3

V.

For the best experience, open this PDF portfolio in
Acrobat 9 or Adobe Reader 9, or later.

Get Adobe Reader Now!



http://www.adobe.com/go/reader


Looking At Etnnic Graags

In a cross-section of students the following ethnic groups were mentioned the
most times. Select a group name and write it in the blarn’™.

Arabs Iranians Mexicans None L1o0u w. .
Blacks Islanders L - Pelish < 4% fats any
Cuban (Hawaiian, Polyne51an, etc.) Portugese particular
Chinese Japanese Puerto Ricans group. )
Filipinos Jews tThites
Indians Latin Americans B
To which ethnic group do you belong? \ \\: Al & i
L o \‘ \ A _( Vios are rich.
2. Q‘\\ .. \;\' are good athletes.:
Be L TN l w5 g v‘.\ ( { are dumb. \T} " (‘ - “_ o — L )\ i N : & . ‘,.\\7_» 'l,ti
)-10 : are laZYt ; E e .\ ‘ . .. ‘\". ; 2 ’..‘ ' \g\'"'.\,
5. a}e sneaky.
6 ; are studious.
Te can't be trusted. 7
— i
8. i have got-naetural rhythm. /\‘ f/
: /
9. are prejudiced. , T ;
10, L|et stuck‘up. : 3 . (//
11. ' are afraid to fight. -
12. don't care if they are tardy.
13. hate disco. N
1, b b o dance funny.
15. don't like to swim.
16. ) get good zrades. .
. . &
17. are poor. ' e SR
o —
18. like to fight.
19. drop out of school.

20, L _ bave w neldpt on their shoulder. @_{/

over






can't fight one - on - one.

[ e v study a lot.

f 23. like to velonp to gangs.
,5 2k, girls like to fight.
25. : girls wear heavy make up.
26, brag about how good they Jc .
: 27, think they are better than others.
i 28. feel inferior.
% 29, are rude,
i 30. are pushy,
‘ 31. don't respect éaults.
| 32 dressy sloppy.
g 33. write on walls.
| 3k, are easy to talk to.
‘ =35 . : _ wear wool plaid Pendleton shirts.
3€. wear hair nets.
37. : are extremely sensitive.
38. are involved in drugs..
% 39. wear old clothes.
% Lo. are meap.:
L1. feel ungobfortable when their group is not around.
Le. ' steal, ;.
7 L3. " Kiss ﬁp'“ to teachers.
Lh. don't'li%e to go to school.

LS. ~__avon't ponsitive to other feelings.
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February 26, 1980

MEMORANDUM TO: WILLIAM KOLENDER, CHAIRMAN

INTEGRATION TASK FORCE

FROM: LEE GRISSOM, CHAIRMAN
SUBCOMMITTEE ON VIOLENCE

As you requested, the following is a report on our
committee activities to date. Judge Welsh instructed
our committee "'to accumulate data and investigate
causes for violence in the schools, and recommend
procedures for reducing violence and punishing
offenders'.

Members of our subcommittee include Mrs. Ann Hunsaker,
Mr. Hartwell Ragsdale and Mr. Vernon Sukuma. We have
held several meetings to date in researching the
problems related to violence in the schools, and have
reviewed an extensive amount of information regarding
the violent incidents reported in district schools
during both the current year, and the previous year

as well. A copy of the reported incidents of violence
for the past year is attached as an appendix to this
memorandum.

DISTRICT DISCIPLINE POLICY

During the Summer of 1979, the San Diego Unified School
District's Board of Education adopted a district-wide
policy regarding school discipline, and incorporated it
into a brochure which was distributed to each student

and parent in the district. This publication underlines
the high discipline standards expected within the district;
outlines responsibilities of students and parents, teachers
and principals, and other involved citizens, in implementing
the policy; lists the type of prohibited student behavior
and subsequent disciplinary actions. In many schools in
the district, parents are required to sign a statement
indicating that they had read and understood the district
policy. We believe that this policy can be very helpful

in reducing violent incidents in the future.

SCHOOL SECURITY TASK FORCE

Our committee met with Mr. Alex Rascon, the head of the
School Security Patrol, and received a briefing on their
current activities. With a total staff of 51 individuals,
they currently have 24 site agents (with 20 assigned to
individual schools and 4 floating throughout the district.
on call as needed), and 14 patrol agents who work during
the evening. They just recently were granted 4 new site
agent positions. We are encouraged by this activity of
the school district, and feel that it needs to be en-
couraged even more.





In addition, 4 ground assistants funded by the CETA
Program are also at various key sites, assisting
primarily with recess and lunch patrols. These in-
dividuals have received 40 hours of instruction and
appear to be working out reasonably well. One concern
expressed by the schools, however, is that the CETA
Program is expected to be terminated in approximately
18 months, and these positions will be lost.

POLICE DEPARTMENT SECONDARY SCHOOL TASK FORCE

This program is implemented by the San Diego Police
Department and consists of 2 Sergeants and 18 Officers.
This is in addition to the widely recognized School
Safety Patrol for secondary schools. The Police Depart-
ment works very closely with the School Security Task
Force, and the 2 groups maintain excellent coordination
and are very complimentary of the job the other depart-
ment is doing. The Police Department was complimentary
of the strict policy adopted by the Unified School
District regarding the disciplinary procedures, and noted
that in part, this has led to a substantial reduction in
the total number of cases reported to the Police Depart-
ment versus the previous year. The schools have re-
quested that the City of San Diego add 2 units (a total
of 4 people), to the Police detail so that some elementary
schools, specifically Baker, could receive on-site visits
by uniformed policemen.

GANG DETAIL

This project of the San Diego Unified School District,
consists of one Sergeant and 6 men who monitor on a con-
tinuing basis, the activities of street "bands". It was
noted that 5 years ago there were approximately 16 groups
in this category, but now the total is well over 50.

Most of these bands are either Mexican-American or Black,
although the formation of some new Anglo groups has been
noted in recent weeks. A tendency on the part of ele-
mentary school children to form bands has also been noted,
particularly when the children have older brothers or sisters
in similar groups. To date, there has been little inter-
racial or ethnic violence.

CONCLUSION

In future months, our committee will be working very closely
with the school monitors to ascertain information about the
feeling of safety within each of the 23 isolated schools,
and also to determine what security measures have been taken
in transportation for students traveling from one area of
the City to another.






Concern has also been expressed over unequal treatment
given students in some schools. The concern is that
sometimes the teachers do not exercise equal treatment
in handling disciplinary problems.

In summary, our Task Force has been very involved in
researching the major areas of violence within the
schools, and ascertaining those areas in which we
might become more involved. The remainder of the
school year will be spent on identifying specific
problems and proposing specific remedies for imple-
mentation in 1980-81.

LG/ma
Attachment
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SAN DIEGO CITY SCHOOLS
Operations

REPORT ON INCIDENCE OF AND PROGRAMS FOR PREVENTING AND
CONTROLLING ACTS OF SCHOOL VIOLENCE

October 19, 1979

INTRODUCTION

This report is presented in response to the Superior Court of California Order
Regarding Integration Plan, 1979-82, of July 27, 1979:

"The district shall study and analyze the variations among schools in the
incidence of violence and shall make concrete recommendations to the Court
for controlling such violence no later than October 19, 1979."

The report presents the district's definition of violence, gives a description
and analysis of variations in violent incidents among schools, and discusses the
causes of violence in district schools, procedures for handling incidents of
violence, and procedures for the prevention of violence and conflict.

17 DEFINITION OF VIOLENCE

The district defines violence as any one of the following acts committed against
a school staff member, student, or other person:

- Felony threat of violence. (Sec. 71 P.C.)

- Battery, i.e., physical assault. (Sec. 242 P.C.)

- Assault with a deadly weapon. (Sec. 245 P.C.)

- Robbery, i.e., the felonious taking of personal property from
another person against his/her will by means of force or fear.

= Extortion, i.e., receipt of money or property from another person
by means of force or threats. (Sec. 519 P.C.)

- Possession of a dangerous and illegal weapon. (Sec. 626.9, 626.10,
12020P.C.)

- Theft of personal or school property. (Sec. 484, 487 P.C.)

- Vandalism, i.e., malicious destruction of or damage to personal
or school property. (Sec. 594 P.C.)

= Use, possession, or sale of dangerous or illegal drugs. (Health
and Safety Code 11357, 11359, 11360)

The following acts, though discipline problems, are not considered by the district
to constitute "violence':

- Defiance of authority.

- Disruption of school activities.

- Certain instances of fighting.

- Gambling, i.e., wagering or betting money.

o Alcohol use or possession.

“ Smoking in areas not designated for smoking.
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311 INCIDENCE OF VIOLENCE IN DISTRICT SCHOOLS

Following is a Security Department breakdown of the number of violent incidents
reported for district schools during the 1978-79 school year. It should be
noted that some of the apparent variation between schools may be explained by
the probability that some schools, especially ones which have no full-time site
security agent,.may handle incidents at the site level rather than involve the
Security Department.

Other probable reasons for the variation among schools are:
1. Gang-related activity. The Police Department has noted that neigh-
borhood gangs are more prevalent, and gang activities are increasing
significantly in some community areas.

Zse Other community factors. The Police Department and the Security De-
partment concur that some types of violent and disruptive acts are
more common to some communities than others. This may be due to
population density, the high mobility rate of some families and
excessive number of student transfers.

34 School location/physical environment. Some campuses are near parks,
certain types of businesses, or other establishments which are gathering
places for persons or activities which may be disruptive to school
sites.

4. Assignment of security agents. The presence of a regular full-time
security agent at a school site may either: a) act as a deterrent
to some types of violence, or b) encourage an increase in the re-
porting of incidents.

i The relative effectiveness of individual site supervision plans and
policies. |

Acts of Violence: 1978-79 School Year

High School Number of Incidents High School Number of Incidents
Clairemont 6 Madison 8
Crawford 11 Mira Mesa 15
Garfield I.L.C. 3 Mission Bay 2
Gompers 1.7 Morse 28
Henry 10 Point Loma 6
Hoover 10 San Diego 42
Kearny 10 Serra 9
La Jolla 1 Twain I.L.C. 5

Lincoln 12 Wright Brothers 1
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III. CAUSES OF VIOLENCE IN DISTRICT SCHOOLS

There is no one dominant cause of violence in the district's schools. The

causes are complex; they reflect society and mirror the kinds of problems which
exist in the community at large. However, the district's Student Services Division
has attempted to determine the most common causes of violence in the district.
Student services staff has analyzed the incidents which led to the 54 expulsions
issued during the 1978-79 school year and determined the most common reasons for
the district's violent incidents to be:

- Non-student on campus.

= Conflict between two ethnic groups or two individuals representing
different ethnic groups.

= Peer pressure as reflected in gang activities, gang rivalries, or
gang initiation.

- Drug-related activities.
- Extortion.
- Sexual assaults.

- Defiance of authority.
- Student/staff conflicts.

IV, PROCEDURES FOR HANDLING INCIDENTS OF VIOLENCE

In order to support its strong policy on maintaining discipline (see Section V.A.),
the district has established a series of procedures for handling violent incidents.

District procedures cover incidents initiated by non-students as well as students.
They cover the immediate, on-the-spot handling of emergency situations as well

as the follow-up steps in dealing with students accused of violent acts. There

are procedures to handle assaults, weapons, vandalism, extortion, drugs and
narcotics, disturbances and disruptions, abuse of and threats/insults to teachers,
and juvenile arrests and other requests for removal of students from school. The
procedures cover loitering, recognized by district security as leading to incidents
of violence such as theft, sale of drugs, and child molestation. District procedures
covering suspension (District Procedure 2645), expulsion (Procedure 2625), narcotics
and drugs (Procedure 2647), and security and safety during emergencies (Procedure
7401) are included in Appendix A.

In spite of the disparity in the nature of disruptive incidents, some general pro-
cedures apply to immediate and follow-up handling of all school violence. Student
Services Division, the Security Department, and the San Diego Police Department
all participate in handling violence. When an incident of violence occurs at a
school site (whether committed by a student on non-student), the complainant or
victim, or a witness, reports the incident to the site administrator, i.e.,

the principal or his/her designee. The principal immediately contacts the
district's Security Department. If the person who allegedly committed the act of
violence is a student, the principal notifies the Student Services Division. This
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division's placement and appeal hearing director initiates procedures for a
five-day suspension pending investigation of the incident.

A Security Department agent, either regularly assigned to the site or dispatched
to handle the emergency, immediately investigates the incident. The agent

gathers statements from victims and witnesses and identifies the accused. If

the evidence warrants an arrest by the Security Department, the security agent
notifies the San Diego Police Department and the arrested person is sent to the
police station. The Security Department submits investigative reports to the
Police Department and, if the accused person is a student, to the Student Services
Division. For identification purposes, the Student Services report is issued a
school security number. (For a more detailed description of Security Department
resources, see Section V. F.) If an accused student is sentenced by Juvenile Court
.to Juvenile Hall, he/she is ordinarily expelled by the Board of Education from

the district. Student Services works with Juvenile Court and the county's
Probation Department as necessary.

1f, at the end of the five-day suspension period, the student is not expelled, the
placement and appeal hearing director and the site administrator decide whether

the student should be reinstated in the school of residence, transferred to

another school, or placed on long-term suspension. (Only secondary-level students
may be placed on long-term suspension.) The placement and appeal hearing director
prepares a report to the superintendent. This report reviews the Security Department
report of the incident, the student's school record -- both academic and citizenship —-
and the director's individual contact with the violent incident's victim, if appro-
priate. When long-term suspension or expulsion is considered, the placement and
appeal hearing director immediately sends a letter to the parents informing them

of this decision. The parent is offered a fact-finding hearing at which the

parent and the student may state their sides of the incident and present any
relevant information not previously available. The panel for such a hearing is
composed of a representative from the Student Services Division, a representative
from Secondary Schools Division, and a principal of a school other than the school
involved in the incident. This board recommends to the assistant superintendent,
whether the student should be reinstated in school, placed on long-term suspension,
or expelled. The assistant superintendent, Student Services Division, decides
whether the student shall be expelled or reinstated. If the decision is to rein-
state, the case is referred back to the placement and appeal hearing director for
appropriate placement in school. If the decision is to expel, the placement and
appeal hearing director obtains site concurrence for this action. A report is
forwarded to the superintendent through the deputy superintendent for operations
for recommended Board of Education action. By law, this hearing procedure must
take place within 40 school days. Under this system, a student may be expelled

for a maximum of one full school year.

District Procedures 2625 (Expulsion) and 2645 (Suspension) describe the above
process in more detail. These procedures are included in the district manuals
distributed to all of the district's schools and central offices.
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PREVENTION OF VIOLENCE AND CONFLICT

District Discipline Policy

During the spring and summer of 1979, the district's Board of Education
studied the occurrence of violence in the city schools and reaffirmed
district policy with regard to discipline. The Board compiled all previous
written discipline policies into a brochure entitled "Discipline," pub-
lished in August, 1979. The brochure has been distributed to each district
student and his/her parent. The publication:

= Confirms district demand for high standards of discipline and
pledges Board support for district staff in enforcement of
discipline.

- OQutlines the responsibilities of students, parents, teachers,
principals, and members of the community in carrying out
district discipline policy.

— Lists types of prohibited student behavior and consequent dis-
ciplinary actions (suspension, removal from classroom, expulsion,
filing of civil action, referral for criminal prosecution).

3 Lists alternative means for resolving student behavior problems
(individual instruction/tutoring, counseling, parent conferences,
referral to appropriate community agencies, reassignment,
exemption).

For a copy of the "Discipline" brochure, see Appendix B.

Elementary Schools

An analysis of acts of violence in district schools indicates that the

number of disruptive incidents occurring at elementary school sites that

are reported to the district Security Department are relatively few. Of

that few, a significant percentage involve adults only, not elementary
students. In a few situations, district security agents and instructional
aides (i.e., full-time grounds supervisors who assist security agents) have
been assigned to supervise elementary schools when there have been particular
problems with disruptive adults or secondary students at the schools. In
general, such personnel have not been authorized to control elementary student
behavior. In addition to the control of entry onto elementary sites by adults,
efforts to control violent acts at elementary schools include:

Yo Individual school site plans for supervision of students during
the school day. (These plans generally include the use of
teachers and/or aides as supervisors.)
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2 Individual school discipline plans. Elementary schools follow
standard requirements in establishing their individual site
discipline plans. Attachment A, on the page which follows, shows
these requirements for elementary school discipline plans.

For elementary students who exhibit overt behavior of a violent nature, the
following services are available to the elementary schools:

A5 District counselor services.

2 Assignment to a more appropriate program, such as a special
education program.

3 Referral to appropriate community service agencies.

Secondary Schools

The efforts of secondary schools to prevent disturbances and violence fall
within two major areas--general campus supervision and programs for individual
students.

School Site Management and Supervision

Secondary schools obtain supervision for their daily operations and special
events according to individual site needs. For various situations and at
various times, supervision may be provided by certificated administrators
and teachers, district security persomnel, parent volunteers, Police Depart-
ment Schools Task Force officers, community aides, instructional aides
(i.e., grounds supervisors who assist district security agents), teacher
assistants, hourly college student supervisors, oOr community security
companies. These individuals implement school site discipline plans, which
are designed to carry out the district's discipline procedures.

Programs for Individual Students

Secondary level prevention programs include:

1s Staff development training relating to race/human relations,
classroom management, techniques to improve instructions, and
discipline.

25 Educational or guidance programs designed to meet the needs of

individual students or small groups of students with similar
difficulties:

- School-of-residence or regular school programs such as tutoring
centers, counseling centers, basic skills learning centers,
and schools-within-schools.






1I.

ATTACHMENT A

SAN DIEGO CITY SCHOOLS
Elementary Schools Division

DISCIPLINE IN THE SCHOOLS

Major Responsibilities

In response to Board of Education, staff and parent concern regarding
discipline in the schools, and as a result of the study initiated in
1978-79, all schools are responsible for:

.Providing all parents with the pamphlet delineating the district

discipline policy (Attachment A). See IV.

.Sending copies of the site discipline plan, Discipline and
Attendance Policies and Procedures to all parents. The
publication should contain a tear-off sheet for parents to
sign and return to school, verifying that they have reviewed
the plan.

.Developing, with staff input, a procedure for the resolution
of discipline problems. To assure consistency, adherence to
the procedure is crucial. For this reason, all staff members
should receive inservice regarding their responsibilities in
attempting to resolve problems of discipline.

.Providing for an annual review, evaluation and possible
modification of the site discipline plan.

.Completing the attached form, School Plan for Supervision.

Development, Implementation and Evaluation of the Site Plan

The site discipline plan, code or handbook, Discipline and Attendance

Policies and Procedures should be developed with broad involvement of staff,

parents and pupils.

Each plan should contain at minimum the following elements:

.Statement of philosophy

.Statement regarding the responsibility of:
.Parents
.Pupils
.School Personnel

.Policies, procedures and consequences applicable to the following

unacceptable behaviors;:

*Drugs-alcohol Fighting ~ Harassment or
*Smoking Defiance intimidation
Vandalism Profanity

Theft Loitering

Assault Student dress

Possession of weapons Classroom disruption

*if appropriate

In order to maintain its vitality and effectiveness,
the plan should be reviewed and evaluated at least once each year and
revised as appropriate.
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To assure effective implementation, all staff members should be
thoroughly familiar with the plan and should be consistent in their
expectations regarding pupil behavior and in their treatment of
problems. Inservice emphasis should be given to:

.Classroom management and expected pupil behavior
.Alternatives to suspension in treating behavior problems

.The sequence of steps for resolving discipline and attendance
problems

.Monitoring and evaluation of the plan

The following attachments are provided as a resource for the development

and implementation of site plans:

Model Site Plan: Discipline and Attendance Policies and Procedures
Letter to Parents

Positive Student Behavior Plan for Elementary Schools

. Teachers' handbook enclosure, Sequence of Steps in Handling Discipline

HUOEX’

School Plan for Supervision of Pupils (Attachment F)

A well designed plan for total site supervision and for the out-of-classroom
supervision of pupils is a vital element in an effective and comprehensive
school discipline plan.

The School Plan for Supervision of Pupils should be completed at the
beginning of each year, and discussed with all site personnel. Copies of
the form and attachments should be:

.posted in a prominent place in the school office and the teachers'
workroom

-placed in the Emergency Procedures Handbook (red notebook)
.incorporated in the teachers' handbooks and substitutes' folders
.submitted to the regional director for review

Distribution of Discipline Brochure

Sufficient copies of the District Discipline Policy to provide one brochure
for every student along with additional copies for other uses will be
distributed to schools prior to September 10.

Principals are to determine the most appropriate manner for distribution
to parents. A franking permit on the brochure provides for mailing if the
pPrincipals elect to do so. Limitations for use of the franking permit are
as follows:

1. Brochures are to be handled together by zip code.

2. A minimum of 200 brochures must be mailed.

Schools having need for a Spanish version should call the Public Information
Office, 293-8414 and request the number they will need.

HBO:GWP:br
8/23/79
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- Alternative programs such as district regional opportunity
schools and district independent learning centers (i.e.,
continuation schools).

- Referral to community programs.

3.  Guidance/counseling programs provided through the district's
Guidance Services Department and federal funding sources such
as the Emergency School Aid Act (ESAA). Such programs provide

counselors, guidance aides and, in some cases, peer counselors.

D. Counseling and Guidance Services

District counselors (assigned to school sites by the Student Services
Division's Guidance Services Department) are involved in both preventive
guidance and remediation of violent behavior.

At the elementary level, district counselors provide programs of effective
education designed to benefit the students' social and emotional growth.
These programs emphasize self-awareness and understanding, goal-setting,

and decision making. In addition, counselors lead effectiveness training
activities for the parents and teachers of K-6 students. Elementary students
who demonstrate violent behavior or signs of other serious behavioral or
adjustment problems are counseled individually or in small groups. Coun-
selors actively involve these students' parents in such counseling. As
appropriate, district counselors contact community agencies on behalf of
students with behavioral problems.

At the secondary level, district counselors assigned full-time or part-time

to particular school sites deal with students whose behavior is violent and
disruptive or students who show evidence of being pre-delinquent. Through
contact with the student and his/her parents and teachers, counselors

assess student difficulties. As necessary, counselors refer students and their
families to appropriate community service agencies or to the School Attendance
Review Board, which in turn may make referrals to the courts. If appropriate
for an individual student's needs, counselors may arrange a program of
guidance and/or academic assistance as an alternative to suspension or ex-
pulsion. The new Secondary Student Concerns project, being implemented this
year by the Guidance Department as part of the district's integration plan,
provides alternative programs designed to help students to resolve their
adjustment or behavioral difficulties while remaining enrolled in school.
Basic to such alternative programs is the concept that a student who is
successful in school will be less likely to exhibit severe behavioral
problems.
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E:

Community Relations Division

The district's Community Relations Division provides activities and
services to prevent race/human relations problems and to assist in dealing
with any crisis situations which may arise.

Preventive Programs

i

Workshops for Staff

a. Race Relations: Crisis Conflict Management--What should be
done when racial conflicts develop? This workshop discusses
steps that should be taken prior to a crisis situation,
ways to reduce tension and control rumors during the period
of the crisis, and choices for follow-up activities as well
as prevention techniques. Participants share strategies
that have been effective at their schools.

b. Awareness: Prejudice, Labeling, and Stereotyping--This
workshop explores the overt and subtle prejudice labeling
and stereotyping in schools and in society, identifies
specific behaviors that create and cultivate such practices,
and discusses strategies for dealing with these practices.

c. Intergroup Relations: The "ISMS'"--Controlled small-group
discuscsions allow participants to explore the patterns of
stereotyping, including racism, as they relate to the
educational system and the community. The workshop examines
"Black Power'",'"White is Right', and other attitudes expressed
by various ethnic groups.

d. Creative Discipline--This workshop is designed to help
teachers to deal assertively and confidently with student
behavior and to develop strategies to ensure that the rights
of both teacher and student are not violated.

Preventive Program for Students. The '"Me to We" program consists
of K-12 sequential developmental activities designed to contribute
to positive intra/interpersonal relations. These multifaceted
interdisciplinary activities are intended to meet program require-
ments of race/human relations, social studies, special education,
career education, guidance and multicultural education.

Parent/Community Contact. On an ongoing basis, facilitators
meet with parents in communities which are involved in instructional
exchange programs.






REPORT ON INCIDENCE OF AND PROGRAMS FOR
PREVENTING AND CONTROLLING ACTS OF
SCHOOL VIOLENCE

October 19, 1979

Page 10

Facilitator Counseling Service to Staff and Students. Upon
teacher or principal request:

a. Facilitators work in classrooms in order to assist with
promoting understanding among ethnic groups or age groups
of to discuss topics pertaining to race/human relations
among students and/or staff.

b. Assist individual staff members in handling discipline or
prevention of race/human relations problems.

Facilitator Service to Schools in Crisis Situations

During a community or classroom crisis having to do with a race relations
or human relations conflict, trained facilitators may assist in analyzing
the crisis and in disseminating accurate information. Facilitators may

communicate with persons involved in the crisis by telephone or in person.

F. Security Department

Personnel: Assignment, Qualifications, Training

The district Security Department has assigned a permanent full-time site
agent at each of the following twenty schools:

High Schools Junior High Schools Elementary Schools
San Diego O'Farrell Kennedy
Kearny Bell Baker
Morse Memorial

Hoover Gompers

Mission Bay Muirlands/La Jolla

Madison Mira Mesa Junior/Senior

Henry Serra Junior/Senior

Point Loma

Garfield

Crawford

Clairemont

In addition, four investigating security agents, traveling in radio-equipped
vehicles, are on call to the school sites which do not have full-time agents.
Instructional aides, student supervisors, and grounds supervisors also have
a part in the prevention of serious disturbances. These individuals are
assigned to supervise school grounds on the basis of particular site needs.
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District security agents are selected on the basis of maturity and on
experience, training, and education as law enforcement officers, particu-
larly in dealing with juveniles and in community relations. The district
requires that its security agents have a minimum two years of full-time,
paid experience as police department officers.

At the beginning of each school year, district security agents and officers

of the Police Department's Secondary Schools Task Force participate in a

joint forty-hour training session. In addition, the Security Department
officers and Police Department Secondary Schools Task Force officers,

and legal advisor--as well as principals, vice principals, and grounds
supervisors--participate in four workshops during the school year.

Workshops cover laws of arrest, trespass and loitering laws, search and
seizure, juvenile laws and procedures, and procedures for handling disruptions
and violence.

Each officer of the Security Department and Secondary Schools Task Force
receives a summary of laws pertaining to school disorders and a monthly
training bulletin which covers new legislation and other procedural re-
quirements related to law enforcement in the schools. Instructional aides,
student supervisors, and ground supervisors receive classroom training

before they are assigned to school supervisory jobs. All grounds supervisors
and security agents participate in human relations workshops.

Violence Prevention Activities

On-site security agents are peace officers for the State of California

under Section 8304 of the Penal Code. They are responsible for providing
for the personal safety of students and staff, protecting property against
theft and vandalism, enforcing laws, investigating criminal acts, making
arrests, and preparing all reports as required to local law enforcement and
prosecuting agencies. They work closely with the juvenile divisions of the
Police Department and with other agencies such as the Fire Department, Pro-
bation Department, and Juvenile Courts. While they are trained and equipped
to handle emergencies, security agents function on the concept of "prevention
rather than apprehension." To prevent criminal activity, the site agents
solicit assistance from parents, community, students, and staff in a

program of awareness and crime reporting.

Through classroom presentations, agents explain their roles, discuss the
problems of particular school sites, and solicit recommendations for
problem solving. During these presentations, agents clearly explain that
violent acts will not be tolerated and that such acts will result in legal
action. Since 1974, the district Security Department and the San Diego
Police Department have operated with the policy that any juvenile who
commits a violent act against an employee or student of any school is
placed in Juvenile Hall.
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Site agents are available and visible at all times on campus, and they

attempt to maintain good communication and rapport with the students.

Agents solicit student support in combating violence. Students are

encouraged to ''get involved'", i.e., to report any act of violence that

they may witness. When a security agent is informed that a violent act

has been committed upon a student or staff member, the agent immediately
begins an investigation by gathering statements from victims and witnesses,
identifying the allegedly guilty person, and makes an arrest as warranted.

The Police Department's Secondary Schools Task Force is then notified and the
person arrested is transported to the police station. The Security Department
submits an investigation report to the Police Department and to the district's
Guidance Services Department, part of the Student Services Division.

Especially important in the prevention of school violence is the deterrence
of loitering. While it is not in itself a violent act, loitering may be
responsible for other serious disturbances. The Security Department links
loitering particularly with theft, vandalism, verbal abuse and harrassment
of students and staff, presence on the school grounds of persons under

the influence of dangerous drugs, and sale or attempted sale of drugs to
students. An example of a school at which loitering is a significant
problem is Baker Elementary School, where an adjacent park is apparently

a location for the sale and use of narcotics. Each year, the Security
Department handles approximately 5,000 cases of loitering on or near district
schools. The Police Department handles an additional 2,000 cases. Security
agents and police officers solicit assistance from school staff members and
students in immediately reporting any non-students who are present with no
apparent lawful purpose on or near the school grounds. Instructional aides
and student supervisors assist in the deterrence of loitering.

Communications

The Security Department has a twenty-four radio communication system.

Every security agent is equipped with a walkie-talkie with the capability

of communicating person-to-person or person-to-station with school sites,
central district administration, and the San Diego police. The Security
Department is in the process of obtaining an FCC license which will afford

a clear emergency police frequency. This is the first school security
department in the state to qualify for Public Service Emergency Communication
System. The Security Department has direct telephone lines to the Police
Department, the Fire Department, and the district's Transportation Department.
District security is in the process of purchasing a radio console which will
provide the capability of communicating with the district buses and non-
district contract transportation buses. This will expedite and streamline
emergency service to the buses by the Security Department and/or the Police
Department. The district has seven radio-equipped sedans to respond to

any area of the city upon request. Also, the district has an emergency
communication procedure for establishing an emergency school site command
post on any school site for communicating by radio with the district
superintendent and by walkie-talkie with the Police Department.
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G.

Transportation Department

During the past five school years the district has implemented a number
of procedures to insure safety and discipline on school buses. Results
of these efforts have been significant. While the volume of district bus
transportation has doubled, the frequency of assaults on buses has de-
creased 69% (for assaults on pupils) and 907% (for assaults on drivers

or bus aides) and the frequency of vandalism to buses has decreased by
43%. The only type of disruption on buses to increase has been the
frequency of attacks on buses by members of the public, up 37%.

Student Bus Behavior

In 1974, a committee comprised of school principals began work on establishing
a behavior code and procedures for pupils on buses. This committee established
several procedures.

e Schools were assigned specific responsibilities for the conduct
of pupils on buses. School principals were assigned final
authority for control of pupils on buses.

25 Bus drivers were assigned expanded responsibility and authority
to direct, correct, and report students with conduct problems
on buses.

Sk Pupils were made accountable for their conduct on buses according
to the same codes which apply to the classroom. Specific grounds
for restriction of bus riding privileges and suspension from
school for conduct on buses were published in district procedures
and mail-out brochures.

43 A referral reporting form and procedure was established to ensure
identification, communication, and follow up between bus drivers,

carriers, parents, transportation and school personnel.

D A recordkeeping and monitoring system was established to measure
and report the impact of the new behavior pelicies and procedures.

Driver Training

Instruction and training programs for district-employed and carrier-employed
school bus drivers emphasize pupil management and human relations. In 1975,
instruction for drivers increased from 40 hours to 61 hours per year with the
addition of 21 hours curriculum as follows:
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ey District policy on pupil behavior, driver and school authori-
ties, pupil management techniques, reporting procedures: 10 hours.

2% Human relations workshops directed toward race relations, child
psychology, verbal communications, and self-assessment: 9 hours.
This was among the earliest comprehensive human relations programs
for staff established by the district.

34 Radio communications, pupil identification and reporting procedures:
2 hours.

Bus Communication

All buses in the school district and contract carrier bus fleets are equipped
with two-way radios to establish a continual communication system. School
district Transportation Department has installed monitoring receivers to
collect and control operating problems in the field.

B £ School district has developed a specific procedure and radio
code system to ensure response to field problems.

2% School district has purchased and is in the process of installing
central command radio consoles to integrate radio communication
of carriers with district and security services.

5. The district is now bidding for antenna, signal and transmitter
equipment to improve radio communications coverage for all buses

in the city.

Management Control of Transportation Services

During the last three years, management control and cooperation has been
developed and expanded between the district, bus carriers, and city police
to improve scervices and response.

1. The frequent patrol of district security and San Diego Police
Department (SDPD) personnel at trouble locations in field
during bus operating times has been established and expanded.

2. Direct intercom linkage between district, the Transportation
Department and the Security Department has been established.

34 Selected Transportation Department radios include two-channel
capability with Security Department for immediate in-field
unit-to-unit communications.
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6.

Instruction

E OF AND PROGRAMS FOR
CONTROLLING ACTS OF

Improved procedure has been established to reduce response
time by district security and SDPD. The role of the SDPD
School Task Force has been expanded in response to school
transportation pupil discipline problems.

The district conducts inservice workshops for SDPD School
Task Force officers and Security Department personnel with
Transportation Department dispatch personnel. These work-
shops are held at the Transportation Department command center.

Police officers serve as guest instructors in driver training
programs.

and Supervision Programs on Buses

Instruction

and activity programs on buses provide productive learning

and involvement for students. These programs have increased acceptability

of time spen

t riding buses and provided an additional method for positive

behavior control.

1.

Bus Safety

District and carrier buses have been equipped with public
address systems to facilitate programs.

District-employed instructional aides ride buses and provide
programs. Number of aides assigned to buses have substantially
increased as scope and variety of programs has expanded.

Specialized curriculum and bus activity units have been pro-
duced and distributed.

Instructional aides providing programs on buses receive inservice
training and instruction. Training has been expanded as the
scope and variety of programs has increased.

The district conducts a classroom and school site bus safety instruction

program for

1

all students of the district:

Elementary students are instructed in the classroom twice

a year on conduct, proper riding practices, and emergency
bus evacuation procedures. This instruction is provided to
all students whether or not they regularly ride buses.
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2: Field instruction has been established for secondary
students who regularly ride buses. Instruction emphasizes
proper riding practices and emergency procedures.

35 Parents receive, by direct mail, behavior codes for children
: riding buses.

Bus Equipment Standards and Inspection

Appearance and comfort of school buses operated by the carriers has been
substantially improved to increase the acceptability and respect by students
for bus service:

1 The district has limited the age of its buses and now requires
carriers to meet specific appearance and comfort standards in
order to operate under contracts.

2. The district conducts inspection of carrier buses and fleet

maintenance programs for safety and condition. Contracts with
bus firms specify minimum standards and enforcement procedures.

RP:cs

Attachments: APPENDIX A - San Diego Unified School District Administrative
Regulations and Procedures 2625 and 2645

APPENDIX B - "Discipline'" brochure
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an Diego Urban League, Inc.

March 3, 1980

To: Bill Kolender, Chairman
Integration Task Force Sub-Committee
on Secondary Exchange Program

From: . Clarence M. Pendleton, Jr. @W’_/\
Re: Task Force Report

The Urban League staff report on the status of the
Secondary Exchange Program was distributed to the Task
Force and to the committee for background information
(see attachment), and suggested recommendations for
program assessment. The committee is certainly left free
to determine its own recommendations on the assessment.
Members can add or eliminate items as they see fit.

The committee met on Friday, February 29 and made the
following visitation assignments:

Morris Casuto - O'Farrell/Hale ~ ¥*-fang mr2grgp,
Rhil _Desgee@emmee— -  Sen—PpiegeiREr—homa . 1s7 [inc & <
Clarence Pendleton - O'Farrell/Pershing ’
2 ATV Phid=ad=—Campo - Morse/Madison =~ :
JUE—TEENEC o 2N - MemewialliRagifie-Beagh. " /» operads e
CAM P . :
éasué@/Castro - Lincoln/Clairemont
Pendleton - Lincoln/Patrick Henry

We will attempt to have a briefing with the Task Force
staff charged with the dispersion of this program on
Friday afternoon - visitation will start the following
week. This will give us the time to have something
prepared for the report to the Judge.

CMP:pja
Encl:

4261 MARKET STREET e P.O. BOX 8248 e SAN DIEGO, CA 92102 e (714) 263-3115
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of success that the O'farrell/Hale Program has experienced is the

participation of parents of exchange students. Parents have given
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events. Relationships are established betueen majcrity and minority

parents which have lasled over Lhe vears and beyond school.
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effort hours per

for each group s caN\provide

ad learnity.

New ideas are exchange ecars alayed and ncvu paLchna of thought

emerge. LCveryone shares in Lhe burdgn of change.

Guidelines for the Secondary Inslructional Lxchange Program as

Approved by the Board of [Lducaltion Uctober 231979

1. HMinimum of two (2) hours of instructional Lime daily for one
semesler or a year

2. Classroom tea chcr vill accompany Lheir students on exchange
programs.

3. Sccondary schools wilh 70% or morc majorily students wvill be
"paired" wilth schools with 70% or more minority students.

a. 30-35 students from cuch selected class be involved in each
instructional exchange program.

5.  Teacher assislance Lime and/or teacher Lime will be provided
cach site in the program.

6. Coordinator of exchange programs will be provided.

7. Priorilty will be given to exchange programs that reinforce
\ the VEEP allied school pattern.

U R BAN—HFAGH—EHA RECOMILNDATTONS luvm RG] 1‘7’“”;1_»

l. The Integration Task’ Force assess Lhe. program

. ’ .
A. Lqgualily of cquipmenl and space.

in the arcas of:

B. Decgree of interaclion belween students,

C. Teacher and administrator allitudes at Lhe siles (sending
and receiving),

D. Quality of program content (bolh sites).

a3






Sensitivity of bus personnel.

Bus schedules and length of ride.
Overall success of Lhe program.

Comparison of academic achicvemenl before and after program
involvement, in given subject mattler.
Degree of parent involvement.
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MEITORARDUM
DATE: January 11, 1980 REFER NOTED
TO | DATE | BY | DAT:

THRU: Ambrose Brodus, Vice-President
Education Services

70: CLARENCE M. PENDLETON, President
i
& g
FroM: JANICE CARSON{/ Education Analyst RETURN TO Fi1lE

SUBJECT: SECONDARY EXCHANGE PROGRAM

REFERENCE: INTEGRATION TASK FORCE
cory TOo: Files

The following programs are currently operating under the
court ordered Secondary Exchange Program.

SCHOOLS SUBJECT MATERIAL NUMBER PARTICIPATING
O'Farrell/Hale : English/Social Studies 80
Drama/ P.E,.
San Diego/Pt. Loma U.S. Government - 21
O'Farrell Pershing English/Social Studies A 54
Morse/Madison Social Studies/English 38
Memorial /Pacific English/History 57
Beach

On January 28, 1980, San Diego Unified plans to implement the following.

Lincoln/Clairemont English/Social Studies
Lincoln/Patrick English/Social Studies
Henry

The persons listed below are members of the Integration Task Force
Sub-Committee on the Secondary Exchange Program.

Clarence Pendleton, Chairman
Morris Casuto

Fred Castro

Phil Del Campo





REVISED

2/8/80
SAN DIEGO CITY SCHOOLS
Secondary Schools Division
- SECONDARY INSTRUCTIONAL EXCHANGE PROGRAMS, 1979/80
TERMINATED Starting Ending Number of Students Opt s Daily Time
PROGRAMS Date Date School - Min - Mai  Outs s et Schedule o
San Diego/ 9/28/79 1/25/80 San Diego 9 5 6 Am Government (Lamb & Marshall) 9:30-11:30 San Diego =~ Mrs. Duncan
Point Loma - Pt. Loma 2 30  NA*x Pt. Loma - Dr. Gauntlett
Memorial/ Memorial 23 -  NA** | English (Sampel) 3 : Memorial - Mr. Till
Pacific Beach 10/10/79 1/25/80 Pac Beach - 28 NA** | U.S. History (Goodhue) 7:45-10:10 Pac Beach -~ Mr. Kellner
ONGOING Starting Ending Number of Students Opt Daily Time
._w? Date D h 4 Mt Back Subject Areas (Teachers) P Contact Person
é; 0'Farrell O'Farrell 43 1 4 English (Deen), Soc Stu (Andrade) O'Farrell - Mrs. Mitchell
9/18/79 2 ' :45-10:
M“"" Hale /184 52180 Hale 12 21  NA** | Drama (Regas), English (Moore), PE andi i Hale - Mr. Hennes
| O'Farrell/ O'Farrell 17 -  NA**| Social Studies (Landers) i O'Farrell - Mrs. Mitchell
650*5 Pershing il §/12/90 Pershing 7 20 NA**| gpglish (Cowan) - s Pershing - Mr. Lepore
13 Morse/ Morse 17 1 NA**| English (Limoli) Morse - Mr. Webb

o - 10/8/79 6/12/8 :00-10:

o Madison i /R2/80 | \oiition = 16 wae] sacist Studiss (Wolfe) Re00-10:00 | wottane - Nry Tafove
Lincoln/ Lincoln 22 ~ NA** | English (Walker) b i Linceln - Mr. Mills
Clairent;nt 11/13/79 /12780 Clairemont 7 11 13 Social Studies (Boaz) D108 10:00 Clairemont - Mr. Burrows

. | Lincoln Lincoln 23 - NA** | Social Studies (Player) 4 o Lincoln - Mr. Mills

6’8«»«-—, | Henry 11/13/79 6/12/80 Wt - 21 NA** | Enplish (Cage) RI00-10:00 Henry - Mrs. Liddell

NEW Starting Ending Number of Students Opt Daily Time
PROG Date Date Gohool . Mba o Nas Oribk Subject Areas (Teachers) Schedule Contact Person
Memorial/ 1/29/80 6/12/80 Memorial 25 - NA%X* | English (Sample) 7:45-9:15 Memorial - Mr. Till
1 Lewis Lewis 7 18 NA**| U.S. History (Soule) 8:05-9:30 Lewis - Mr. Prokop
Memorial/ Memorial 25 -  NA** | Spanish (Fritschel) : . Memorial - Mr. Till
Serra 1/28/80 6/12/80 Serra - 12 NA**!| Consumer F/S (Grimwood) 8;30-11:00 Serra ~ Mrs. Sullivan |
San Diego/ 1/28/80 6/12/80 San Diego 13 7 NA** | Health & Safety (Hembera) 8:00-11:00 San Diego -~ Mrs. Duncan
f‘%h\ La Jolla La Jolla 1 11  NA**! arr (Demetra) 8:30-11:30 | 1a Jolla - Mr. Clapper
PLANNED Starting Ending Number of Students  Opt Daily Time
! tact Person
PROGRAMS Date Date School - Min - Mal Ouc*! SariNnhuiees (Teschuie) Schedule R
San Diego/ San Diego & San Diego =~ Mrs. Duncan
Mission Bay 2nd semester | 6/12/30 Mids Day | To be determined two hours S Mo S soaiios

*Some of these programs recruited in a combination of ways.

JK:tb

**NA - Opting out is not applicable because students volunteered for

this program.
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Sun. Diego Urban League, Inc.

March 3, 1980

To: Bill Kolender, Chairman
Integration Task Force Sub-Committee
on Secondary Exchange Program

From: @larenge M. JRPelidleton, Jus G?**)’__/\
Re:

Task Force Report

The Urban League staff report on the status of the
Secondary Exchange Program was distributed to the Task
Force and to the committee for background information
(see attachment), and suggested recommendations for
program assessment. The committee is certainly left free
to determine its own recommendations on the assessment.
Members can add or eliminate items as they see fit.

The committee met on Friday, February 29 and made the
following visitation assignments:

Morris Casuto - O'Farrell/Hale

Phil Del Campo - San Diego/Pt. Loma
Clarence Pendleton - O'Farrell/Pershing
Phil Del Campo - Morse/Madison

Morris Casuto - Memorial/Pacific Beach
Casuto/Castro - Lincoln/Clairemont
Pendleton - Lincoln/Patrick Henry

We will attempt to have a briefing with the Task Force
staff charged with the dispersion of this program on
Friday afternoon - visitation will start the following
week. This will give us the time to have something
prepared for the report to the Judge.

CMP:pja
Encl:

4261 MARKET STREET e P.O. BOX 8248 e SAN DIEGO, CA 92102 e (714) 263-3115
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STATF ASSLSSHENT OF SECONDARY INSTRUCTIONAL

CXCHANGE PROGRAN

Implementation of the Sccondary Instructional EXEhangc Program
vithin the framework of the Integration Plan should add a significant
dimension to the total school integration effort. Based on the
0'Farrell/Hale Model. this Proaram draws on threc years of successful
experiences which have benefitted both majority and minority partici-
pating schools. At O0'Farrell and Hale, Staff and students have con-
sistently demonstraled a desire for success. Although the total
number of students from each participating school is relatively small,
averaging forty (40) pubils per school, the degree and quality of

integration is such that it is likely to influence obther proqrams and

personnel not specifically associated with the Program.

Academically, students in the O'Farrell/llale Program maintain

average to high achicvement. This is notevorthy since those students

vho have enrolled are nol identified as high achievers as a prerequisite

for entering. At each site, students are arranged in three (3) groups

vhere they relate between three (3) teachers while a fourth (4th)

teacher serves as coordinator. This arrangement serves to. require the

teacher to devd?e time unselfishly to students. Good attitudes

clearly evident and students seem to feel good about their involvement

in such a Program. They recognize thal the teacher cares about them

and they all seem to have good self -cone€pls, vhich is hcalthy.

l/lhat appears to be a key factor in determining the high degree

of success that the O'Fuarrell/Hale Program hasg experienced is the
participation of parents of exchange students. Parents have given

continuing support through their aclual involvement in after school





evenls. Relationships are established betveen majerity and minority
parents which have lasled over Lhe vears and beyond school.

Majority parents scem Lo be atlracted to such a Program as the
Instructional Uxchange. The focl Lhat many of Lhe schools recently
assigned to this Program have an exeess of volunleers is an indication
of .its potential for making a sigonificant contribution to the integration
effort. The minimum twvo (2) hours per day required by Lhe District
for cach group of studenls can provide opporlunitics for Leacher and
student exploration 6f ncv approaches Lo ineruclion«gnd learning.

Newv ideas arc exéhanqud. fears are alayed and ncu patterns of thought

emerge. Lveryone shares in Lhe burden of change.

Guidelines for the Secondar Insbruclional Uxchange Program
1 1

as

Approved by Lhe Board of [ducalion Uclober £ 1979

1. Minimum of two (2) hours of instructional Lime daily for one
semester or a yeuor.

2. Classroom Leacher will accompany Lheir students on exchange
programs.

3. OSecondary schools wilh 70% or morc majority studenls wall b

e
"paired" with schools with 70% or more minority students.

4, 30-35 students from cuch selected class be involved in each
instructional exchange program.

5. Tleachecr asSislance time and/or teacher time will be provided
cach site in the program.

6. Coordinator of exchange programs will be provided.

7. Priority will be given to exchange programs that reinforooe
the VLEP allied school pattern.

URBAN LEAGUESTAFT RUCCOMIIENDATIONS FOR INTLGRATION TASK FORCE

1. The Integration Task Force assess Lhe program in the arcas of:
A. Lqualily of ecquipmenl and space.

B. Dcgree of inleractlion betveen sludenls.

£ Teacher and adminislrator altitudes at

: Lhe sites (sending
and receiving).

D. Quality of program content (both Sites):

2

-
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Sensitivity o

Bus schedules

f bus personnel.

and length of ride.

Overall success of Lhe program.

Comparison of
involvement,

academic achicvemenl before
in given subject matler.

Degree of parent involvementl.
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and

after
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MEMORARDUM

DATE: January 11, 1980 REFER NOTED
TO | DATE | BY | DAT:

THRU: Ambrose Brodus, Vice-President
Education Services

TO: «CLARENCE Mo P NPLETON, President
e .

S
rroM: JANICE CARSON{ Education Analyst RETURN TO F1lE

SUBJECT: SECONDARY EXCHANGE PROGRAM

REFERENCE: INTEGRATION TASK FORCE

copy 70: Files

The Followfng programs are currently operating under the
court ordered Secondary Exchange Program.

SCHOOLS SUBJECTE MATERIAL NUMBER PARTICIPATING
0'Farrell/Hale ; English/Social Studies 80
Drama/ P.E.
San Diego/Pt. Loma U.S. Government ; 51
0'Farrell Pershing English/Social Studies - 54
Morse/Madison Social Studies/English 38
Memorial/Pacific English/History 57
Beach

On January 28, 1980, San Diego Unified plans to implement the following.
Lincoln/Clairemont English/Social Studies

Lincoln/Patrick English/Social Studies
tlenry

The persons listed below are members of the Integration Task Force
Sub-Committee on the Sccondary Exchange Program.

Clarence Pendleton, Chairman
Morris Casuto

Fred Castro

Phil Del Campo






A significant change over last year has occurred. The Board

of Education members are participating with the Task Force and are
much more involved with the business of ‘the Task Force than they
were last year. We will not speculate on the reasons for this
change because at this point the reasons are not important. We
suspect that the reasons for not achieving this last year might be
as much the fault of the Taék Force as that of the Board. What is
important is that the two are working much more closely together.
We consider this to be extremely important and it is the key to
accomplishingAthe goals set forth by the Court. Although there

is much educating to be done on the issues of racial integration
and quality education, we feel that the Board is committed to these

goals.
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KF/ .one-of -the weaknesses we—haver found—that exists withinsthe

Dist rict sEfuétare (g its Yacklofidnvolvements with

b7

conmunities. The district's credibility in the minoritxwgpﬁésgé(dﬁﬁwwéw
to be at a very low level. It needs to increase its involvement
with representatives from those communities for the purpose of

obtaining input in the formulation of decisions. Obtaining this

input prior to making a decision concerning school integration is

¢ f¢ ¢ S 4 7 -~ y vy, ) L4 4. P »
I Al Mo AU AV A L el allémpeC e idlw g

extremely important. 4%t

? \ An attempt—to obtain this input was made reeently during

A 0%Lﬁ0w¢7¢/x ¥ e
the Creative and Performing Arts centreversy. This attempt did
nothing to help the credibility gap between the district and the
minority communities - in fact, it may have increased the gap. The
district attempted to obtain é§¥g £;;;£hby conducting a telephone
survey. The problem was that in the eyes of the minority represen-
tatives the statement used in the survey was calculated to bring
certain responses to the questions - responses that would support
the decision already reached by the district. Whether this percep-
tion is accurate or not can be debated. However, there is strong
support for this perception.
Areel
There is another faucet to this subject of obtaining infor-

mation from minority communities. There is a feeling within the
community that the pollster used by the district is highly suspect
and does not provide the professional objectivity needed. Therefore,
the data gathered through these surveys are highly suspect. Because
the data that are collected by the district are used to support

decisions made concerning school integration, we recommend that

in the future the court approve the pollster(s) and all surveys
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conducted by the district if the data from such surveys are used

to support positions concerning school integration.






VIOLENCE COMMITTEE REPORT:

Bistrict Discipline Policy

During the Summer of 1979, the San Diego Unified School District's

Board of Education adopted a district-wide policy regarding school
disciplines, and incorporated it into a brochure which was distri-

buted to each student and parent in the district. This publication
underlines the high discipline standards expected within the district;
outlines responsibilities of students and parents, teachers and
principals, and other involved citizens, in implementing the policy;
lists the type of prohibited student behavior and subsequent disciplinary
actions.) i 14 MEfly 'sehoels 1A thekdistrife; parents ar€ required to sign a
statement indicating that they had read and understood the district
policy. We believe that this policy can be very helpful in reducing
violent incidents in the future.

School Security T@&SKk Forgce

Our committee met with Mr. Alex Rascon, the head of the School
Security Patrol, and received a briefing on their current activities,
With'a total staff o6l individuals, they cuprently have 24 site
agents (with 20 assigned to individual schools and 4 floating
throughout the district, on call as needed), and 14 patrol agents

who work during the evening. " They just recently were granted 4 pew
site agent positions. We are encouraged by this activity of the

school district, and feel that it needs to be encouraged even more .

In addition, 4 ground assistants funded by the CETA Program are also

2t various key sites, assisting primarily with recess and lunch

patrols. These individuals have received 40 hours of instructio
; ; N and
appear to be working out reasonably well. One concern expressed |

: Ssed by the

schools, however, is that the CETA Program is expected to he terminay

el
8
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in approximately 18 months, and these positions will be lost.

Police Department Secondary School Task Force

This program is implemented by the San Diego Police Department

and consists of 2 Sergeants and 18 officers. = This is in ‘addition to
the widely recognized School Safety Patrol for secondary schools. The
Police Department works very closely with the School Security Task
Force, and the 2 groups maintain excellent coordination and are very
complimentary of the job the other department is doing. The Police
Department was complimentary of the strict policy adopted by the
Unified School District regarding the disciplinary procedures, and
noted that in part, this has led to a substantial reduction in the
total number of cases reported to the Police Department versus the
previous year. The schools have requested that the City of San Diego
add 2 units . (a total of 4 people) to the Police detail so that some
elementary schools, specifically Baker, could receive on-site visits
by uniformed policemen.

Band Detail

This project of the San Diego Police Department consists of

one Sergeant and 6 men who monitor on a continuing basis the activities
of street '"bands.'" It was noted that 5 years ago there were approxi-
mately 16 groups in this category, but.now the total 15 well over 50.
Most of these bands are either Mexican-American or Black, although the
formationof some new Anglo groups has been noted in recent weeks.

A tendency on the part of elementary school children to form bands

has also been noted, particulary when the children have older brothers

or sisters in similar groups. ' To date, there has been little:inter-
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ragial ‘or ethnic violence.

Conclusion

In future months, our committee will be working very closely with

the school monitors to ascertain informaton about the feeling of safety
within each of the 23 isolated schools, and also to determine what
security measures have been taken in transportation for students

traveling from one area of the City to another.

Concern has also been expressed over unequal treatment given students
in some schools. The concern is that sometimes the teachers do not

exercise equal treatment in handling disciplinary problems.

In summary, our Task Force has been very involved in researching the
major areas of violence within the schools, and ascertaining those
areas in which we might become more involved. The remainder of the
school year will be spent on identifying specific problems and

proposing specific remedies for implementation in 1980-81.





C. Elementary Exchange Program:
Boone/Jones Elementazxﬁﬁgﬁgglﬁfzggzgm

The first extended exchange program of nine (9) weeks duration began
on 10/22/79 between Boone and Jones elementary schools. The initial
exchange involved one fourtififth grade class from each of the two

schools.
The class exchange takes place during each nine weeks period by

having ome-half of each class exchange every four and one-half weeks.
The first exchange can be considered a success in the sense that there
was total participation omn the part of the students from each one of
the schools and the programs which each class encountered at the
receiving school were of excellent quality. Boone and Jones are now in
their second nineth week exchange with a third-fourth grade combination
class participating in the exchange.

The plan at Boone and Jones calls for three nine-week classroom
exchange sessions. This means that a total of eight classes or 240
students will be participating during this current school year, Children
in the participating classes are provided a comprehensive basic skills
program with additional enrichment units of instruction. The program is
enhanced with the addition of a full-time teacher who is committed
to the concept of the exchange program and who is a skillful instructor,

The Boone/Jones program appears to enjoy good parent support and
prinCipals are enthusiastic about the program. The teachers and aides
involved in the program are very excited about the epxeriment and
appear to be extremely supportive of the concept. Children appear
to be happy and eager to converse and express their feelings about their
experience.

Kennedy/Currie Elementary School Program
The Kennedy/Currie program is currently involved with the exchange of

two first grade classes and two fourth grade classes. In this program
the entire class exchanges and then each child is paired off with
another at the receiving school and a new class formed. This program

commenced 1/21/80. It is too early to evaluate the program.

Meade/Dailard Elementary School Program
i The Meade/Dailard exchange program commenced 1/14/80. « The exchange
jnvolved a first grade class from each school. This program is similar

to the Boone/Jones program in that one-half of each class changes every





four and one-half weeks during the nine week period. So far, the program
appears to be operating smoothly.

Problems identified thus far do not seem toO be insurmountable.
The biggest problem seems toO be that each one of the schools involved
in the exchange program has a different reading adoptions program.
Therefore, it 1s very difficult to provide continuity during the
exchange. To address this problem, children are grouped according to
their reading program in the receiving schools thus providing
continuity in reading. However, there is ample time for reading skills

instruction and phonetics development in a more integrated basis.

D. Report of the Race/Human Relations Subcommittee

The subcommittee explored alternative methods of evaluating the
race/human relations programs with the assistance of community consultants,
school district personnel and interested individuals. Due to the
extensive and diverse nature of the district!'s race/human relations
programs, the subcommittee decided to focus on secondary schools during
its first year effort. The subcommittee had originally decided to con-
centrate on VEEP receiving schools, but have since enlarged the study
sample to include all secondary schools.

After meeting with various professionals in the field of race/
human relations, the subcommittee recommended to the Task Force that we
contract with Dr. Robert Guthrie to develop an evaluative study utilizing
an attitudinal questionnaire to be applied to a randomly selected number
of secondary classrooms. Other groups to be studied include parents,
teachers and principals.

The advantage of such an approach is to develop base line data from
which we can compare effectiveness of subsequent district efforts in the
areas of race/human relations. The study will also provide information
for comparing schools and, thus, ijndirectly, successful programs and
techniques. Attached as Exhibit A is more detailed information

on the study.






INTEGRATION TASK FORCE REPORT

The 1979-80 Integration Task Force is organized into committees
corresponding to charges two through five. The reports from those
committees, and a report from the Minority Education Task Force,

Charge one, are attached. ''Those reports are as written by the Chairmen
of the committees. Additional comments have been written by a combina-

tion of Task Force members ‘and approved by the Task Force as a whole.

Charge One: “Monitor, analyze and evaluate the quality and methods
of education in all minority isolated schools and recommend
steps that should be undertaken to make certain that in all
such schools, the quality of education is at a superior
level aud that all Children are¢ Ipspited to.achieve. To
this end, a subcommittee of the whole under chairmanship
of the Vice-Chairman of the Task Force is formed. It shall
be known as the Minority Education Task Force.”

4 7 Y §3 & /
/ i - e
As noted in the report, there 1s great concern about the achievement

lewvels of most youngsters 1n anorlty isolated schools. San Diego is
not alone with this problem but it 4S8 ftelt that The circumstances in 2
San Dlogo are such it may be posslble to improve the results? There is

no- quo@tlon r}at the schools on-the whole have improved over the past
ten years, that mere—than adequate resources are invested in them and
that dCdlLdTOd people work with students in them. Why then are the

test re%ults so consistently low? Hopefully the three experts will help

shed some light. What is apparent is that the solution will not come
from the schools alone. -Hr-erder for-dramatic improvements—to—be-made,
'the {dmlllef: Lhur(hsl/JL%m&Lﬁatfmgfggﬁlbdrlons and ofbers ]mdeflnv
the lives ofﬁstudents must mgke a commitment to pcaLiStiC;¥ly ralslno
'fhe i;pégfiflonéréf m}ﬁorlry_stud@nis -in-seheol. Only total community

1 4K

effort which demands that students WILL read, hQWevor thev éfo taQOht‘v
will produce results. The METF has discussed these ideas with school
board members and generally they seem to 'agree. It is felt that such
community effort, will stimulate student achievement, and thus will

remove a serious stumbling block to voluntary integration.
Charge Two: Evaluate the Human/race relations programs in various
schools, identify the successful techniques and recommend

which programs or portions thereof should be used throughout

the district.






This program remains very difficult to evaluate. The District does
evaluate each school's plan and determines whether the plan is imple-
mented. Whether there is any impact on the people involved remains
elusive. The district concentrates on process rather than results. I
[t is the concern of this committee that unless some attempt is made
to determine results, there lf no way to decide whether what is currently
being done is worth the an%ﬁé;ﬁwﬁ amount of time, money and effort now
being expended. The proposed study could and should be administered at
least annually by schools to measure whether there had been any attitu-
dinal changes in students, and consequently what the curriculum should
include to-deal with the existing attitudes. There is same skepticism
among some Task Force members as to whether any of this is worthwhile,
but most feel with a large anonymous sample some valuable information
may be gathered. District staff agrees.

Now that monitors are placed in the isolated schools, there will

be forthcoming some specific information as to good and bad programs

currently in place in those schools.

Charge Three: Monitor, analyze and evaluate the Secondary Instructional
Exchange Program.
The Secondary lnxtructlonal Exchange Program committee has recently

organized and p%a%s~$e monitor and evaluate the on-going program

Ot
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Goals: i
Charge Four: Monitor, analyze and evaluate the Elementary Exchange Progranm

(pairing and clustering)
xcept for Boone-Jones, the elementary exchange programs which we
are monitoring have recently started and thus there is not much data
a2t this time. Superficially they seems to be going well.

What we specifically wish to evalaute by June are the following:

Charge Five: Accumulate date and investigate the causes for violence
in the schools and recommend procedures for reducing

violence and punishing offenders.






To this date, this subcommittee has been concentrating on defining the

violence program and on learning what means are used to deal with 1t.

We now will be concentrating on:

Charge Six: Evaluate the overall plan as to whether meaningful
progress to alleviate segregation is being made.
A task force member has been assigned to cach of the isolated schools
and monitors are now in place. The evaluation of each school and 1its
participation in the desegregation effort will be forthcoming in June.
The Task Force is pleased with the increased effort on the part

of the District and School Board to consult with thc Task Force members
on issues to be decided in relation to integrationl \Therc seems to be
less suspicion between these groups, which the TF appreclates. Because
of our charge, the TF has to be concerned as to how decisions affecting
the schools will effect the Voluntary Integration Plan. The Crawford
decision compels us to desegregate minority isolated schools. The ke

appreciates thatthe School Board has many factors to consider in
locating programs such as displacement of students, suiltability of
facilities, etc. However, the location of the School of Performing
ssue about which the TF feels strongly. The tentative plan

Arts is an 1s

to locate this program at Collier, which has now been deferred, indicates

that the School Board has not kept desegregation of the minority isolated

schools as @ priority item. We understand there is some resistance on

ﬂuypdrt<ﬂjthe O'Farrell/Memorial community. However, we wonder if

the same am
1ity were spent wth O! FJTICl]/MGmOI]dl Lommunlrlo\ mlghf not

ouft of time spent in community mectings with the Collier

commul

g5 L3 in understanding and acceptances If we are to deslgnato=tho
res

'wrltV‘vwlated schools, we must put & successful proQIdm-ln Shew
mi1 > k 3
I’ Al foents

Y

”CONCHE&Qﬁ:
'@ was LrUE last year, 1t has taken us several months to get organiz

a1id to develop 2 common framework, particularly in ]E(hr of Chﬂngjng

1F momhvfghip‘ In all candor, we have not answered ﬂ&ﬂ+y of the court!
lestions. We hope, now that the monitors arein the 23 isolateq St T
ﬁd HK>CXP01t“ have commenced evaluating quality of educatiop Hnd t;flﬁ‘

;;mnlfClJtlon\ program, to have a comprehensive answer to the Courﬂ:p

i ur June report.
5 Clﬂo
Chdrg





*A. Progress Report of the Minority Education Task Force

In attempting to evaluate the quality of education in the designated
racially isolated schools, we first met with the principals of those
schools for the purpose of explaining our charge and soliciting their
assistance and cooperation. Judging from the comments of some of the
principals, the meeting was a successful step in developing a cooperative
relationship. The principals expressed a desire to meet with us again.

We spent a considerable amount of time attempting to define 'quality
education" and developing indicators that would help us measure the quality
of education. After developing such a list, we dedided that to evaluate
several indicators was too voluminous a task; instead, we opted to focus
on one, which to us was a priority indicator: low test scores, particu-
larly reading. Three members of the METF steeting committee were
assigned to visit the isolated schools and discuss the topic of test
scores with the principals. The purpose was to develop more insight
into why the scores at the isolated schools were at the bottom. Although
the principals were very cooperative and concerned, after several visits
to schools, it was decided that information we were getting was not
providing answers, primarily because there has not been an in-depth
analysis of the reasons for this problem. We aborted the visits,

nd decided on a different approach, At a steering committee
meeting there was unanimous expression of anger with the continued,
year after year disparity in test scores among the racially isolated

and non-racially isolated scheols. [Tt was decided thatthe school board
members should be contacted and our feelings regarding this issue be
articulatod. Further, it was decided that the school board should be
urged to conduct a full investigation of this problem, recognize the low
scores as a priority problem and to charge the superintendent with

the responsibility of raising those.scoges. At the time of this writing
4 meeting has been held with all but one of the board members. The
meetings have been very productive, with each member appearing to share
our concern and eagerness to brlng about some results on the test score
matter. We shall meet with the £L&a} board member in the near future.

We have decided not to use monitors to evaluate quality educatiopn,
we feel this task is too complex, and we are not equipped, with the

amount of time available, to train monitors to be effective in this ares
. < C g 8






Hence, our conclusions will be based on information provided by task

force members and the Court's consultants. One method of evaluating
quality educationlis in progress of students. A survey has been made of

teachers presently and previously located at the isolated schools,
One thousand and fifty questionnaires were sent out, and 275 were
returned (25%). The data are being analyzed and interpreted.

During the course of our investigation into the reasons for the
low test scores at the isolated schools, we have made some preliminary
findings.

1) 1he ~taffs at the isolated schools are as competent as the

ctaffs of the non-isolated schools.

2) There appears to be no disproportion ot learning materials

between isolated and non-isolated schools.

3) The isolated schools do not receive less operating funds

than the non-isolated schools. In fact, some of the
isolated schools receive more funds.

These findings add to the complication of this issue. [If adequate
resources are available at the isolated schools, then wdhy are the
test scores low? As we proceed in our investigation, we will involve
ourselves with reading scores most heavily. Things such as teacher

expectation, time on task and the tests themselves will be addressed.
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The 1ﬁ79-80 Integration Task Force has—beem organized into

committees corresponding to charges two egqu¥'f1ve. The reports

from those committees, ag=weix and a r from Qhe Mlnorlty

Education Task f%rce, Charge one, are attached. .Eha-reports are

woed 340
as written by the chariman o‘l" the committess *Md.* Additional

comments qpcg;-egah:snmﬁref<xﬁE’““Ergﬁc«have been written by a

combination of people and approved by the Task Force as a whole,

Tod
o

Charge One:

As noted in the reportg, there is great concern about the
achievement levels of most youngsters in minority isolated schools,
San Déego is not alone with this probleﬁ&, but it is felt that
the carcumstances in San Diego are such shat=witk it may be possible

to impepve the remults, There is no question that the schools on

Pl

the whole @ie impvoved over the past ten yeers, that,ﬁore than '7

»--3"

adequate resources are invested in them and that dedlcated (=
w»\w\mm—mw s & &%j

work-with s¥udents in thenm, What-ts—the-prﬁﬁiém? NﬁEﬂ.‘;ﬁnﬂuS.fT’mm?ﬁ%
Aol
Hopefully the three experts w111 help shed some 11ght What dees is

W on
Lo-tok he ™A iy LT o4 ¢ '
apparent is- that Tt is not just-the school's problem. In order
for dramatic improvements to be made, the families, churches,
sommunity organlzéﬁlons and others 1mpact1ng the lives of students

.3

must make a committment to ralsing the expectations realistically- mi
-bsw Q.[i) g’ AAAAA) et

of minority sutdents in schhol, ®%here=is=eome Only an"atiﬁvn \

effortg which demands that students WILL read, however they are

taflght, will produce results, The METF has discu¢ssed these idead

wilk school board members and generally they seem to agree, althoweh

Wo-SPECiTic aetion-plans have been developed. It is felt that sue
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CHARGE TWO: | \JJ
This prégram remains very difficilt to evaluate. The

District does eva{zgte ?ach school's plan and determines whether

the plan ;ﬁgt%g2¥LaéfQ;$ Whether there was any impact on the

people 1involved seems—to remainselusive., The districsé

concentrates on process rather than fesults. Tt is the

concern of this committee that unless %ome $#im attempt is

made to determine remults, there is no way to decide whéther

what is currently being done iw worth the incredible amount of

time, money and effort now being expended. The proposed

study could and should be administered at least annually by

schools to measure whather there had been any attitudinal

changes in students, and ecouid=assist=inconsequently what 47;~

curriculum should include to deal with the existing attitudes.

There is some skeptisim among some Task Force members as to

whether any of this is worthwhile, but most feel with a largea

sample some valuable information £§ be gathered. The Bhstrlct ;ﬂ

ageees,

Now that monitors are placed in the isolated schools, there
will be fbrcoming some speicific inﬁfmation as to good and bad

programs currently in place in those schools.
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Charge Six

A task Force member has been assipned to sach of the
isolated shhools and monitors are now in place. The evaluation

of each school and its participation in the desegration effort

will be forthcoming in Jine.

The Task Force is pleased with the increased effort on
the part of the District and School Board to consult with the
Task Force members on issues to be decided in readddaion to

integration. There seems to be\ﬂless suspic1o&i. feeding g\v
& ‘\(‘t f
between these greups}whlch the TF apprecLastes’béssﬁgzcgi:;;
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concerdah eyer when crit}cal choices

The Didtrict did a good job in analyzing the situation
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Progress Report of the Minority Education Task Force

February, 1980

This report is intended to briefly explain the activities the METF
has engaged in thus far while attempting to fill the Judge's charge per-
tainimg. to quality education in the designated racially isolated schools.
To state what is obvious to all who participate in the struggle to

determine where there is-and where there is not quality education in

schools, this is a most arduous and complex task. dﬁf”{ﬂiw
y OF powaadulin U

A GTL NN S o tre QUoJTL: No )jto il

Getting started, as is true in most cases,y-was dﬂﬁcm“‘eﬁ G ' Wl:’?

- /» 73

[\ \ J

f&){w&,\ was to-arrange-a mefe’n\ng with the principals of the r cta’lly
—sv*a‘ted schools for the purpose of explaining our chargé and soliciting
their ass1stance and cooperatlon. Judging from the comments of some
of the principals, the meeting was a success){and-wenéﬂoag—wa-)km
developing a cooperative relationship. The pr1nc1pals expressed a
desire to meet with us again.
We sper;t a considerable amount of time attempting to define

""quality education' and developing indicators that would help us

1casure the quality of 'education. After developing such a list, we

dac {f 25 X}‘ﬁl’ 10 2ol Haw 1 R COLDCS WS ‘(‘j_‘j voluonmuunalss 8 ’L*
abandoned it in favor of focumng on one of the indicators mcluded en,
W)Jﬁﬁ.a JL,L(? C,ﬁi’* g, > ;\0"’«3\. o ONL W o UWBA. O O “"f&
the-lists As a result of much thinking and dxscuss-}en, we dec1ded that \J
AOAMCOMR: Wttt Scores poaoLoud .,,“;zwk‘ a0 o

the low test scores at the racially isolated schools demanded 1mmediate

attention, particularly the-reading scores. Three members of the METF

- -
steering committee were assigned to'visit the isolated schools and discuss

the topic of test scores with the principals. The purpose was to develop

i
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more ms1ght into why the scores at the 1solated schools were at the
arthrughs L frenuitod- R e sty COOL Lol Y- Cnaun
bottom. After several visits to schools, it was decided that the ' >

lﬁ“,’“f”“ L AN/ )/«A!i!)’ {
information we were getting was not frelping-to-increase-our J,nslght. {;({ n,ﬁ)()

3 L D
iVe aborted the visits, and decided on a different approach. Ata g 25 £y "
QR Vg
,f.f“"', :\4 i .«,{I(\A
steering committee meeting there was 'a unanimous expression of %r th, \ Qony, b4
b U A TNy

anger with the continued, yeai‘ after year results-of-the disparity in
test scores a:mong the racially isolated and non-racially isolated

schools. It was decided that the school board members should be
4 wthan
contacted and our feelings regarding this issue be articulated./‘ It ¢
.\.\z \.\U\ i,,o WK "‘:‘
was decided that the-requesti-sheuld-be—msade=to the school board te Codut X LL

VNTE 8V v RO

place this issue at the to MMW«%Mge the superin- ‘WLO (»’ “¢
S s YL ¢ 1 \rb

1| ('55 \
! . chodles 0S d
tendent with the responsibility s, raisé t,ho'se scores. At the time of ;!: e P Wkt
v -7 { ;
. Y 0O Glego
this writing, a meeting has been held with all but one of the board ’ AR

)

members. The meetings have been very productive, with each
member appeéring to share our concern and eagerness to bring
about some results on the test score matter. We shall meet with the
final board member in the near future.

% ot CU/Q_A.MAL{' %

Another- dec1sxon thatwas made-was not to use monitors in the

PLOLLSS L. z*“l 4P laokh Tp2 V“"muﬁ(\w
ocess to evaluate quality education. It was felt that in-such-a_complex
A ;L J
tasie-as-this, we were not equipped, with the amount of time available,
o : Honct )

to train monitors to be effective in this area. , Our conclusions will be
based on information provided by task force members and the Court's

consultants.
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One method of Ob%&%nlnngHIOrm&TJOﬂ ﬁ;lﬁ%+¥@—£0 quality
L ye

education is in progress“ A survey has been made of teachers

,-r"r"

presently and previously located at the isolated schools. One
thousand and fifty questionnaires were sent out, and

275 were returned (25%). The data are being analyzed and inter-
preted,.

During the course of our investigation into the reasons for
the low test scores at the isolated schools}we have made some prelim-
inary findings.

1) The staffs at the isolated schools are as competent

as the staffs of the non-isolated scHoo]s.

2) There appears to be no disproportion bf learning materials
between isolated and non—isolafed schools.

3) The isolated schools do not receive less operating funds
than the non-isolated schools. In fact, some of the
isolated schools receive more funds.

These findings add to the complication of this issue. If
adequate resources are available at the isolated schools, then why
are the test scores low? As we proceed in our investigation, we
will involve ourselves with reading scores most heavily. Things
such as teache; expectation, time on task and the test themselves

will be addressed.
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ELEMENTARY EXCHANGE PROGRAM: An Interim Report

Boone/Jones Elementary School Program

P The first extended exchange program of nine(9) weeks duration began on 10/22/79

utf:/« =KL (A
445 gride class from each ome of the two schools.

??Petween Boope and Jones elementary schools. The initial exchange involved one

igThe class exchange takes place during each nine weeks period by having one-half
of each class exchange every four and one-half weeks. The first exchange can be
considered a success in the sense that there was total participation on the part
of the students from each one of the schools and the programs which each class
encountered at the receiving school were of excelligt/?qz%%s¥z Boone and Jones
are now in their second ninth week exchange with a'f## gtade éombination class
participating in the exchange.

ﬁThe plan at Boone and Jones calls for three nine-week classroom exchange sessions.
This means that a total of eight iéfsses or 240 students will be participating

during this current school year. )

e

——

gegzidren in the ;;;EEZi;;Ezgg-classes are provided a comprehensive basic skills
program wiieh with additional enrichment units of instruction. The program is

\éf 415@%&30 with the addition of a full-time teacher who is committed to the
concept of the exchange program and who is ;Iéb a skillful instructor.

:ﬁ{he Boone/Jones program appears to enjoy good parent support and principals are
enthusiastic about the program. The teachers and aides involved in the program
are %*éo very excited about the experiment and appear to be extremely supportive
of the concept. Children appear to be happy and eager to converse and express

their feelings about their experience.

Kennedy/Currie Elementary School Program

*%'Ihe Kennedy/Currie program is currently involved with the exchange of two first

grade classes and two fourth grade classes. In this program the entire class

exchanges and then each child is paired off with another, at the receiving school
: ! gony 20§
and a new class formed. This program ig” ence.

for—thechildren. Since‘thts—ts“their—firsf—experIEﬁEE_IE‘I§—tUn—ear}y—;o_§udge

how—tt’WTII—EIEIE3féI7"turn—vut7——61vEn"tﬁE_EﬁffEﬁf‘?tztus—qu”wuﬁIH"predict that
i St o 100 /@WAK o ol ale e

prgan






Elementary Exchange Program

Meade/Dailard Elementary School Program y e i e
i /é//?{>

J\&L (4% § XK. 0/( o
#,The Mead/Dailard program ty"t&%%"u - gun
1/44/80). The exchange bétween—thESE“two—scheels involves a first grade class

from each school. This program is similar to Boone/Jones program in that one-

half of each class changes every four and one-half weeks during the nine week
; 7 {e. ﬂoz«awr Shw
period. So farjthe program appears - n~-though

£ _isg—in—i-te—infancy.

4 uwﬁ“bﬁd*

Problems d thus far do not seem to be insurmountable. The biggest
problem seems to be that each one of the schools involved in the exchange program
has ‘a different reading adoptions program. Therefore, it is very difficult to
provide continuity during the exchange. t} apgﬁf;s—tﬁ;%;&he—p;ohlemyhas«been

0— ada o) Q ;W“Hc m)
recdgnized~and~ad&ressed_te—the—sat1s£§g£ign_gfﬂall—eeneern Children are
grouped according to their reading program in the receiving schools thus providing
continuity in reading. However, there is ample time for reading skills instruction

and phonetics development in a more integrated basis.

Sl

ML :mg
2/20/80
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REPORT OF RACE/HUMAN RELATIONS SUBCOMMITTEE

James Anderson ge Napoleon Jomes and Irma Castro met several times
during the 1 uarter of ¥979.) Thé Subcommittee explored alternative
methods of evaluating the race/human relations programs with the assistance
of community consultants, school district personnel and inierested
individuals. [\

ey S

The Race/Hum?Q§\31 tions Subcommittee consisting of Beverley Yip, Chair;
as

Due to the extensive and diverse nature of the district's race/human relations
programs, the Subcommittee decided to focus on secondary schools during

its first year effort. The Subcommittee had originally decided to concentrate
on VEEP receiving schools, but have since enlarged the study sample to include
all secondary schools.

After meeting with various professionals in the field of race/human relationms,
the Subcommittee recommended to the Task Force that we contract with Dr. Robert
Guthrie to develop an evaluative study utilizing an attitudinal questionnaire
to be applled rand mly selected number of secondary classrooms. Other
ngxibarents, teachers and principals.

;1
The advantage of such an approach was to develop base line data from which we
“could compare effectiveness of subse uent district efforts in the areas of N

schools and, thus, indirectly, successful programs and techniques. ttached,

. race/human relations. The study would also provide information for comparing ’ngljhzﬁt

gszsr_eahibit, is more detailed information on the study.







MEMORANDUM February 29, 1980

FROM: Robert V. Guthrie, Ph.D. 237 West Laurel Street, San Diego, 92101

TO: Mrs. Beverly Yip /
SUBJECT: Implementation Plan and Cost Breakdowr for Race/Human Relations
~ Program Evaluations. . /
\ ‘ /
1. The fol;owing estimated cost breakdown is 7meitted:

Professional Time/Oyerhead / '11,500.00
(Principal Investigators, Interview@rs,

Survey Staff) /

X Contracted Expenditurei: //
OPSCAN Layout ; / 500.00
Answer Sheets : / 1,000.00
Computer Time/Scanner / . 1,000.00

Miscellanous-Expendables 300.00

Total 14,300.00

2. It is requested that a statement/of donfirmation/agreement for the
conduct of this study with a $15,000.00 cdst allowance limitation be pro-
vided and forwarded to me.

3. Attached is the Implementati
At present, I am on-schedule wi
students, 500 parents, 100 tea

beginning the last week of Apgil, 1980. iz

Robert V. Guthrie

Plan with\tentative major milestones.
plans to suXvey approximately 5,000

Enclosure






VIOLENCE COMMITTEE REPORT:

District Discipline Policy

During the Summer of 1979, the San Diego Unified School District's

Board of Education adopted a district-wide policy regarding school
disciplines, and incorporated it into a brochure which was distri-

buted to each student and parent in the district. This publication
underlines the high discipline standards expected within the district;
outlines responsibilities of students and parents, teachersvand
principals, and other involved citizens, in implementing the policy;
lists the type of prohibited student behavior and subsequent disciplinary
actions. In many schools in the district, parents are required to sign a
statement indicating that they had read and understood the district
policy. We believe that this policy can be very helpful in reducing
violent Ihcidentssin” the future,

School ‘Security Task Fofce

Our committee met with Mr., Alex Rascon, the head of the School
Security Pagtrol, andireceived a briefing on their curreat activities,
With a/total staff 6% 51 individuals, they currently have 24 site
agents (with 20 assigned to individual schools and 4 floating
throughout the district, on call as needed), and 14 patrol agents

who work during the evening. They just recently were granted 4 new
site agent poesitions. We are encouraged by this activity of the
school district, and feel that'it needs i to be encouraged even more,
In addition, 4 ground assistants funded by the CETA Program are also
at various key sites, assisting primarily with recess and lunch
patrolsf These individuals have received 40 hours of instruction and
appear to be working out reasonably well. One concern expressed by the

schools, however, is that the CETA Program is expected to be terminated
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in approximately 18 months, and these positions will be lost.

Police Department Secondary School Task Force

This program is implemented by the San Diego Police Department

and consists of 2 Sergeants and 18 officers. This is in addition to
the widely recognized School Safety Patrol for secondary schools. The
Police Department works very closely with the School Security Task
Force, and the 2 groups maintain excellent coordination and are very
complimentary of the job the other department is doing. The Police
Department was complimentary of the strict policy adopted by the
Unified School District regarding the disciplinary procedures, and
noted that in part, this has led to a substantial reduction in the
total number of cases reported to the Police Department versus the
previous year. The schools have requested that the City of San Diego
add 2 units (a total of 4 people) to the Police detail so that some
elementary schools, specifically Baker, could receive on-site visits
by,ugiformed policemen,

WO :
Detail

This project of the San Diego Unified School District, consists of

one Sergeant and 6 men who monitor on a continuing basis the activities
of street "bands." It was noted that 5 years ago there were approxi-
mately 16 groups in this category, but now the total is well over 50.
Most of these bands are either Mexican-American or Black, although the
formationof some new Anglo groups has been noted in recent weeks.

A tendency on the part of elementary school children to form bands

has also been noted, particulary when the children have older brothers

or sisters in similar groups. To date, there has been little inter-
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racial or ethnic violence.

Conclusion

}n future months, our committee will be working very closely with

the school monitors to ascertain informaton about the feeling of safety
within each of the 23 isolated schools, and also to determine what
security measures have been taken in transportation for students

traveling from one area of the City to another.

Concern has also been expressed over unequal treatment given students
in some schools. The concern is that sometimes the teachers do not

exercise equal treatment in handling disciplinary problems,

In summary, our Task Force has been very involved in researching the
major areas of violence within the schools, and ascertaining those
areas in which we might become more involved. The remainder of the
school year will be spent on identifying specific problems and

proposing specific remedies for implementation in 1980-81.






