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_ CLARENCE M. PENDLETON, JR.
September 30, 1980 President
THE URBAN LEAGUE OF SAN DIEGO

SCHOOL INTEGRATION IN SAN DIEGO
The issue of integration in San Diego City Schools is gradually beginning to

arouse the interest and concern of many more of this city's white citizens. At

the‘time that Judge Louis Welsh issued his Memorandum of Intended Decision on
September 8, 1980, it seemed thaﬁ only a relatively few of the more than 850,000
San Diego residents have any significant understanding of the magnitude of this
important issue. For some reason, the community in general had not demonstrated
its appreciation for the efforts of Judge Welsh, as he has labored to provide
direction for San Diego City Schools in this integration case. It appears that
the September 8 Memorandum has begun to change that. I now have a distinct

feeling that a féw more people are beginning to get the message.

I want to say here and now that the Urban League is in full agreement with Judge
Welsh. We support the Judge on each of the twenty-four (24) directives of his

Memorandum.

It was heartwarming to see the Judge reach the decision that those achievement
goals proposed by the School District for students in minority isolated schools
are woefully inadequate. In this decision, the Judge agreed with the Urban League's
position as contained in the League's Amicus Curiae Brief, filed with the court

on June 2, 1980. Judge Welsh has taken the School District to task on this matter
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of achievement goals and rightfully so. If minority students in racially isolated
schools are to have a chance at catching up with other students in the district
goals must be adopted which serve to spur district staff on toward the provision
of quality education for these students. The Board of Education must insist that
all staff have high expectations for the student. The district's Achievement
Goals Program cannot hope to accomplish significant increases in minority student's
academic achievement if it is not a sound one. Judge Welsh so ably pointed out
several districts across the natibn that have demonstrated success by use of

sound learning programs. San Diego City Schools should take note.

While the Board of Education, the superintendent and his staff must take primary
blame for the fact that no progress toward integration has been made during the
1979-80 school year, the white community must accept a large portion of the blame,
for it is they too, who have failed to support the voluntary integration plan.
There has been some talk, but not a lot of action. Everyone knows by now that
blacks and other minorities shoulder the larger burden of integrating the twenty-

three (23) minority isolated schools.

The majority white community has not been a significant party to the school integration
effort. For those who are actively contributing by putting their sons and daughters

on a bus headed for one of the twenty-three (23) schools, I standvin recognition of
their fine commitment. An aggressive Race-Human Relations Program in the schools,
implemented by the most competent and caring administrators, in a no-nonsense

atmosphere, will do much to help change the attitude of white staff and students.






Parents of these students can benefit 1ikewise. Two other elements that are

missing from the existing Race/Human Relations model are staff training require-

ments and accountability factors. A systematic approach to staff training
should help teachers and others to be effective in their day-to-day involvement
with each other, with students and parents. All staff must be accountable to
some authority. And there must be a consequence for failure to be effective.
The attitude of uncaring and untrained staff in many ways influence the white

ma jority parents of the community.

It is the white majority who say that they have good intentions. Good action
is what is needed. If the court ordered busing for integration tomorrow, it
would be the good intentioned, non-active white majority who would have caused

that order to be issued, not the minority community.

The new assignment for the Chamber of Commerce by Judge Welsh would seem to
provide another opportunity for this business group to move a few steps ahead
toward the fulfillment of its commitment to the integration program. The
quality of some previous Chamber efforts at a few schools have been questioned
by some of us. However, the Chamber ought to be able to provide a great deal

to help the court and the school's administrative staff. Something meaningful

must result from this. We cannot afford to have this assignment to the Chamber

evolve into another layer of bureaucratic inertia. Certainly Judge Welsh

does not intend for that to happen.

As the Chamber proceeds it should understand that its work is to have a useful

purpose. And that it must avoid the risk of creating a perception of being the





great white savior to whom blacks must turn for the real solution. Blacks
and other minorities must be appointed to Chamber committees. Everything

about integration must be integrated.

As I look more closely at the needs for success in the future, one compelling
thought comes to mind. Since the superintendent of schools is the one person
having the largest responsibility for success or failure of integration in
this district, and given his posture on integration planning over the past
three years the thing that is needed most now is for Tom Goodman's peers, the

silent good intentioned white leaders of the community, to take him to the

woodshed and say to the superintendent that "we want these schools integrated
and we want them integrated now through a voluntary method. Now you get about
the business of doing that. You have our support.” Should this occur,
voluntary integration in this town will be a reality, not three years from now,

but this year.

In reflecting back on the integration effort, it is easy to see that much of

the community has arrived at the point where the Urban League was five or more
years ago. We said it would take a long time to integrate the schools voluntar-
ily. It has, and it will continue to take a long time under the present

administration setup.

What this whole thing has boiled down to is simply this. The ball is now in
the white folks court. With a new dedication and teamwork, successful voluntary
integration can be accomplished. Urban League will settle for nothing less.

The time is now.
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’ San Diego Urban League, Inc.

February 5, 1980

STATEMENT BY: AMBROSE BRODUS, Vice-President
Education Services

PRESENTED TO: SAN DIEGO CITY SCHOOL BOARD

4100 Normal Street
San Diego, California

A review of Superintendent Tom Goodman's "Report on the Study of
Possible School Facilities for the School of Creative and Performing Arts"
reveals the extent of the Superintendents intent to implement integration
programs which satisfy first and foremost the districts needs, while the
needs of minority students in those racially isolated schools are assigned
a status of less importance. Exhaustive efforts have been taken to show why
the School of Creative and Performing Arts can not be moved to the minority
community. Could it be that the large number of white students who are said
to be on the waiting list for admission to this luxurious program would refuse
to maintain interest should the program be assigned to a school that is now
minority racially isolated? Has this been on the minds of district administrators
as they have carefully charted a course for integrating minority isolated schools?
We suggest that it has. And unfortunately the conclusions have come out all

wrong. There is no semblance of equity and fairness in many of the decisions

_ that are being reached now by district staff.

One over-riding conclusion that is apparent in this report, and is visible
in other district documents and staff conversation is that magnet programs designed

for integration purposes will be converted to total school concept. While






questions have been raised in the past regarding the development of an eleitist
attitude among magnet school participants it seems that moving to a total school
concept is an expensive way of resolving the issue. If staff were to try real
hard they could make the school within a school concept work. When resident

and non-resident students can participate in all regular activities of the school,
including assemblies, play ground and lunch this would promote real school
integration. In the Superintendent's analysis of alternatives for housing the
School of Creative and Performing Arts Program it is suggested that the program
could be left at Roosevelt except for the fact, "the magnet program needs, on a
fulltime basis, facilities for drama, choral music, instrumental music, dance,
arts and crafts.;."and a lot more. When one considers that these same students
must take regular academic courses we wonder about the full time occupancy of all
these facilities. It should be noted too, that transfer of 9th grade students
from Roosevelt to San Diego High was not included in this analysis. This incon-
sistency is further evidence of inadequate planning, except where district needs
are concerned.

If the district were to maintain the magnet school concept of a school
within a school it is clear to us that edither O'Farrell or Memorial would be
adequate with some alteratdons, to house SCPA. O'Farrell Junior High could keep
it's Fundamental Program and the very successful Academy Awareness Program. The
Academy Awareness Program, though it is not included as a component in the integration
plan, is a highly integrated activity, perhaps more so than many of those programs
_ that are referred to as integrated. The school within a school concept would promote
success in all program and at all levels providing staff commit themselves to making
them successful. The attitudenal factor usually begins at the top. In looking for

models for establishing good attitudes we suggest you look closer at O'Farrell Junior






High. As the Urban League's representative who works with the O'Farrell

administration, staff and student body in the Academy Awareness Program, we
assure you there are no undesirable attitudes to be found., District adminis-
trators should take note.

In conclusion, the notion that a recommendation on the School of Creative
and Performing Arts hinge on results of parent surveys being conducted at
Memorial, O'Farrell and Roosevelt Junior High Schools is the epitome of
hypocrisy. This elected board of policy makers must stand up now and assume its

responsibilities.

HEHHBBBBAHHAHHAHA I







San Diego Urban League, Inc.

January 7, 1980

STATEMENT OF CONCERN

We contend that the V.E.E.P. Program impacts quality of education

in minority isolated schools as much as it does desegregation.

There seems to be an inconsistency between one of the charges issued
by: the: Judge and a.section of his order of July 27. As the Task
Force looks fops ways to fulfiill charge number opey it seems that the
Judge's concerns regarding V.E.E.P. as reflected in order number
eight (8) of the July 27 Memorandum Decision needs clarification.
The reason being that although V.E.E.P. contributes significantly

to desegregation, it appears to be a factor in the continuing

lowver pupil achievement in minority isolated schools.

A majority of the participants in the V.E.E.P. Program are students
vho achieved at higher levels in their resident schools. The removal
of large numbers of minority students from the isolated schools has
tended to create a "Brain Drain". When you have a situation where

a large percent of the most capable leave any isolated school, all
aspects of quality education are affected.

A clarification of the Judge's position on these areas should aid
this Task Force in its work to deal honestly with the issue of
quality education in the minority isolated schools.

ITEMS: (1) CHARGE NUMBER ONE (1), September 20, 1979
The Task Force is specifically charged to:

Monitor, analyze and evaluate the quality

and methods of education in all minority
isolated schools and recommend steps that
should be undertaken to make certain that in
all such schools, the quality of education is
at a superior level and that all children are
inspired to achieve.

(Z): ORDER NUMB&R EIGHI (Blw"Tilw 27, 1979

The impact of the V.E.E.P. Program on desegre-
gation is dramatically shown on plaintiff's
exhibits 22 and 11. Exhibit 22 shows that most

of the district junior high schools have a 20% to
50% minority population, but exhibit 11 reveals
that the senior high schools in much of this same
geographical area have only a 0 - 20% minority
population. There were 2002 V.E.E.P. participants
in junior high schools but only half that number,
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Integration Task Force - Statement of Concern
January 7, 1980
Page Tvo

1057, in senior high schools during the
1978-79 school year. The ratios were similar
to the 1977-78 school year.

The district is ordered to study this phenomenon,

report to the court its causes, and suggest wvhat
can be done to reverse the trend.
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Formation of Committee

On November 19, 1975, the San Diego Urban League expressed their concerns to

the Board of Education regarding the San Diego City Schools standardized testing
program and the reporting of test scores, in particular its impact on the minority
students. The Urban League asked that a citizen's committee on testing be formed

to examine both good and bad aspects of existing testing programs in the district
and to make recommendations for change.

In response to this request a planning committee was formed, including a
representative of Urban League, to make recommendations for the membership and
functions of a Citizen's Advisory Committee on Pupil Testing. Upon approval of
recommendations, invitations were extended to fifteen community organizations

and twelve certificated staff representatives forming the committee. Later on

in May, in order to place greater emphases on the citizen role, some changes in
the committee make-up and its voting procedure were made. The net effect of these
changes was to create an all citizens committee that elected its own chairperson,
changing district staff to non-voting resource consultants.

Functions or Charge of Committee

The functions of the committee as charged by Supt. Goodman were:

1. To review the district's standardized testing program and

the impact of testing reports on communities within the
district.

2. To study any proposed program changes designed to improve
the validity of pupil performance measures, in general,

and the fair reporting of minority pupil performance in
particular.

3. To put questions of effectiveness to a practical test
within the district, applying sound procedures of
measurement and evaluation.

4., To make a progress report to Superintendent at the end of
its first year of work based on this review and its findings
and to make recommendations to the Superintendent as
appropriate.

The committee also perceived its responsiblities as not strictly
limited by these 4 functions.

Method of Committee

The Citizen's Advisory Committee on Pupil Testing, under Chairman Bob Russell,
has met twice a month to carry out the assigned tasks., District staff who
have appeared before the committee included principals and teachers from





elementary and junior highs; representatives from Programs Division,
Evaluation Services, Multicultural Education, Compensatory Education, Early
Childhood Ed., Bilingual Ed., psychologists and psychometrists from Student
Services as well as a panel of students from junior high and local
colleges.

Outside speakers have included the Dean of Education from San Francisco State
and authorities from the State Department of Education and the McGraw-Hill Co.

Additional resource people, representing divergent points of view, were denied
the committee.

Barbara Kingston

BK:sg
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CITIZENS ADVISORY COMMITTEE ON PUPIL TESTING

Considerable interest in test issues was demonstrated by this Advisory
Comnittee and by the large number of individuals that came before the group
in a long series of organized hearings which reflected growing concern in
the community about testing. Educators and parents are equally concerned.
It became evident early in committee deliberations that most educators have
as much need to become informed about testing as do non-educators. Clearly,
there are aspects of testing and testing programs of which some educators
are not appreciably knowledgeable and there are testing functions for which
there is disagreement among educators. These facts and other findings gave
rise to general speculation regarding the soundness of the state's and
district's testing program, especially as the program relates to schools
with large minority pupil populations. Specific recommendations contained
in this report address such concerns as well as those of a more general
nature.

While the committee did not conclude that it should call for a strict
moratorium on Standardized Tests, it is unequivocal in its insistence that
the district immediately embark on a test reform program which specifically
addresses problems relating to the education of minority pupils, as well as
those concerns relating to the testing of all students regardless of
racial/ethnic identification or socio-economic status.

Findings and conclusions of the committee fall into several specific cate-
gories. They are: (1) Administration and Coordination of Testing;

(2) Knowledge of Testing Methods and Procedure; (3) Use of Tests; (L) Utili-
zation of Test Results; (5) Correlation of Tests and Curriculum; (6) Bench-
marks for Improvement in Pupil Achievement; (7) Fulfillment of Test Purpose
and Functions; (8) Political Implications of Testing; and (9) Publication
and Dissemination of Test Results.

It is our firm belief that there is a fundamental value in the organized
participation of citizen advisory groups in the investigation of testing and
testing issues. Such investigation must lead to actions which are designed

to insure against misuse of tests and test results, and to assure the creation
of new policies, new and more humane test measures, improved guidelines and
controls, and alternate ways to make judgments about learning. The committee's
recommendations, when implemented, can meaningfully serve pupils, the schools
and the community.

We recommend that board and staff give the contents of this report their
immediate and full attention.

AB:sg
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CITIZENS ADVISORY COMMITTEE ON PUPIL TESTING

FINDINGS AND RECOMMENDATIONS*

April 14, 1977

FINDINGS

1. The statements of teachers, counselors, site administrators and students
consistentlyindicated that there is insufficient uniformity in the
preparation of students and teachers for the testing program or the
reporting and utilization of the test results in the schools throughout
the District. There is inadequate coordination in this regard.

RECOMMENDATION

A. Prior to any large scale testing program within the District, the site
administrator shall review the testing procedures with teachers who are

to administer tests so that the correct procedure given in the testing
manual is followed.

FINDINGS

2. Statement of district representatives indicates that there is insufficient
coordination among the testing and curriculum development units and the
individual schools on the utilization of the test results to improve the

curriculum and the effectiveness of the instructional program at individual
schools.

RECOMMENDATIONS

B. The District establish a formal administrative and academic mechanism for
incorporating test results into curriculum and instructional methods and
assign these functions to a specific division.

C. Upon receipt of test results, the site administrator shall interpret test
results to the teaching staff.

D. Teachers and counselors shall interpret test results to their students.
Students should receive verbal statements of strengths and weaknesses
rather than numbers.

E. Current test results shall be compared with previous test results so that
a student may learn of his/her improvement or lack of improvement. When too

little improvement is made, a prescriptive program shall be established so
that improvement in performance can be achieved.

F. The site administrator shall assure that his teachers are teaching toward
the achievement of the goals and objectives of the curriculum guide.

*¥Recommendations have been repeated when they address more than one finding.
The letters in parentheses before each recommendation refer to the label first
used with each statement.

ot






FINDINGS

3. klthough there were indications that the District does make adjustments
in its curriculum and instructional program to reverse decreases in the
districtwide averages on tests, there is no evidence that the District
has devoted similar efforts to improve the test scores of the schools
scoring in the lowest one-third regardless of the geographic area.

There were no indications that the District has establishe&lgoals and time
tables for the improvement in the scores of those schools scoring in the
lowest one-third.

RECOMMENDATIONS

G. The District shall establish a formal public plan with goals and time
tables for the improvéhént of test performances of each school in the
district. Such plan should span a three-year period. Achievement of
this plan shall be the explicit responsibility of the site administrator.

H. The District shall examine high achieving schools for exemplary practices

and develop instructional programs based on these findings for use in
lower-achieving schools.

(B) The District shall establish a formal administrative and academic
mechanism for incorporating these findings into curriculum and
instructional methods and assign this function to a specific division.

FINDINGS

L, All district representatives including counseling staff stated that
norm-referenced tests are not adequate measures of what students know and

that they should be used in conjunction with other measures in evaluating
and counseling students.

RECOMMENDATION

I. The District shall identify and use a more complete and valid battery of
measures of a student's knowledge.

FINDINGS .

5. Under present credentialing laws, teacher candidates are not required to
take courses in test and measurements.

RECOMMENDATIONS

J. The district shall mandate in-service training for teachers in tests and

measurements which includes the impact of cultural and ethnic factors on
test performance.

The district shall encourage teacher training institutions to require a
course in tests and measurements for all teacher candidates.






. o The Board of Education shall recommend to the State Legislature that \\\
current credentialing laws be changed to require a course in tests
and measurements for public school teachers.

FINDINGS

6. All district representatives and consultant test experts stated that the
CTBS and CAP tests should be considered relatively free of cultural bias
and valid measures of the basic skills the California State Board of
Education and the District consider essential to all academic work.
However, the executive from a leading test publishing company stated that
he advertised in a local newspaper (Monterey, California) for unemployed
teachers to apply for jobs to construct test items for standardized tests.
This technique in selection might reflect a class or cultural bias.

RECOMMENDATION

(J) The district shall mandate in-service training for teachers in tests and

measurements which includes the impact of cultural and ethnic factors
on test performance.

FINDINGS

7. Regarding the stated "Purposes and Functions of the District's Standardized
Testing Program" dated April 29, 1976, considerable evidence was received
that two of the functions were not being adequately met at many of the
schools. These two functions were:

Item 3. Provide teachers with an assessment of individual
pupil's achievement in the Basic Skills areas
based upon standardized tests to aid in the
improvement of instruction through further diagnosis
and/or counseling with pupils and parents relative
to classroom achievement, attitudes, work habits,
etcy

Item 4. Provide counselors with achievement test results to
use in conjunction with classroom achievement, teacher
recommendations, etc. for placement in advanced and
remedial classes; and as additional information in
guidance and counseling with pupils relative to
programming needs and educational planning.

RECOMMENDATIONS

(C) Upon receipt of test results, site administrators shall interpret
test results to their teaching staff.

(D) Teachers and counselors shall interpret test results to their students.
Students should receive verbal statements of strengths and weaknesses
rather than numbers.

(E) Current test results shall be compared with previous test results so
that a student may learn of his/her improvement or lack of improvement.
When too little improvement is made, a perscriptive program be established
so that improvement in performance can be achieved.
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FINDINGS

8. Reporting of scores by schools has a demoralizing effect on staff
and community in schools with low percentile rankings and in schools
where scores are below expectancy levels.

RECOMMENDATIONS

M. To encourage balanced, accurate reporting of test scores:

a) the District shall formally present the test results
(with statements of explanation and interpretation) to
the Board of Education at a public meeting and to the
news media at a formal press conference, and

b) the District shall encourage the news media to report
percentage of questions answered correctly with more
emphasis than it reports percentile ranking for
individual schools. ; :

¢) the Board of Education shall request that the
State Department of Education publish test score

information in a manner more easily understood by the
public.

FINDINGS

9. The reliance of funding agencies, legislators, and segments
of the general public on test results as a principal component
of their assessment of the effectiveness of educational programs
is a major reason for the continued use of standardized tests.

RECOMMENDATION

N. This over-reliance on norm-referenced standardized tests shall be

deemphasized and other means of assessment such as criterion-
referenced tests, performance by goals and objectives, accredita-
tion, and subsequent performance and accomplishment of students be
considered as part of the total evaluation process.

FINDINGS

10. When a student consistently does poorly on tests there are feelings of
failure and frustration not only on the part of the pupil, but of his
parents and teachers as well. The school psychologists reported that
feelings of failure generally lead to emotional and behavioral problems.

RECOMMENDATIONS
(H)

The district shall examine high achieving schools for exemplary practices

and develop instructional programs based on these findings for use in
lower-acheiving schools.





*.9.” A program of early screening of specific learning skills (perceptual
and motor) shall be instituted for all K-1 children so that pupils with
various strengths and problems can be attended to in specific ways before
they fall two grade levels behind.

FINDINGS

11. School psychologists reported that the bulk of their time at the school
site is spent in assessing students for placement in special classrooms,
most of which already have waiting lists, rather than in working with
pupils with learning and emotional problems.

RECOMMENDATION

(0) a program of early screening of specific learning skills (perceptual
or motor) shall be instituted for all K-1 children so that pupils with
various strengths and problems can be attended to in specific ways before
they fall two grade levels behind.

FINDINGS

12. Testimony indicates that the Educational Handicapped (EH) students in
programs for more than half the regular day are exempt from testing.
However, there are as many as 400 students who have qualified for EH
classes but for whom there are no places. These EH qualified students
are subjected to mandated testing.

RECOMMENDATION

P. A1l students who have qualified for EH classes shall be exempt from
testing.

FINDINGS

13. All district and (expert) consultants stated that the inadequate
instruction of students is a contributing factor to lower test scores.

RECOMMENDATION

(F) The site administrator shall assure that his teachers are teaching toward
the achievement of the goals and objectives of the curriculum guide.

FINDINGS .
14, Limited English-speaking and non-English-speaking students are required to
take mandated tests after 10 months of instruction, regardless of the student's

proficiency in English.

RECOMMENDATION

Q. The policy of testing of non-English-speaking children after 10 months shall
be changed. The District shall recommend to the State Department of Educa-
tion that students be exempt from mandated testing until their facility in
English be established according to criterion-referenced tests.






FINDINGS

15. Test scores have social, economical and political consequences,
regardless of whether they are good or poor measures of potential
achievement (e.g., 6th grade CTBS results are used in tracking students
in junior and to some extent senior high schools).

RECOMMENDATION

()

This over-reliance on norm-referenced standardized tests shall be
deemphasized and other means of assessment such as criterion-
referenced tests, performance by goals and objectives, accredita~-
tion, and subsequent performance and accomplishment of students be
considered as part of the total evaluation process.

Sl:sg
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DATE: September 19, 1979 CONTACT:
. Ambrose Brodus

263~-1423

FOR IMMEDIATE RELEASE:

As we enter into this news conference today, which vill address
specific aspects of the San Diego Plan for Racial Integration and the
issue of quality education in the 23 racially isolated schools, ve
deem it essential to restate our position that the Urban League isg
firmly committed to the belief that education is a vital variable in
determining life-style options of Black Americans. We believe this

firmly, and our actions at all times shall reflect this belief.

Since August 9, 1979, when the San Diego City School Board of
Fducation approved an amendment to the Secondary Integration Program
section of the San Diego Plan for Racial Integration, the Urban League
has been deluged with calls from parents who, to this day, continue to
express concerns about the implications of the board action to remove
Magnet Programs from Morse, Lincoln and San Diego High Schools and
Memorial Junior High, and to redesign the program at Morse, Lincoln
and San Diego as "more limited career centers.” These parents are
raising questions too, about quality education in the 23 racially
isolated schools. Needless to say, our staff has taken into account
these concerns and have taken steps to review conditiocns as they exist
and to make accessment of them.

While the magnet school concept has never been supported by the
League as a most viable avenue to achieve integration, during the
first year, our posture was generally one of watch it and see what
happens. Fortunately, elementary magnets made a moderate but reasonably
effective showing. An aggressive elementary administrator who handled
the recruiting earned the credit for this achievement.

Regarding the concerns for the removal of secondary magnet programs
from four minority isolated schools, the implication is that the Board
of Education cares less about the feelings of Black parents and Black
students than it does about the mechanics of planning to satisfy a court
order. No where in this episode has adequate attention been given to
the needs and aspiration of those black students who were enrolled and/
or scheduled for enrollment in those magnet programs. 1In this regard,
Judge Welsh must stand up and take a share of the criticism, fer the
boards' action in removing the magnets was based on suggesticns made by
the judge in his Memorandum Decision of July 27, 1979.

Since magnets are normally designed as high quality programs,

/ A
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offering something of special value to students, the board action to
remove these programs in questions was perceived by some black parents
and the community in general as taking something of gpecial value

avay from black students. Right or wrong, this perception exist.
Efforts by district staff to help parents to understand the rationale
for such change was a case of too little too late. Announcement of
the change in programs was at the worst possible time. In Mid-August,
few school administrators are available to provide information and,
counsel to parents vho have the need to knov. '

The scheduling of limited career centers at these schools in the
form of ROP courses, for the most part, leaves somethings to be |
desired. Most of the courses offered in this ROP group simply fail to
provide adequate base for a group struggling to overcome years of
deprivation and poor self-concept. Courses like child care development,
food productiocn services, recreation services, restaurant occupations,
nursing assistant and exercise technicians are hardly the bases for
building of good self esteem. The inclusion of such a large percent
of courses like these in the "limited career centers" programs
reflect a mentality that was present in the first planning of the
Urban Studies magnet at Morse. That magnet was poorly conceived from
the start and vhite students were never really encouraged to try the
program. While the board may have had good intentions in approving this
program, it is clear to us that efforts to enroll white students in the
Morse magnet were short circuited down the line by site administrators
and counselors who failed to take adequate steps to sell the program
to vhite parents and students.

The probable effects of the school board action in remcving magnets
from Morse, Lincoln, Memorial and San Diego High are as .follovs:

) g Limit quality programs.

2 Reduce further the chance of enrolling white students
from majority schools, thereby encouraging isolation
of minorities.

D Increase the number of minority students leaving these
schools to attend VEEP, as recruiting efforts are likely
to be stepped up among students at these schools.

4. Increase the brain drain on these minority isolated
schonls and cause school test scores in these schools
to decline.

5 Reduce the capability of these schools to compete
academically with other schools.
6. Increase potential for closing the schools, for under

utilazatbtioh.

Urban Leaqgue staff share these perceptions as delineated here.
someone must take desirable steps to correct the real conditions which
exist and demonstrate by sound action the intent to be fair and
equitable in the design and implementation of integration programs.
The school district and the court must share in this responsibility.
The Urban League consistently demonstrates its willinédness to serve





in promoting integration and quality education programs.

The question of quality education in predominately minority
schools is an issue that is about as old as the district itself.
Most parents accept the fact that test scores reflect generally on
the quality of education in a given school. White parents and black
parents alike look at school test results as an indication of what
teachers, counselors and administrators are doing with students in
a school. While wve recognize that test scores don't tell all that is
going on in a given school, we do knou that predominately minority
schocls score consistantly lower on all standardized achievement test,
including the California Survey of Basic Skills, California Test of
Basic Skills and the California State Reading Test, than non-minority
schools. That this is the case, is always of great concern to us, as
vell as to parents in the community. 1In studying this phenomena of test
results in San Diego City Schools, we have arrived again at some
conclusions. They are as follous:

Many of the 23 racially isolated schools now have good site
administrators whe believe in themselves. their staff and
the students whom they serve. These administrators have
pride in their wvork and they have learned from experience
how to be effective with students. They have learned that
while all students will learn, they don't all learn at the
same pace. Such staff fully understand how to work
meaningfully with parents. Parents are made to feel velcome
in the successful schools. These conditions have not always
existed.

The school that is experiencing new success in terms of pupil!
achievement is usually the one whose staff: (1) is confident in his/
her abilitys (2) has pride in work; (3) has strong administration
vho is not afraid to take nev steps to achieve goals on behalf of
students and parents; (4) is competent, and (5) highly humanistic
in approach to educating students.

Schools who fit these standards are: Bell and Memorial Junior
High SChools, Horton, Webster, Johnson and Chollas Elementary.
There are several other schools who are gradually moving to this
level, beth'elementary and secondary. '

With regard to course offerings at local schools, of major concern
to us is the fact that in too many instances minority students are not
enrolled in the essential courses in junior and senior high schools.
Too often the higher levels of math, english and science are not
available to these students.

Some administrators don't take it upon themselves to promote the
sdvance courses of English and Math. Counselors too often give up on
encouraging students to enroll in algebra and geometry and students
are permitted to take subjects which are considered to be easier.
parents, likewise are due for some criticism as some don't insist that
the student take’ "harder" courses.






The school district must permit schools to offer all levels of
math, english and science, as well as foreign languages even if only
6 or 8 students are enrolled. When schools take the posture that
everyone benefits when the best and most demanding courses are offered
in every school without regard to the number of students enrolled
in the course, and wvhen school staff begin to demonstrate the
kind of posture that is shown at Bell and Memorial we will be on our
way to achieving a higher quality of education in minority isolated

schools.
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