Chairperson

Title I
Parent Advisory Committen

Chairperson

Other special
advisory committees

Chairperson

FM@C&J@/
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GUIDELIME

Procedures {or Coordination of Monitors

Task Force members should visit each of their assigned schools and meet
with the principal prior to the beginning of the seccnd semester.

Therz should be a meeting of all monitors as a group with their assigned
Task Force member one week after ths first day of the semester. At this
meeting the Task Force member should have an airing of the monitors' first
weelk experience to determine how things are going. Monitors'! problems, if
any, should be discussed and resolutions sought. Th= Task Force member
should seek suggestions from the monmitors that could be helpful to the
Tesk Force.

The Task Force member should hold a meeting of all monitors two weeks
after the first day of the semester. The purpose of this meeting is to
discuss the programs at each of the schools. Fach monitor should report
to the group what part of the integration plan is present at her/his
school.

Subsequent meetings should be held with monitors as often as necs=ssary,
at least once & monthe It is iiportant that Task Force members be
extremaly supporbtive of the monitors they are coordinating and be
available to give them the direction they need.

Monitors should keep a log of activities during each school visit and
subrit & written report to the chairman of the Task Force at the erd
of each monthe

The Task fcrce member will review the monthly monitor reports and will
be responsible for bringing problems contained in the reports to the
attention of the Task Force.

Each Task Force member will give a brief progress report to the Tasx
Forse at the first meeting of the monthe

The Task Force member is expected to visit her/his assigned schools
occasionally to insure a good understanding of those schoolse.
Emergency problems should be brought to the attention of the Task
Force member immediately who will report those procblems immediatoly
to the chairman or vice chairman.

A form is provided to the Task Force member to record their meetings
with monitors, visits to schools and meetings with civic and
community organizations.

1/
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San Diego Integration Task Force

MONITOR LOG

Name:

Dat.e:

Schools

Objective of Visit:

Observationss

Bersons Interviewed:

Name Position Comments

Comrments:






INTEGRATION TAGK FORCHE

San Diego, Calfironia
January, 1979

Name:

School visited

Meeting with:

Date: / of 19

Purpose:
Commentss:
Problems:
Su‘?;)"!‘""v : s H8 ')l'n £rs
E)O\‘ub.pol;..t Lianss :






San Diego City Schools
Community Relations Division

OUTLINE OF INDIVIDUAL SCHOOL ORIENTATION FOR
INTEGRATION TASK FORCE MONITORS

A. Description of School Community
B. Enrollment Data
C.. Staff Information
D. School Community Organizations: SAC, PAC, S5C, etc.
E. Special Programs
F. Exemplary Programs or Activities
G. Voluntary Ethnic Enrollment Program (VEEP) Enrollment
(if applicable)
H. Integration Activities (if applicable)
TI. Race/Human Relations Program
J. Establishment of Procedure for School Visits
K. Guidelines for Classroom Visitations:
1. Principals should arrange to introduce the monitor(s)
to the staff prior to classroom visits.
2. Classroom visits should begin at the start of the
instructional period to avoid classroom disruptions.
3. Monitors should be encouraged to see an instructional
activity through to its conclusion.
4. Monitors should wait for recess or other break to
try to talk to teachers or pupils.
ESF:1la
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San Diego Unified School District

School

SCHOOL VISITS BY INTEGRATION TASK FORCE MEMBERS /MONITORS

Date

Time In

Task Force Member or Monitor

Time Out

Attachment 5







PIAINTIFFS PROPOSED GUIDELINES FOR INTEGRATION TASK FORCE

I. ORIENTATION OF TASK FORCE AND MONITORS

Members of the Task Force and all monitors should be provided
with extensive orientation by professional persons from an organi-
zation whose responsibilities include such activities, Preferably,
to help insure objectivity, the agency chosen should be from outside
San Diego. There are a number of such organizations, at least two
of which are available without cost to the Task Force:

1. Community Relations Service, U. S. Department of
Justice, San Francisco.

2. Far Western Laboratories for Educational Research
and Development.

We believe it would be appropriate for the chosen organization
to begin by discussing the orientation project with members of the

Task Force, Defendants, Plaintiffs and the Court. Plaintiffs believe
that the orientation should include the following:

, 1.) History and background of the Carlin Case with sup-
porting documents which should include at least the following:

a. The San Diego Integration Plan - March, 1978.

b. Plaintiff's Objections to the Plan.

c. The CACRI Report - May, 1977.

d. The Courts Integration Orders to the School

District - March, 1977, August, 1977, November, }%77,
and July, 1978.

e. The Court's charge to the Task Force.

An opportunity should be provided for plaintiffs
and defendants to explain, interpret and discuss these
documents from their perspectives with the Task Force at
the beginning of the orientation.

2.) The Crawford decision and other pertinent data
concerning the current status of the law in California.

3.) Background information about successful integration
procedures implemented in other school districts.,

4,) Monitoring and training procedures.






I1. TASK FORCE FUNCTIONING

Budgets of monitoring committees vary widely throughout
the country. Funding in San Diego should be adequate to provide
support for the Task Force in carrying out its multi-directional

charge.

People in the community must have an easy and widely-publi-
cized means of communicating their suggestions and comments. A
"hot line" to the Task Force might be one way of accomplishing

this.

III. THE MONITORING PROCESS

A. Schools to be monitored.

A1l schools should be monitored since they all have
human relations programs which are part of the integration
plan. All of the schools which have been designated as
segregated by the court and all schools which enroll stu-
dents who do not live in the attendance areas of that
school and who come for integration purposes (Magnet
Schools, VEEP Schools, Learning Center Schools, and schools
with exchange programs) should have more thorough and in-
tensive monitoring. Schools whose participation in the
integration plan is limited to the human relations program
should have one monitor each. Other schools participating
in the Magnet, VEEP and Learning Center programs should
have two monitors each and two alternates who would also
act as assistants if necessary. This will insure continu-

ity in case of dropouts.
B. Selection of Monitors

1. With the exception of Plaintiffs, Board members,
and employees of San Diego Unified School Pistrict, all
adults who support integration and who live in the City of
San Diego, should be invited and encouraged to apply to be

monitors.

2. A list of weighted criteria should be drawn up by
the Task Force and used during selection interviews. Some
cities have used professionals for interviewing; others
have used committee members.

Some criteria:
a. Demonstrated commitment to integration
b. If not (a), then stated support of integration

c. Sensitivity to feelings and needs of minorities
and of majority





d. Ability to be objective

e. Ability to avoid adversary stance while
still maintaining independence

f. Time and effort commitment

3. One good source of monitors who have demonstrated
commitment to integration would be the parents of students
involved in such fulltime integration programs as Magnet
Schools and VEEP. Preferably monitors should not monitor
schools where their own children are enrolled.

4, Monitors should be selected by a majority of the
Task Force, with no Task Force member having veto power

over these selections.
C. Reimbursement of Monitors

In some cities (e.g., Detroit, Cleveland) monitors have
received $5 for each visit they make to a school or for each
day they visit a school, in order to reimburse expenses of

child care, travel, etc.
D. Monitor evaluation

Criteria for satisfactory/unsatisfactory monitor per-
formance should be established,. They would include the areas
of compliance with guidelines for monitors and number and
frequency of monitoring visits required. A procedure for
reviewing performance and replacing monitors who are not do=-
ing the job should be established.

E. Orientation of Monitors

Recommendations regarding orientation of the Task Force
also apply to monitor orientation.

F. Guidelines for Monitors,

We believe that the guidelines used by the Community -
Education Council of Denver provide some excellent sugges-
tions and we have attached copies of a portion of these
guidelines. We would suggest the following additions to

those guidelines:

1. Add to #5. The right to privacy should be respected.
Some students, parents, and school personnel may be reluctant
to report to the monitors if their names are to be made public.
Provision should be made for authenticating such complaints
and reports privately. Easy access to the monitors is of pri-
mary importance. This could be accomplished by establishing






a well publicized "hot line' number through which parents,
students or others could contact monitors, and/or by post-
ing names and phone numbers of monitors at schools and
possibly at other locations, Some persons may be more
willing to speak to the monitors if the meetings could
take place on neutral ground away from the school,

2. Add to #10: The Task Force and the monitors must
bear in mind that the monitors are not at the school on the
school's sufferance. Rather the monitoring program exists .
to assist the court in evaluating the school district's
attempts to come into compliance with the law, The moni-
tors must, of course, keep any disruption of the function-
ing of the school to a minimum, always keeping in mind
what is necessary to accomplish the task.

IV. SPECIAL "FLYING SQUAD"

Some cities (e.g., Detroit, Cleveland) have established
a special small group of highly trained professionals, primarily
educators from other school districts and professionals in com-
munity and social agencies, to be available for call with no e
notice to monitor emergencies or acute crises involving integra-

tion.

We recommend that such a group be established in San Diego
to be called when any school reports an ongoing racial incident
of proportions which the community may consider sizable.





FROM MONITOR'S GUIDE
PREPARED BY THE COMMUNITY EDUCATION COUNCIL, DENVER PUBLIC SCHOOLS

iLSPONSIBILITIES OF 1iONITORS

llonitors are exclusively responsible for fact-findinp,
information—-gathering, observation, information-evaluation

and reporting,

lionitors schould perform these duties with an objective,
open-minded, unbiased attitude. The principal guide in evaluating
school performance should be the demonstrated commitment orn the -
part of the school administration, teachers, staff, students, and
parents to honest and effective implementation of the Court plan
and the provision of equal educational opportunity for all children.

1. lionitors are encouraged to develop positive, harmonious
relationships with the school and its constituents, based upon
mutual understanding and trust. Such relationships will open
reliable, representative channels of communication and promote
free flow of valid information which can be reported and acted

upon.

2. It will be essential that close communication be maintained
throughout the school year between monitors and Council members
assigned to the same schools, in order to assure a constant and
reliable flow of information from the various schools to the CEC.

3. 1lionitors are expected to explain their role and function
to persons and groups concerned with the affairs of the schools,
but they should never presume to interpret or evaluate publicly
school compliance or non-compliance with the Court order. lonitors
should not publicly express personal positions on matters affecting
the school, nor should they publicly evaluate or interpret
actions or positions of the Community Education Council, the school

administration, or the Court.

L. lionitors must never assume ad advocacy role. Neither
should they attempt to negotiate, resolve, or reconcile differences
of position regarding matters affecting the assigned school.

5. lionitors should receive and relay suggestions, petitions,
or complaints from interested groups or individuals, and should
facilitate communication and finding of fact.

I





6. lionitors should refer requests for speakers before
school or commnity groups to the CEC. o

7. Undoubtedly many school matters will be brought to N
the attention of the monitor which are not germane to the Court
Order. lonitors should not allow themselves to become sponges

for individual petty gripes or problems.

8. Quesstions have arisen con-erning the proper role of
the monitors in relation to specific disciplinary decisions I
within individual schools. Some principals and some parents
have requested that monitors be present during conferences vhere
such decisions are made. To help clarify the monitor's role,
the following guidelins: have be=n developed:

a. At the request of the principal, a monitor may
be present as an observer vhen disciplinary decisions are made.
A monitor may OBSERVE ONLY, and not enter into the decision-
making process in any way. If a parent requests that the monitor
be present, the monitor may ask the principal's permission to
attend. No monitor is required to attend any disciplinary
hearing, nor should he o: she ask to be allowed to attend.

b. Good judgment ard sensitivity to the situation
are probably the best possible guides,. but if a situation
arised, and the monitor has questions about how involved one
should become, he or she should not hesitate to call a Honitoring
Chairperson. If the monitor does sit in on such a meeting with
the principal's permission or ct the principal's request, a
full report of the conference should be made by the monitor
through the appropriate Council member.

1IONTTOR~SCHOOL REIATIONSHIFS

CEC believes the following principles should govern the
monitor-school relationship:

1. At all times monitors will respect the authority of ‘fzb
the principal as the chief administrator of the school. Under ‘

no circumstances should this euthority be questioned, challenged,
or undermined.

2. lionitors will kecp the principal informed at all times ((

of his or her activities an? :.-intain open, honest communication.






3. ionitors appointed to the same school may operate as
a team. Iffort should be made to conduct the initial interview
with the principal as a team to avoid undue intrusion on the
principal's time. Ilonitors are encouraged to conduct individual
observation and review. However, reports and evaluations may
be a team effort when monitor consensus prevails. Otherwvise,
monitors should feel free to submit reports and evaluations
expressing an individual point of view. In any event, care should
be exercised not to impose unduly on the time and attention

of the principal.

4. lionitors shall have access to school building and grounds.

5. lionitors will have authority to monitor classes in
session after establishing a procedure with the principal
regarding classroom visitation.

6. llonitors may interview teachers or staff during school
hours, but should not interfere with assigned school activities.

7. lionitors should feel free to interview students within
existing Denver Public Schools policies.

8. Illonitors are encouraged to interview or discuss school
matters with parents or cther concerned persons.

9. 1lionitors should have the authority to monitor the
assigned school's transportation program, including the right
to board and ride school buses when appropriate.
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DRAFT (10-18-78)

MONITORS GUIDE

Prepared by San Diego School Integration Task Force

1.0 GENERAL GUIDELINES FOR MONITORS

Monitors are responsible for fact-finding, information-gathering, ;

observation, informatiocn-evaluation, and reporting to the Task

Force.

1.1 In order to accomplish their tasks, monitors will have
contacts with principals, teachers, other staff, students
and parents. In all such contacts monitors should remain
independent and neutral. Every effort should be made to
approach these contacts in a positive manner in order to‘
promote free flow of valid information. Monitors must never
assume an ole. Neither should they attempt to
negotiate, resolve, or reconcile differences of positions

regarding matters affecting the assigned school.

Monitors are observers and should perform their duties

without disrupting school operatioms.

Monitors should receive and relay to the Task Force suggestiouns,

petitions or complaints from interested groups or individuals.
If informatioﬁ is offered on a confidential basis, this request
must be honored. Names of students should net be reported.
Many matters may be brought to the attention of the monitor
which do not have a bearing on the court order. Monitors
should not allow themselves to be involved in individual

petty gripes or problems.
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MONITORS GUIDE Page two

2.0

L<§ Monitors are expected to explain their role and function
to persons and groups concerned with the affairs of the
schools, but they éhould never presume to interpret publicly
school compliance or non-compliance with the court order.
Monitors should not publicly express personal positions on
matters affecting the school, nor should they publicly
evaluate or interpret actions or positions of the Integration
Task Force, the school administration, or the court. Reguests
for speakers should be referred to the chairman or vice-chairman

of the Integration Task Force.

1.5* Good judgment and sensitivity to any situation are probably
the best possible guides. If a situation arises and the
monitor has questions about getting involved, the monitor

should call their assigned Task Force Member.

PROCEDURES FOR MONITORS

Monitors are not on the premises to run schools or interfere with
school operation. At all times monitors will respect the authority
of the principal as the chief administrator of the school. Under
no circumstances should this authority be questioned, challenged

or undermined. In order for the monitor to function effectively,

the following principles should be observed:
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2.4

2:8

2.6

2.7

2.8
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Monitors will keep the principal informed at—ald—times of

3

his or her activities, jonest ¢

Monitors appointed to the same school may operate as a team.

Effort should be made to conduct the initial interview with

the principal as a team to avoid undue intrusion on the
principal's time. Monitors are encouraged to conduct individual
observation and review. However, reports and evaluations may
be a team effort when monitor consensus prevails. Otherwise,
monitors should feel free to submit reports and evaluations
expressing an individual point of view. In any event, care
should be exercised not to impose unduly on the time and

attention of the principal.
Monitors shall have access to school building and grounds.

Monitors will have authority to monitor classes in session
after establishing a procedure with the principal regarding

classroom visitation.

Monitors may interview teachers or staff during school hours,

but should not interfere with assigned school activities.

Monitors should feel free to interview students. Student names

should aor be reported.

Monitors are encouraged to interview or discuss school matters

with parents or other concerned persons.

Monitors should have the authority to monitor the assigned

school's transportation program, including the right to board

and ride school buses when appropriate.
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ROLE AND DUTIES OF MONITORS¥*

The dictionary definitions can be misleading. Perhaps because when
Noah Webster began the compilations for a dictionary, racially isolated
schools were unheard of or were not so defined. Perhaps, for our

purpose the best definition of a monitor is a person who scrutinizes

or checks systematically with a view to collect certain specified

categories of data.

The data to be collected is specified in the forms which you will
receive later on in the day.
However, it must be born in mind that in order to systematically
collect the data we need, our role as monitors needs to be clarified.
When we speak of the role of a monitor we are referring to the
characteristics and expected behaviors of an individual charged with
a certain task. In our case, the task is to be a monitor as defined
above - that is,we are to check and scrutinize systematically with a
view to collect certain specified categories of data.
In our role of monitors,then,Judge Welch has stated that
"Monitors should be encouraged to develop harmonious
relations with school administrators."
"Monitors should be instructed to make fair evaluations,
neither to find fault where none exists nor to ignore
significant deficiencies."
This calls for a certain degree of objectivity so that our observations
are conveyed with clarity and without being clouded by our emotions.
Additionally I believe that a great deal of sensitivity is demanded
of us - sensitivity to the efforts being made by each school's staff

sensitivity to the feelings of the principal, teachers and others

*Some of these statements were adopted from the Denver Plan
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involved in the integration effort at school, and sensitivity to
the constraints which each school encounters on a day to day

basis which often get in the way of making the plan work. This
does not mean that we excuse, but we don't judge, we only report
what we observe.

As a monitor our role calls for us to maintain independence and
neutrality while avoiding any adversary stance.

Thus it appears that our task as monitors is to be responsible for

fact-finding, information gathering, observation,and reporting.

Evaluation is done after data is collected and analyzed.

In order to do this we must be objective, open-minded, and maintain
an unbiased attitude.

As a first step we must become thoroughly familiar with the
integration program in the plan designed for our assigned schools
and our observations should be based on the elements of the plan

we see in operation and a mention of those elements which are not

evident.

1. Monitors are encouraged to develop . positive,

harmonious relationships with the school and its con-

stituents, based upon mutual understanding and trust.
Such relationships will open reliable, representative
channels of communication and promote free flow of
valid information which can be reported to the Task
Force and acted upon.

2. It will be essential that close communication

be maintained throughout the school year between
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monitors and Task Force members assigned to the same
schools in order to assure a constant and reliable
flow of information from the various schools to the
Task Force.

3. Monitors are expected to explain their role
and function to persons and groups concerned with the
affairs of the schools, but they should never presume
to interpret or evaluate publicly school compliance or
non-compliance with the judges order. Monitors should
not publicly express personal positions on matters
affecting the school, nor should they publicly evaluate
or interpret actions or positions of Integrated Task
Force, the school administration, or the judge.

4. Monitors must never assume arn advocacy role.
Neither should they attempt to negotiate, resolve, or
reconcile differences of position regarding matters
affecting the assigned school.

5. Monitors should receive and relay suggestions,
petitions, or compliants from interested groups or
individuals, and should facilitate communication and
finding of fact through the chairperson of the Task
Force or Task Force member assigned to that particular
school.

6. Monitors should refer requests for speakers
before school or community groups to the Integrated Task

Force.






ROLES AND DUTIES OF MONITORS Page 4

7. Undoubtedly many school matters will be brought

to the attention of the monitor which are not germane

to the judge's order. Monitor should not allow them-

selves to become sponges for individual petty gripes

or problems.
The judged in his order has asked that we as monitors establish
harmonious working relationships with school administrators and
staffs. The chairperson of the Integrated Task Force as well as
each one of us in the Task Force believe this to be essential.
Therefore as monitors we should be governed by certain principles.

Among these principles we recommend:

1. At all times monitors will respect the authority
of the principal as the chief administrator of the school.
Under no circumstances should this authority be questioned,
challenged, or undermined.

2. Monitors will keep the principal informed at all
times of his or her activities and maintain open, honest
communication.

3. Monitors appointed to the same school may operate
as a team. Effort should be made to conduct ‘the initial
interview with the principal as a team to avoid undue
intrusion on the principal's time. Monitors are encouraged
to conduct individual observation and review. However,
reports may be a team effort when monitor consensus prevails.
Otherwise, monitors should feel free to submit reports
expressing an individual point of view. 1In any event, care
should be exercised not to impose unduly on the time and

attention of the principal.
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4, Monitors shall have access to school building
and grounds.
5. Monitors will have authority to monitor classes

in session after establishing a procedure with the

principal regarding classroom visitation.

6. Monitors may interview teachers or staff during
school hours, but should not interfere with assigned
school activities.

7. Monitors should feel free to interview students
within existing policies of the district. Check with
principal on these.

8. Monitors are encouraged to interview or discuss
school matters with parents or other concerned persons.

9. Monitors should have the authority to monitor the
assigned school's transportation program, including the

right to board and ride school buses when appropriate.

ML:mg
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ROLE AND DUTIES OF MONITORS*

The dictionary definitions can be misleading. Perhaps because when
Noah Webster began the compilations for a dictionary, racially
isolated schools were unheard of or were not so defined. Perhaps,
for our purpose the best definition of a monitor is a person who
scrutinizes or checks systematically with a view to collect certain
specified categories of data. 4 G

The data to be collected is specified in the forms which you will
receive later on in the day.

However, it must be borne in mind that in order to systematically
collect the data we need, our role as monitors needs to be clarified.
When we speak of the role of a monitor we are referring to the
characteristics and expected behaviors of an individual charged

with a certain task. In our case, the task is to be a monitor as
defined above--that is, we are to check and scrutinize systematically
with a view to collect certain specified categories of data.

In our role of monitors, then, Judge Welsh has stated that

"Monitors should be encouraged to develop harmonious relations
with school administrators."

"Monitors should be instructed to make fair evaluations, neither
to find fault where none exists nor to ignore significant deficiencies."

This calls for a certain degree of objectivity so that our observa-
tions are conveyed with clarity and without being clouded by our
emotions. Additionally, I believe that a great deal of sensitivity

is demanded of us--sensitivity to the efforts being made by each
school's staff, sensitivity to the feelings of the principal, teachers
and others involved in the integration effort at school, and sensiti-
vity to the constraints which each school encounters on a day to day
basis which often get in the way of making the plan work. This does
not mean that we excuse, but we don't judge, we only report what

we observe.

As a monitor our role calls for us to maintain independence and
neutrality while avoiding any adversary stance.

Thus it appears that our task as monitors is to be responsible for
fact-finding, information gathering, observations, and reporting.
Evaluation 1s done after data 1s collected and analyzed. TIn order
to do this we must be objective, open-minded, and maintain an
unbiased attitude.

As a first step we must become thoroughly familiar with the integration
program in the plan designed for our assigned schools and our observa-
tions should be based on the elements of the plan we see in operation
and a mention of those elements which are not evident.

*Some of these statements were adopted from the Denver Plan.
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1. Monitors are encouraged to develop positive, harmonious
relationships with the school and its constituents, based upon
mutual understanding and trust. Such relationships will open
reliable, representative channels of communication and promote free
flow of valid information which can be reported to the Task Force
and acted upon.

2. It will be essential that close communication be maintained
throughout the school year between monitors and Task Force members
assigned to the same schools in order to assure a constant and reliable
flow of information from the various schools to the Task Force.

3. Monitors are expected to explain their role and function
to persons and groups concerned with the affairs of the schools, but
they should never presume to interpret or evaluate publicly school
compliance or non-compliance with the Judge's Order. Monitors should
not publicly express personal positions on matters affecting the
school, nor should they publicly evaluate or interpret actions or
positions of Integration Task Force, the school administration, or
the Judge.

4. Monitors must never assume an advocacy role. Neither should
they attempt to negotiate, resolve, or reconcile differences of
position regarding matters affecting the assigned school.

5. Monitors should receive and relay suggestions, petitions,
or complaints from interested groups or individuals, and should
facilitate communication and finding of fact through the chairperson
of the Task Force or Task Force member assigned to that particular
school.

6. Monitors should refer requests for speakers before school
or community groups to the Integration Task Force.

7. Undoubtedly many school matters will be brought to the
attention of the monitor which are not germane to the Judge's Order.
Monitors should not allow themselves to become sponges for individual
petty gripes or problems.

The Judge in his Order has asked that we as monitors establish
harmonious working relationships with school administrators and
staffs. The chairperson of the Integration Task Force as well

as each one of us in the Task Force believe this to be eSsential.
Therefore, as monitors we should be governed by certain principles,
Among these principles we recommend:

1. At all times monitors will respect the authority of the
principal as the chief administrator of the school. Under no ¢iy-
cumstances should this authority be questioned, challenged, or
undermined.
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2. Monitors will keep the principal informed at all times of
his or her activities and maintain open, honest communication.

3. Monitors appointed to the same school may operate as a
team. Effort should be made to conduct the initial interview with
the principal as a team to avoid undue intrusion on the principal's
time. Monitors are encouraged to conduct individual observation and
review. However, reports may be a team effort when monitor consensus
prevails. Otherwise, monitors should feel free to submit reports
expressing an individual point of view. In any event, care should
be exercised not to impose unduly on the time and attention of the
principal.

4. Monitors should have access to school building and grounds.
5. Monitors will have authority to monitor classes in

session after establishing a procedure with the principal regarding
classroom visitation.

6. Monitors may interview teachers or staff during school
hours, but should not interfere with assigned school activities.

7. Monitors should feel free to interview students within
existing policies of the district. Check with principal on these.

8. Monitors are encouraged to interview or discuss school
matters with parents or other concerned persons.

9. Monitors should have the authority to monitor the assigned
school's transportation program, including the right to board and
ride school buses when appropriate.
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VERONICA A. ROESER
ATTORNEY AT LAW
455 SPRECKELS BUILDING
SAN DIEGO, CALIFORNIA 92101
AREA CODE 714
TELEPHONE 234-3673

October 24, 1978

Chief William Kolender

Chairman, Integration Task Force
801 W. Market

San Diego, California, 92101

Dear Chief Kolender:

The attached letter and recommendations were reviewed, on
behalf of the School District, by Ralph Stern and Donald Lincoln,
and incorporate, at their request a number of minor revisions.

As the School District has no objections to the submission of
these recommendations to the Task Force, we would appreciate it
very much if you would distribute, to all Task Force members,
the copies that we have supplied.

Thank you for your cooperation.
Sincerely yours,

7 )
/{" Yo U Jrax

VAR:ply VERONICA A, ROESER






VERONICA A. ROESER
ATTORNEY AT LAW
455 SPRECKELS BUILDING
SAN DIEGO, CALIFORNIA 92101
AREA CODE 714
TELEPHONE 234-3673

October 24, 1978

Chief William Kolender

Chairman, Integration Task Force
801 W. Market

San Diego, California, 92101

Dear Chief Kolender:

The following questions are submitted to the Task Force for
possible utilization by the monitors., They are supplemental to
those developed by the Task Force Subcommittee on Monitors.

Whenever the word "staff" is used, the intent is to include
all staff, both classified and certificated; that is, teachers,
administrators, counselors, substitute teachers, aides, clerical
help, janitors, gardners, bus drivers, or any other persons em-
ployed by the district.

It is our recommendation that each monitor should be respons-
ible for more than one school (or should at least have some experi-
ences with more than one school) so that some comparisons can be
made. Preferably the monitors should spend time at both a segrega-
ted school and a desegregated school.

Monitors should be encouraged to look for both effective and
ineffective integration techniques so that successes can be repli-
cated and so that failures need not be repeated. This should be
done as soon as possible so that the whole district can benefit
from the knowledge gained.

It is our belief that VEEP sending schools and segregated
schools have special problems which require careful monitoring.
A separate group of questions which apply only to these schools
will be submitted in about a week.

Sigcerely yours,
<7 -

[l © ( /L/:"J«‘“\.
{/ ¢ 1 5
VERONICA A, ROESER
VAR:ply
cc: Hon. Louis M. Welsh
Ralph D, Stern
Donald R. Lincoln
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TR SR A N R A L A P L A e S S R e S

PIAINTIFF'S SUPPLEMENTARY RECOMMENDATIONS FOR MONITORS

ETHNIC INFORMATION

1.1 Student Mix

Are the transfer students in a program-within-a-school
or are they integrated into the total student body?
Are the transfer students participating én a full or
part time basis? If part time:
a) what programs are the students enrolled in, in
the receiving school? |
b) what programs are the students enrolled in, in
the neighborhood school?

¢) if active in athletics, in which school do the

students participate?

d) how much time is spent by the students in each
school?

How much contact is there between students in a magnet
program-within-a-school program and students in the school
who are not in the magnet program?

How much contact is there between VEEP students and
resident students in a receiving school? If there is con-
tact in either of these’situations, is the contact:

a) initiated by individual students?

b) the result of an organized program initiated

by the school?

¢) in the classroom or other academic setting?

d) on the playground, during recess or at lunch?

From your own observations and discussions with
teachers and students do transfer students in a program-within-
a-school or attending on a part time basis feel they are part

of the whole school?





Have you observed effective techniques to increase
contact and interaction beteen incoming students and
resident students? (e.g. between resident students and
transfer students in programs-within-schools, part time
students, magnet students and VEEP students.,) What are
those techniques?

Do the transfer students come from one of the 23
court-designated minority isolated schools, from other
schools which are over 507 minority, or from majority
white schools? Does the experience of coming from minor-
ity isolated, over 50% minority or majority white school
make any difference in how students genefally adapt to or
perform in the receiving school? If so, in what way?

Are there criteria or methods used in assigning stu-
denﬁs to classes which result in separating students by
race or ethnic origin? (e.g. is assignment made by IQ
score; achievement score or report card grades?) If so,
who makes the assignments?

1.2. Statf Mix

What is the racial/ethnic composition of the staff?

1.3 Continulty

Does the program provide for the continued partici-
pation of the student in the program in which enrolled
(fundamental, intercultural language, etc.) as the student

progresses from the elementary grades through the secondary

grades?
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How'many students have dropped out of the program
(magnet, VEEP, other) at the schools you are monitoring?
Did the dropouts return to their neighborhood
school?
Was the change initiated by the student, parent

or administrator?

What reasons were given by students for dropping out of
programs?'It is understood that your review may not include all

reasons given by all students.

Were some reasons given with significant freqdéhcy?
What were those reasons?
Did you observe programs at some schools which

were particularly helpful to students or parents or

both in making a sound decision to leave or stay in

a program?

What are these programs?

2.0 HUMAN RELATIONS PROGRAMS

2.1 Describe the plan/program.

Have you read the Human Relations Plan which was sub-
mitted by the school to the central administration?

DEVELOPMENT : Whobwas involved in developing the plan?
(Administrators, students, counselors, teacher's
aides, teachers, clerical staff, maintenance
staff, parents, others?) How many of each group?

EVALUATION: 1Is the plan designed to be evaluated on
the school site? If so, how and by whom? How

often?





LEADERSHIP: Who are the persons responsible for the
human relations training on the school site? How
were those persons selected? What training had
those persons received?

PARTICIPATION: Are staff persons required to participate
in the human relations training programs? All
staff? If not all, which groups?

For each staff category required to attend:

a) how long is each session?

b) when are the sessions held? If after
school hours, are staff people compensated for
participation?

c) how often are sessions held?

d) how many hours are to be spent in the
program?

Are students required to participate in the human
relations program? If so: How do they participate:

a) 1Is the training a part of the regular

curriculum?

b) How many hours are to be spent on the

program for each student? If some students

are not required to participate do they take
part voluntarily? If so:

a) How many students?

b) How much ?

c) How often?

JOINT SESSIONS
Do students, staff, and parents participate together
in some or all of the sessions? Which groups, if

o






any, participate together? In how many sessions
do they participate together? How long are these

sessions and how often are they held?

CONTENT OF PROGRAM

(Content should be separately evaluated for stu-

dents, staff and parent participation.)

Does the éfaining deal specificaii& and realistic-
ally with such things as racial stereotyping,
cultural differences and the history of ethnic

and racial minorities in this country?

ACTIVE TRAINING: Do the programs involve active
personal interaction amorg participants? If so
what kind? (e.g. Discussion of topics in a
small group, practice in improving interpersonal
communications, value clarification exercises)
How long ére such sessions? How often are they
held? What proportion of the total program
requires active participation?

PASSIVE TRAINING: Do the programs involve passive
activities? (e.g. Watching films or TV, writing
essays; reading a text, attending assemblies,
attending multi-cultural fairs) How long are
such sessions? How often are such sessions held?
What proportion of the total program includes

passive participation?

PREPARATION FOR DESEGREGATION/INTEGRATION

Is there a program at the sending school to prepare






students for transferring to a new school? If

so, what is the program? Does the program in-
clude preparation for both the new academic and
interpersonal aspects of the experience which

may differ from those in their neighborhood
school?

Are there support services in the receiving

school to assist transferring students who may
need help in adjusting to the new academic setting
and the new interpersonal relationships? If so,

what are these services?

Are the students and staff in the receiving school
given training which will prepare them to welcome

transfer students? If so, what is the training?
What is the welcoming process? (e.g. Orientation

Day, ''buddy system')

2.2 ‘How functioning.

. Have you learned of any specific good results from the
human/race relations programs? Have such results been re-
ported to you by'students, staff or parents? Give examples.

Is race relations dealt with explicitly in these programs?

In practice, how does the human relations program corres-

pond with the written plan which had been submitted to the
central administration? If there are substantial deviations

from the plan, what are the reasons for them? Do these devia-

tions strengthen or weaken the plan?
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Is there significant positive correlation between
active staff participation in developing the plan and

staff support for and participation in the plan?

3.0 TRANSPORTATION

3.3 Punctuality of buses.

Are there procedures for taking action when a bus is
late or running late?
What are these procedures?
Is the receiving school notified?
Does the receiving school have,procedures to ex~

pedite students getting to class once a late bus arrives?

What steps, if any, are taken to notify parents of children

of the delays when they are waiting for a bus which is running late?

3.4 Time utilization.

Are there programs available on the buses which interested
students may utilize for learning while enroute?
Are there monitors or aides on the buses?
What is their function?
What is their training?

Are they effective?

3.9 Safety/Policies.

Are there rules to assure driver alertness and fitness?
If so, are they enforced with respect to:
a) use of drugs, including alcohol?
b) physical examinations?

c) reporting of illness?

e





d) minimum sleep before driving?
e) adequate time between shifts?
Are routes planned in such a way as to minimize hazards?

(e.g. avoiding railroad crossings where possible)

3.11 Accountability

What is the plan for keeping track of the students on

the buses?

Is there a procedure for notifying the bus monitor
(or the school if there is no monitor) that a student
will not be on the bus in the morning?

1f the parents have not contacted the school to
report an absence, are they contacted promptly if their
child is not on the bus?

Is there a procedure for making sure that all the
students who were on the bus in the morning are on the
bus again in the afternoon?

Are monitors notified if a child goes home ill

during the day?

4.0 STAFF/ADMINISTRATION

4.3 Are parents of transfer students encouraged to participate

in the activities of the receiving school through techniques

such as the following:

Scheduling some school meetings in the neighborhoods of

the transfer students.

Providing bus transportation for parents of transfer






students from the neighborhoods of the sending schools to
programs in the receiving schools,

Having proportional representation for parents of trans-
fer students on committees in the receiving schools.,

Carrying on a continuous dialogue with parents of trans-
fer students to determine what is needed to facilitate their

participation.
4.6 Procedures for identifying and dealing with integration
related staff problems,

Is there a procedure for identifying problems
which staff may be having in working with an integrated
student body or with transfer students?

What procedures are planned for resolving these
problems?

Are the procedures qtilized?

Are they effective?:

Are staff who may be having problems with newly
integrated schools or classes encouraged to ask for
help? .

Are they penalized for admitting a need for help?

Do they ask for help?. .

Are they given help when they ask for it? What kind
of help? 1Is it effective?

7.5 Special Resources of Magnet Schools
What is the nature of the special resources available
to the magnet school students? More individual attention?

More or better equipment? Better text books? Qther?

Are the special resources and services offered by magnet





schools.made available in a manner which will minimize
conflict between students, parents and staff in the

magnet with those in the regular school?

8.0 LEARNING CENTERS

8.4 Basic Skills

How much time is spent on basic skills?
What is the nature of the basic skills programs? Is

it designed to deal with the diversity of students coming

from several different schools? (This needs particular

attention if students have had different basic skills
curricula, different teaching methods and different levels
of achievement.) How effective is the program? Have you

observed any programs which are particularly successful?

What are they?

12.0 SELECTION OF STUDENTS FOR SPECIAL PROGRAMS

How are students selected to participate in magnet or other

special programs?
Who does the selecting?

What are the selection criteria?

Are students clearly informed of the nature of the

special program for which they are applying? By whom?

Is the counselling designed to help the student and his/
her guardians to determine whether the student is suited for
the program and likely to benefit from it?

May a student visit a program before enrolling in it?

What are the reasons given by students and parents for not

- 10 =
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participating in the special programs?

Are there otherwise qualified students at the school who
wish to participate in the special programs but are not permitted

to because their participation would not alleviate segregation?

13.0 SUPPORT SERVICES FOR TRANSFER STUDENTS IN MAGNET PROGRAMS

AND VEEP

Are there academic support services at the receiving school
for those transfer students who may need them? What are these

services?

Do the students know of these services? Are they offered in

.

a way which encourages acceptance of them? Do the students use

them?

Are the support services effective in strengthening the

students' academic work?

Are the support services given in a manner which will enhance
integration? A
 For example: Is the help individualized? 1Is the help
given in groups? What is the size of the groups? What is the

racial composition of the groups?

Have you observed some especially effective support services

which combine good academic help with integration? What are they?

<11l
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CLASSROOX OBS,A,ATTog)SHZET L fa Wakitors

‘l’ STUDENTS ;

1. The numerical or percentage Ethnic Distribution in the classroom is
(Please record a number or percentage for each Group): Anglo .

Hispano s Black « Philipino . Other 5

2. Students are enthusiastic about the class: Yes No

3. Students seem comfortable with the disciplinary procedures: Yes No

4. Student assistants are chosen from various racial groups: Yes No
(1f possible, indicate race and number of student(s) filling role(s).)
Teacher assistants Library assistants

Office assistaats Counseling assistants

Classroom monitors (Secondary)
ther (name) Color Guard

5. Do students sit in racially isolated groups? Yes No

6. Programs or curricular offerings not now provided in the school to which they

are assigned are needed by most students some students none of the
students . (Example: Readlng Packet or Lab/Shop Imstruction.)
Explanation:
‘l' TEACBERS?

1. Do teachers seem to be getting along well with each other? Yes No

2. Do communications between people in the school seem to be good? Yes No

3. Do teachers feel comfortable with disciplinary procedures? Yes No

4. Do teachers seem to respect all students? Yes No

5. Are teachers enthusiastic about deveioping good programs Yes No

and making them work?

6. Are teachers listening to the problems of the students? Yes No

7. Do teachers believe their problems are being listened to Yes No

by administrators?

8. Are materials displayed in the classroom multi-ethnic? Yes No

9. Does the teacher view the classroom materials as adequate Yes No

for all students?

‘ 10. Does “the teacher encourage class participation from members Yes . No
of different ethnic groups? How
PLFASE INDICATE LEVEL AND KIND OF CLASSROOM V TED+:

SCHOOL NRAME: DATE:
NAME OF MONITOR ; e






il,

sSPECTAL AREA OR ACTIVITY: SHEET

STUDENT ACTIVITIES @

Event observed:

(School social, Athletics, Club Meeting, Play, P.E.,Recess)

i e

34

Were students enthusiastic? Yes No
Was Sponsor or Leader enthusiastic? Yes No
Were various ethnic groups involved? Yes No
Was interaction between groups relaxed? Yes No -
Was Sponsor or Leader assisted by someone from another ethnic Yes No
group? Please explain:
Have Student Assemblies or Programs been held since school Yes No
opened? Are they well-received by Students? Yes No
Please describe the most successful Assembly or Program:
SUPPORT SERVIEES:
Is the Library open throughout the day, before and after Yes No
school? What are the Library Hours? :
Does the Library include multi-ethnic offerings? Yes No
Do Lunchroom activities go smoothly? Yes No
Do school ground activities appear to be going smoothly? Yes No
Do the different student ethnic groups intermingle on the Yes No
school grounds?
Are Aides' services adequate? Yes No
Are present bus schedules adequate? Yes No
Are bus.experiences acceptable? Yes No
PARENTS AND COMMUNITY:
Has PTSA or other similar-type organization been formed? Yes No
Have different segments of the school been involved in the Yes No
formation of the organization?
How many meetings have been called?
Has a2 committee of staff, parents, and students been formed Yes No

. NAME OF SCEOOL: DATE :
MONITOR'S NAME:

to further integrated relationships and education?
What are the plans for this committee?

PLEASE INDICATE WHERE AND WHAT YOU OBSERVED:






ADMINISTRATIVE AND BUILDING COMMITTEE SHEET

ADMINISTRATORS:

1. Do Principals and Administrators have good communications
with all segments of the school community?

Explain:

2. Do Administrators feel the school situation is going well?

Explain:

3. Have teacher transfers made a difference in curriculum
offerings?

Explain:

INSERVICE SESSIONS FOR ADMINISTRATORS, TEACHERS, ALL STAFF MEMBERS OF SCHOOL:

oo Has
2. For
3. Who
4. Who
5. Who

there been an inservice session this semester?

how many hours was the session scheduled?

planned the agenda?

attended?

is the Building Committee Chairperson in your school?

6. Comment on the faculty reactions to the imservice program:

PLEASE INDICATE WHETHER YOU TALKED WITH ADMINISTRATOR OR TEACHER:

Other Pertinent Corments:

SCHOOL NAME:

NAME OF MONITOR:

DATE:
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K\\GENERALf@BSERVATION FORM FOR MONITORS

~— /

MONITOR REPORT FORM

Please feel free to use the back of any questionnaire sheet to expand on
any item where there is a lack of sufficient space or a non-specified item
is being reported.

GENERAL QUESTIONS:

15

What plans were developed and carried out for orientation of students
and their parents to their school situation this year?

Describe,
Are there any resegregated classrooms in the school? Yes
No
Indicate the number of classrooms predominately Anglo , Black
s Chicano , Philipino , Other

PTA/Parent Advisory Groups. Is there a committee at the school comprised
of parents, teachers, administrators and perhaps students meeting and
working for the betterment of the school? Yes No

If so, are there some innovative ideas from this committee that can be
shared with other schools?

Are buses being requested from Transportation Dept. for the purpose of
bringing parents to the school for special activities?

If so, are parents taking advantage of this transportation? Yes
No

Are these allocations counting against bus allocations for excursions
for children? Yes No . Explain.






5. Do all students play and associate together during lunchroom time?
Yes No s o EXpiain.

Do all students play and associate together during playground time?
Yes No oo Eeplain,

6. Do the classrooms appear to be conducive to learning for all students?

How do the attitudes of the children toward one another appear to be?

Do teachers encourage participation in the classrooms from all ethnic
groups of children?

Describe any ideas to be shared in this regard.

7. How many monolingual, non-English speaking children are in the school?

What is being done to help these children?

8. How much teaching aide time is given to this school?

9. If it exists, indicate areas where and when discipline seems to be a
problem,

10. What activities or programs are parents, administrators, teachers, or
other members of the school staff proud of at their school? Is there
something noteworthy that can be shared with other schools?

SCHOOL NAME

NAME OF MONITOR

DATE OF REPORT

COORDINATOR
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SECOND DRAFT

CHULA VISTA CITY SCHOOL DISTRICT

‘ October 25, 1978
MONITORS REPORTING SYSTEM

Members of the Task Force are to be assigned to schools and
they will visit their assigned school as often as possible
and become familiar with school personnel and program at each
one of those schools.

The monitor assigned to those schools should become acquainted
with the Task Force members assigned to the same schools and

a dialog or a communications system should be established so
that the monitor and Task Force member have a means of commun-
icating with each other.

Monitors are to visit schools assigned to them as often as
possible, but at least once every two weeks.

Once g month:on the date specified by the Task Forcé chair-
person, each monitor or team of monitors (if more than one are
assigned to the same school) will submit a written report to
the Task Force chairperson. Such written report is to be
completed on the standard forms provided to each monitor for

. this purpose. The report should be as comprehensive as possible
covering each of the areas involved in the integration order
(student mix, staff mix, program continuity, program focus,
etc.). See attached Reporting Form.

ML :mg
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Continuing Education

5350 University Ave., San Diego, CA 92105 (714) 280-7610, Ext. 141

Office of the President
Philip del Campo, Ph.D.

Qctober 19, 1978

MEMO TO: Members, Integrated Task Force
FROM: Subcommittee - Duties of Monitors

SUBJECT: DRAFT OF GUIDE FOR MONITORS

Attached for your review is a draft of the MONITORS GUIDE
which has been developed by the subcommittee assigned to
this area. :

This will be presented for discussion at the meeting of
the Task Force scheduled on Tuesday, October 24, 3:30 PM

.in the Training Classroom at the Police Department.

our—eomments and suggestions will be appreciated.

by sty

Philip del Campo, Chairman
Subcommittee — Duties cof Monitors

Beverly Yip, Member
Judy McDonald, Member
Hugh Friedman, Member
George McKinney, Member

PdC:1b






1.0

DRAFT (10-18-78)

MONITORS GUIDE

Prepared by San Diego School Integration Task Force

GENERAL GUIDELINES FOR MONITORS

Monitors are responsible for fact-finding, information-gathering,

observation, information-evaluation, and reporting to the Task

Force.

1.

1

In order to accomplish their tasks, monitors will have
contacts with principals, teachers, other staff, students
and parents. In all such contacts monitors should remain
independent and neutral. Every effort should be made to
approach these contacts in a positive manner in order to
promote free flow of valid information. Monitors must never
ADVocAcY :
assume an advisory role. Neither should they attempt to

negotiate, resolve, or reconcile differences of positions

regarding matters affecting the assigned school.

Monitors are observers and should Bérfermwthei;“duliaﬁmww%%

without disrup operations.

Monitors should receive and relay to the Task Force suggestionms,

petitions or complaints from interested groups or individuals.

If information is offered on a confidential basis, this request
A HeVER

must be honored. Names of students should met be reported.

Many matters may be brought to the attention of the monitor

which do not have a bearing on the court order. Monitors

should not allow themselves to be involved in individual

petty gripes or problems.
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MONITORS GUIDE Page two

3
1.%

bt

Monitors are expected to explain their role and function

to persons and groups concerned with the affairs of the

schools, but they éhould never presume to interpret publicly
school compliance or non-compliance with the court order.
Monitors should not publicly express personal positions on
matters affecting the school, nor should they publicly

evaluate or interpret actions or positions of the Integration
Task Force, the school administration, or the court. Requasts
for speakers should be referred to the chairman or vice—chairman

of the Integration Task Force.

Good judgment and sensitivity to any situation are probably
the best possible guides. If a situation arises and the
monitor has questions about getting involved, the monitor

should call their assigned Task Force Member.

2.0 PROCEDURES FOR MONITORS

Monitors are not on the premises to run schools or interfere with

school operation. At all times monitors will respect the authority

of the principal as the chief administrator of the school. Under

no circumstances should this authority be questioned, challenged

or undermined. In order for the monitor to function effectively,

the following principles should be observed:






MONITORS GUIDE Page three

2o

2.2

255

2.4

2.0

2.6

2.1

2.8

10-18-78

Monitors will keep the principal informed at—all—tiwmes Of

his or her aCtiVitieS,aﬂd—mﬁi&tﬂé&:ﬁﬁﬁﬂx:hﬁﬂﬁﬂi:ﬁﬁmmﬂﬁi&a@ivnf

Monitors appointed to the same school may operate as a team.

Effort should be made to conduct the initial interview with

the principal as a team to avoid undue intrusion on the
principal's time. Monitors are encouraged to conduct individual
observation and review. However, reports and evaluations may

be a team effort when monitor comsensus prevails. Otherwise,
monitors should feel free to submit reports and evaluations
expressing an individual point of view. In any event, care
should be exercised not to impose unduly on the time and

attention of the principal.
Monitors shall have access to school building and grounds.

Monitors will have authority to monitor classes in session
after establishing a procedure with the principal regarding

classroom visitation.

Monitors may interview teachers or staff during school hours,

but should not interfere with assigned school activities.,

Monitors should feel free to interview students. Student names

shoulAd/é\n?.tﬁ-ée reported.

Monitors are encouraged to interview or discuss school matters

with parents or other concerned persons.

Monitors should have the authority to monitor the assigned -

school's transportation program, including the right to board

and ride school buses when appropriate.

DRAFT






MONITOR REPORT FORM

Please feel free to use the back of this form
to expand any item

I. GENERAL QUESTIONS: (Information to be obtained from Principal)

Al

What plans were developed and carried out for
orientation of teachers, students, and their parents
as to their school situation this year?

Describe.

Are there any segregated classrooms in the schools?

Indicate the number predominately Anglo ?
Black & Ehicano , Bilipino
Other .

PTA/Parent Advisory Groups. Is there a committee at the
school comprised of parents, teachers, administrators, and
perhaps students meeting and working for the betterment

of the school?

If so, are there some innovative ideas from this committee
that can be shared with other schools?

Are buses being requested from the Transportation Department
for the purpose of bringing parents to the school for
special activities?

If so, are parents taking advantage of this transportation?
oS No .

Are these allocations counting against bus allocations for
excursions for children? Yes No
Explain.

What efforts are there to encourage minority (majority
students to serve as student assistants, such as traffic
patrol, teacher assistants, library assistants, etc.)

and to participate in student government and extra-curricular
activities?






1.

Are there provisions made for transportation of students
who wish to participate in after-school activities and
who are bused into this school pursuant to the Voluntary
Integration Plan?

How many non-English and limited English speaking children
are in the school?

What is being done to assist these children?

What are the Principal's perceptions of the transfer students?

Other factors/activities which the principal considers
important to the integration effort at his school.

FOLLOW-UP ON INFORMATION FROM PRINCIPAL:

A,

Orientation Plan: Inquire of 3-4 teachers, 10-12 students,
10-12 parents regarding their observations of the orientation
plan, asking their opinion of the plan, e.g., was it meaningful,
helpful, did speakers appear informed, ethusiastic.

Spot check, during several visits, different classrooms.
Indicate below the room number and subject, if any, of classes
predominately Anglo Black Chicano

Filipino Other





PTA/Parent Advisory Groups:

Does this committee (composed of parents, teachers,
administrators, students) reflect the various ethnic

groups which compose the student body? Do
the parents seem concerned about the integration
program? Aware of it? Explain

Ts there an effort by the commlittee to get majority and
minority parents involved? ¢« Explain

What special activities and programs for students, parents,
administrators, and teachers are being developed to generate
a sense of affiliation with and pride in their school?

(1) Do the student assistants, such.as traffie patrol,
teacher assistants, office assistants, library
assistants, etc., reflect the ethnic groups of the
school? . Please describe what you saw

e :
and the students' perceptions.

(2) Does the student government reflect the ethnic composition
of £he school? °* Please describe.

(3) .Do the students feel transportation is adeguate to allow
them to participate in extra-curricular activities?






‘ 111,

Visits to the School

Date:

Name of Monitor:

School:

Classrooms visited, activities observed. (Please list)

Do all students associate together during lunchroom
time? Yes No w wlxplain

Do all students play and associate together during
free time? Yes No Explain

Do the classrooms visited appear conducive to learning
for all students?

In the classroom, what is the attitude of the students
toward one another?

Do teachers encourage participation in the classrooms
from all ethnic groups of children?

Describe any ideas to be shared in this regard.

Are the materials displayed in the classroom
Multi-ethnic? Neutral? Ethnically
slanted? . Please describe.

Do the teachers believe the classroom materials (books,
etc.) can be related to by the ethnic groups represented
in the classroom? Please explain.

Do the students believe the classroom materials can be
related to by the ethnic groups represented in the class-
room? Please explain.
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113

i8.

How many non-English and limited-English speaking
children are in the classes visited?

What is being done to help these children?

Does a discipline problem exist?

If it does, indicate areas where and when discipline
seems to be a problem.

Ask the teacher for his/her perceptions of the transfer
students. Please summarize.

How do the transfer students feel about the school?

How do non-transfer students feel about the school?

Your perceptions of Human-Relations at the school.
(Generally, any noteworthy observations you have from
this vigit).
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12.

15.
16.
17.
18.
‘19,
20.
1.

24,
23,

24 .

20.

27.

AESCHBACHER, Mary A.
ALLAN, Noel D.
ANDRADE, Ronald P.
ANDREEN, Phil N.
ASBIL, Edward T.

AU, Eunice C.

AVERY, Mary C. l
AXELROD, William J.
BAKER, Dexter J.
BERG, Jamie K.
BLANKENBAKER, Adell C.
BONDS, Nedra L.
BRECKENRIDGE, Jack D.
BRIDGE, Gladys L.

BRINKMAN, Frank

BRISCOE, Georgia K.
BROCKMAN, Benjamin E.

BROOKS, Laura D.
BUTTERFIELD, Gary S.
BYRD, Samuel E.

CADY, Jeanne D.
CALLARD, Eric 6.
CARNEY, Jane R.
CARVER, Marjorie L.
CHERNOFF, Winifred M.

CHURNING, Linda L.
CLARK, Carol J.

MONITOR APPLICANTS

ATTENDED
TRAINING SESSION
January 20, 1979

X
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28,

30.
-
32,
33,
34,
35,
36.
37,
38.

50,

40.

42.
43.
44.
45,
46.
47.
48.
49,
50.
-
S 2
@

54.

55,

COBURN, Dorene B,
COLES, Alma M.

COOPER, Pamela J.
CRABB, Chris M.

CURRY, Robert S.

DAVENPORT, Darlyn M.

DIAMOND, Rose M.,
DILLARD, Donald C.
DOLLAR, Winona M.
DOTY, Claree
DRISCOLL, Rita C.

DUFFY, Michael F.
FOSTER, Peggy L.

FRANZ, Jacob H.
GARNICA, Ignacio Q.

“ GEBE, Willard B.

GERSTLER, Miriam G.
GILLOON, Virginia A.
GLASS, Virginia M.
GREGORY, Margaret T.
HALL, Harvey W.
HAMILTON, Helen K.
HANNA, Joy

HARRIS, Clara M.
HERNANDEZ, Manuel L.

HOCKING, Douglas A.
HOKE, Laura M.

HOUSER, Rosalyn A.

MONITOR APPLICANTS

ATTENDED

TRAINING SESSION

January 20,

1979

X
X

X
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57.
58,
59.
60.
61.

62.

. o

64.

65.

66.

67.

69.
7 0.
73,
e
73,
74.
y
70,
17
78.

9.

8 1.
82

83

HUTCHISON, Lewis R.

MONITOR APPLICANTS

ATTENDED
TRAINING SESSION
January 20, 1979

IMA, Leslie M, X
INFANTE, Kathryn M, X
INGLES, Edwin T. X
JACOBS, Nancy M. X
JAY, Susan X
JOHNSON, Lawrence S. X
KAINEN, Joan L. X
KANGAS, Eric A. X
KILBURG, Lois B.
KRALL, Teresa J. X
KRIMMEL, Mary S. X
KUSHNER, Mary L. X
LANDRETH, Mike F.A. X
LARSON, Valdemar F. X
LAWRENCE-WALLACE, Cynthia R. X
LAWSON, Carol L. X
LORENTZ, Lela M.
MC GILL, Shirley Wms. X
MC INTOSH, BETTIE 4. X
MAC LEOD, Charles W.
MAC LEOD, Sylvia H. X
MANASTER, Mary E. X
MARIN, Mariana
MARTIN, Victoria E. X
MILLER, Lois M. X
NEPTUNE, Susan C. X
X

ONEAL, Bette T.






85.
86.

8.

88.

.90,

9%,

9.

93.
94.
95,

97.
98.
99,
100.
101.
102.
103.
104.
105.
106 .
107..

109.

110
131

89.

MONITOR APPLICANTS

ATTENDED
TRAINING SESSION
January 20, 1979

PALMTAG, Nancy K.

PANNEK, Dorothy J. X
PARK, Deborah D. X
PARK, James W.
PATRICK, Maxine X

PAYNE, Martha C.

PERALTA, Hector F.
PERLMAN, Rubin
PHILLIPS, Frank S.
POOLE, Ruth P.
REARDON, Dr. William
ROBINSON, Sandra R.
ROSSMAN, Ronnie L.
RYAN, Thomas C., Jr.
SAINZ, Oscar L.

SCHERL, Charles R.
SERRANO-VELEZ, Dolores M.

o, 8 P 6 Du 3 P b M Sd e

SIMMONS, Robert E.
SKLAR, Barbara L.

SLAUGHTER, Pete C.
SMITH, Elaine Z. X
SMITH, Florence S. X

STAHL, Jonnie X
STEWART, Nancy B. :

STEWART, Robert J.

STOUGH, Morrow F. X

STROM, Phyllis D. X
STUBBS, Ann M. X





115,
114.

- 118,
116,
iz
_ 118.
118,
124,
icl.
12Z;
123.

R Al i‘

TEAGUE, Helen F.
TOOR, Bertram L.
VALADEZ, Raymond
VAN DYKE, Bea

WEATHERSBY, Matthew E.

 WEISSMAN, Elinor M.

WERNER, Nora V.
WQLFE,.Grace L.

YOUNGER-BROCKMAN, Wanda M.

ORTIZ, Moises Jasso

SCHROEDER, Carleton B., Jr.

CAREY, Regina
HAPNER-McCLURG, Dede

ATTENDED
TRAINING SES
January 20,
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9:00 - 9:15

9:15 - 10:30

10:30 - 10:45

10:45 = 11:45

11:h5 - 12:30

12230 4. 1215

1215 = 1345

1:45 = 2:45

2:45 - 3:00

3:30 — 4:00

MONITOR TRAINING SESSION

January 20, 1979
San Diego, California

Welcome and General Comments - Bill Kolender

Explanation of San Diego Unified School District
Integration Plan - Ed Fletcher

Coffee

Explanation of San Diego Unified School District
Integration Plan - Cont.

Tunch

The Role and Duties of Monitors — Judy McDorzld,
Elvira Diaz

Procedures for Coordinating Monitors - Hal Brown

Summary of School Integration Experiences -
Helene Smookler

Coffee
Task Force Member-Monitor Groups - Phil Del Campo
Monitor Form - Beverley Yip

Ad journ - Bill Kolender
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3.

Le

. 5.

Te

8,

9.

10.

CUIDELIME

Procedures for Coordination of Monitors

Task Force members should visit each of their assigned schools and meet
with the principal prior to the beginning of the second semester, .

There should be a meeting of all monitors as a group with their assigned
Task Force member one week after the first day of the semester, At this
meeting the Task Force merber should have an airing of the monitors' first
week experience to determine how things are going. DMonitors' problems, if
any, should be discussed and rescluticns sought., The Task Force member
should seek suggestions from the monitors that could be helpful to the

Task Force,

The Task Force member should hcld a meeting of all monitors two weeks
after the first day of the semester., The purpcose of this meeting is to
discuss the programs at each of the schools, ¥ach monitor should report
to the group what part of the integration plan is present at her/his
school,.

Subsequent meetings should be held with monitcrs as often as necessary,
at least once a month, It is important that Task Force members be
extremely supportive of the monitors they are coordinating and be
available to give them the direction they need,

Monitors should keep a log of activities during each school visit and
submit a written report to the chairman of the Task Force at the end
of each month,

The Task Force member will review the monthly monitor reports and will
be responsible for bringing problems contained in the reports to the
attention of the Task Forcs.

Each Task Force member will give a brief progress report to the Task
Force at the first meeting of the month.

The Task Force member is expected to visit her/his assigned schools
occasionally to insure a good understanding of those schools.

Emergency problems shculd be breught to the attention of the Task
Force menber immediately who will rsport those problems immediately
to the chairman or vice chairman,

A form is provided to the Task Force member to record their meetings
with monitors, visits to schools and meetings with civic and
community organizations, .

1/79






Name:

San Diego Integration Task Force
MONITOR LOG

School:

Objective of Visit:

Observations:

Persons Interviewed:

Name

Position

Comments

Comments:






INTEGRATION T..3K FORCE

Name:

School visited

1

Meeting with:

San Diego, Calfironia
Jaruary, 1979

Date: /

I 1979

Purpose:

' Comments:

Problems:

. Suggesticns/Plans:






OBSERVER NAME:

DATE OF OBSERVATION:

‘ SCHOOL :

NAME OF PERSON INTERVIEWED:

TYPE OF INTEGRATION PROGRAM:

GENERAL OBSERVATION FORM FOR MONITORS

The purpose of this form is to assist the monitors and the Task Force in
familiarizing themselves about the specific school to be observed. It can be used
to gather information on certain variables which can be replicated at the beginning
and at certain intervals for comparative analysis. Follow up forms which will
measure other aspects of integration will be introduced after monitors have received
training and obtained more experience in observing behaviors which are manifestations
of attitudes we are trying to evaluate. Additional forms will also be developed for

. other topics and for the following categories of schools:
; 1) magnet within school
2) total school magnet
3) Tlearning centers
4) VEEP schools
5) others
The information on this form can be obtained by interviewing the school

principal or his/her designate.

I. STUDENT POPULATION Number Percent

(a) Total School Site: Black
Hispanic
Asian

. ) Anglo

Other






GENERAL OBSERVATION FORM FOR MONITORS

11,

Page 2

NUMBER % OF TOTAL (a)

(b) Resident Student Population: Black

Hispanic

Asian

Anglo

Other
(c) Non-resident Student Population: Black

Hispanic

Asian

Anglo

Other
STAFF_COMPOSITION

2=
%
51 E5| 2|2 g
= 13 2| 2| 81 &
Administrator
Secretary
Teachers: Full-time
Part-time
Counselors
Custodians
Security
Other: Please list each
Cafeteria
Nurse

Library/Media Centers
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III. INTEGRATION PROGRAM other than race/human relations, such as: magnet, learning
. centers, pairing, clustering, career centers, individual site initiated, etc.

Please describe what these programs are.

Please state program goals as adopted for this school year.

(integration goals)

(educational goals)

What is the current status of the programs?

What are the strengths of these programs in helping integration?

What are the weaknesses of these programs in helping integration?
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GENERAL OBSERVATION FORM FOR MONITORS

RACE/HUMAN RELATIONS PROGRAM (get copy of school's Race/Human Relations Program)
Please 1ist the various activities with the following information:

'

Vs

check appropriate
columns

_BR1L0)4L .3} d0ad pooyio

POALOAU] S3udpnas
40 43aquny

POA[OAUT J)e15
10 J43quny

POALOAU S3UdJed
40 J43quiny

S3U3pN3S 40} Auezuniop

S3uapnis 404 Aua03epUR)

44235 40J Adezuniop

44035 404 Au03epuey

iaoed 9je3 A3LAL3oe
3yl S90p 3udYM

$299W/und20 A3LAL3OR
3Yy3} S90p U330 MOH

Type of Activity
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GENERAL OBSERVATION FORM FOR MONITORS

2. Obtain copies of attendance records, if available.

3. Describe the programs with specific reference to content on race.

(attend and observe)

4, Describe the school's plans to evaluate the effectiveness of the
program

5. What program is the most effective from perspective of school
administrator? (describe only one)

Page 5
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V. COMMUNITY INVOLVEMENT IN SCHOOL
ORGANIZATION DESCRIBE
Role/Function

Existing at School

Number of Members

Number of Black Members

Number of Hispanic Members

Number of Asian Members

Number of Anglo Members

Number of Other Members

Parent Teachers Assoc. (PTA)

Chairperson

. Chairperson

Community Advisory Council (CAC)

School Advisory Council (SAC)

Chairperson

School Site Committee (SSC)

Chairpersbn

Follow through
Parent Advisory Committee

Chairperson

Title I
Parent Advisory Committee

Chairperson

Other special
. advisory committees

Chairperson






9:00 -~ 9:15

9:15 - 10:30

10:30 - 10:45

1005 il 45

11:45 - 12:30

12:30 & 1215

2:45 - 3:00

3:00 « 3:30

3:30 - 4:00

MONITOR TRAINING SESSION

January 20, 1979
San Diego, California

Welcome and General Comments -~ Bill Kolender

Explanation of San Diego Unified School District
Integration Plan — Ed Fletcher

Coffee

Explanation of San Diego Unified School District
Integration Plan - Cont.

Lunch

The Role and Duties of Monitors - Judy McDonzld,
Elvira Diaz

Procedures for Coordinating Monitors - Hal Brown

Summary of School Integration Experiences -
Helene Smookler

Coffee
Task Force Member-Monitor Groups - Phil Del Campo
Monitor Form - Beverley Yip

Adjourn - Bill Kolender
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January 7, 1981

TO: Secondary & Elementary Exchange Monitors, San Diego Integration Task Force
FROM: Ann Hunsaker, Chairman Special Committee - Exchange & Learning Centers
RE: Guidelines developed by the Committee for use in monitoring programs -

including criteria approved for exchange programsby San Diego Unified
School District.

Members of the above committee, besides myself, are: Fred Castro, Irma Castro,
Clarence Pendleton and Hartwell Ragsdale. We developed the enclosed material
for your use in monitoring the exchange programs at the following schools:

Secondary Exchange Elementary Exchange
San Diego - La Jolla - Kennedy - Curie <«
San Diego - Pt. Loma Boone - Jones

Morse - Madison Mead - Dailard
O'Farrell - Hale Burbank - Ocean Beach
0'Farrell - Pershing Freese - Andersen

Lincoln - Henry

Lincoln - Clairemont
Memorial - Lewis
Memorial - Pacific Beach

The information you collect will be used to prepare the report to the judge

in answer to his charge, '"Monitor, analyze and evaluate the Elementary and
Secondary Exchange Programs and the Learning Centers to determine what progress
is being made toward the expansion of Elementary Exchange Programs and to de-
termine the effectiveness of all three programs."..'Cooperate with the school
district to assist the district in its efforts to expand the Elementary Exchange
Programs and to encourage more parents to voluntarily participate therein."...
This report, in its final form, is due on May 4, 1981.

We ask that a preliminary report be prepared and forwarded to me before
February 14, 1981, so that the Committee can study what progress has been made
and determine effectiveness up to this date. If you have suggestions, please
include them. If you have questions, please call me at 444-4211.

Also, we will schedule a meeting with you to discuss our agenda, either the
latter part of this month or early in February. You will be notified when a
date has been determined.

We wish to thank you for your time and effort - you are doing an outstanding
job.

Singerely, W

cc: H. Brewn
J. McBPenald
Committee Members

P.S. I have requested current revisions, if any, to the Secondary Instructional
Exchange Program from Ed Fletcher's Office. When materials are available,
I will see that you receive them.






MONITOR
i GUIDELINES

Secondary and Elementary Exchange Programs

The Committee asks that you monitor the following:

1. Curriculum planning - do exchange students use the same instructional
materials and have the same programming?
Rationale: When students move from School A to School B and vice
versa, they should be using the same textbooks and
be in approximately the same Chapter in the textbook.

2. Time sequence - is the sequence of presenting curriculum to the students
approximately the same?

Rationale: If students from School A go to School B with different
vocabulary words, different sequence of mathmatical
training, etc. prior to the exchange, it would prove
a hardship on them.

3. Health/Medication - Does the school of exchange assume responsibility for
meeting the health needs of students?

Rationale: When students who have special health needs or who are
taking medication go from School A to School B, is there
provision for the exchange school's nurse or health aide
to assume the responsibility for administering to that
need or giving medication to the student, as was done at
the home school?

4. Special Programs - what happens during the exchange to those students
involved in special programs, i.e. bi-lingual, reading
improvement, etc., at their home school?

5. Enrichment programs - do exchange students receive more or the same
enrichment programming provided by their home school?

6. Communication - is there communication between schools in the program?
Rationale: 1If each school pair works out their plan differently,
do they meet and discuss strengths and weaknesses of
varying plans? Does Mead-Dailard meet with Kennedy-
Curie, etc. staff to share experiences, for example?

7. Participation - how many, if any, students have opted out of the program
and why?

8. Recruitment - in what ways are students recruited for participation in
the exchange programs? by whom?

9. Parent Participation - are parents involved? How many? What is being
done to encourage more parents to become involved?
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* The following is taken from Proposed Revision To The Elementary Instructional
Exchange Program and Elementary Learning Center, 1981-1984: Revised December
9, 1980. SAN DIEGO CITY SCHOOLS, Elementary Schools Division

Instructional Exchange Programs

Joint School Planning: The Steering Committee

The school committees of each applicant school will form jointly a steering
committee to coordinate and resolve problems arising from local school planning.
This committee must include representatives from the school planning committee
of each participating school; it may include all of the members of each school
planning committee. The location for the meetings of the steering committee
should rotate among the sites involved.

The steering committee serves the following important functions;

. Coordinating and preparing the instructional exchange program plan.
Providing a forum for discussion.
Generating ideas relative to the unique instructional needs of the
participating students.

. Serving as liaison between the schools and communities.

. Making the school staffs aware of the communities' expectations
for the program.

Informing the Communities

The success of the program will depend upon how well the members of the partici-
pating communities are kept informed and the extent to which they are involved

in its planning, implementation, and evaluation. Parent involvement is essential.
Each school planning committee will need to develop an effective means of inform-
ing members of the community and soliciting their input. One way of approaching
this task is through information meetings held at each participating school.

These meetings may include topics such as:

. An overview of the San Diego Plan for Racial Integration
Progress reports on program planning, including:

.. an explanation of the Elementary School Exchange Program concept.
the goals and expected outcomes.
a description of the types of school exchange programs,
emphasizing the need for a regular and continuous program
for integrated instructional experiences.

.. available funding.

.. an overview of the Order Re Integration Plan, 1980-81 issued by
Judge Louis M. Welsh on December 2, 1980.

During the information meetings, time should be provided for group interaction
and input. It is suggested that a recorder keep a written record of the dis-

cussion and ideas generated.

Program Development

As school planning and steering committees plan and implement programs, specific
criteria must be met for each program. All elementary instructional exchange
programs are required to:
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. Maintain and improve overall quality education for participating students.
. Meet student needs identified by participating school committees.
Involve sufficient numbers of students to provide an integrated setting.
Provide a race/human relations program.
Involve parents in planning and implementation.
. Permit voluntary participation of individual students and provide
alternate plans for children who are not participants.

School Planning Committee

It is anticipated that in the planning process there will be broad participation
and involvement of parents, staff, and (when practical) students. A School
Planning Committee should be formed at each participating school, consisting of
the principal, teacher representatives, classified staff representatives, and
parent representatives from the PTA and School Site Council. This committee
will perform the following tasks:

. Develop the program in conjunction with school planning committees
from the other schools in the grouping.

. Plan and conduct information meetings for the parents and members of
the local school communities.

. Provide opportunities for the parents of participating students to
give input to the planning, implementation, and evaluation of the
program.

. Assist the school staff with any problems or needs which may arise.

During the instructjonal exchange program, students from predominantly majority
classes and predominantly minority classes particpate jointly in all educational
activities on a full-day basis. Common textbooks and curriculum materials are
used in the linked classes in order to facilitate integration in all instructional
groupings and insure continuity of learning by students.

Classes of students will be involved in instructional exchange programs. The
instructional exchange will occur as an integral part of the yearly program.
Parents not wishing their children to participate may request reassignment to
a nonparticipating class or school. Alternate arrangements for students will
be made for the duration of the exchange program upon request of parents.

Broad involvement is necessary for planning and implementing an exchange program.
Participation will be strengthened as each grouping of linked schools jointly en-
gages in planning for the exchange program.
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