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Dear Parent or Guardian:

Your City Schools has developed many outstanding educational
programs for the 1978-79 school year in which you may wish to
enroll your child. We hope you will take the time to read
about these new options, as well as the highly successful
programs already in progress. These are all described in this
pamphlet.

The school district provides transportation to eligible students
to each of the school locations at no cost to parents or

guardians.

It is our hope that you will consider fully the exciting educa-
tional opportunities available to your child in magnet schools,
learning centers, and the Voluntary Ethnic Enrollment Program
(VEEP)—programs of the City Schools voluntary integration
plan. For additional information call 293-8300.

Thank you for your consideration.
Sincerely,

¢ :
N TN

Thomas L. Goodman
Superintendent of Schools






SAN DIEGO CITY SCHOOLS
Elementary Schools Division

PROGRAM APPLICATION FOR 1978-79

10.

b,

12.

Name of Child

(last) (first) (initial)
Address of Child

(number) (street) (city) (ZIP code)
Race: Black/White/Hispanic/Oriental/Other 4, Sex: Male/Female
(circle one) (circle one)
Language Spoken at Home 6. Date of Birth

Mo. Day Yr.
School Now Attending 8. Grade Entering________ Sept. 1978

School of Residence

Name of Parent or Guardian

(last) (first) (initial)
Address of Parent or Guardian
(number) (street) (city)  (ZIP code)
Telephone Number
(home) (work) (other number where

you can be reached)

PLEASE SEE OTHER SIDE.
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Valencia Park QI;,
University Magnet

The Valencia Park Elementary School is a San Diego State
University magnet elementary school that will train new
teachers and educational specialists.

-Each carefully selected, highly experienced professional staff
member serves as example and guide to cadet teachers-in-
training.

-The resources of the school district, the university, and the
community allow for a ratio of one adult for every eight
children.

-A continuous progress approach, aimed at each child's indi-
vidual level of achievement, ensures success for all children
with a variety of materials, skills groupings, and teaching
methods; every child is assisted in going as far and as fast as
he/she is able to go.

-Deliberate attention is given throughout the curriculum to
the contributions all ethnic, national, and racial groups have
made to the development of American society.

-The basic goals of elementary education in San Diego form
the foundation of the curriculum: reading and the other
language arts; math; science and social studies; along with
art, music, and physical education.

-A group of university professors is placed at the school to
supervise the program.

- Thirty-five outstanding graduate university students are
selected to participate as interns in the year-long teacher
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education program, working primarily with individuals and
small groups under the supervision of the master teachers.

-Other experienced teachers earn advanced specialist creden-
tials under the supervision of the counselor, librarian, and
physical education and reading teachers, enriching the pro-
gram with their expertise.

Valencia Park Elementary School, home of the University
Magnet School program, is located at 5880 Skyline Drive, San
Diego 92114. Its phone number is 264-0125. It is open to
neighborhood students and majority pupils from predominantly
majority schools.

Intercultural Language

Intercultural Language Magnet programs enable English-speak-
ing students to achieve oral proficiency and literacy in Spanish
as well as English, while developing the same basic understand-
ings taught in all subject areas district-wide. In kindergarten
and first grade all instruction is conducted through the medium
of the Spanish language. As students progress through subse-
quent grade levels, English is increasingly used as the medium
of instruction, so that by sixth grade instruction is equally
divided between English and Spanish. The study of cultural
diversity, both inside and outside the United States, is impor-
tant in this curriculum. Intercultural Language Magnets are
programs-within-schools. Preference will be given to students
entering at kindergarten and grades 1 and 4.
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Horton 4,

Horton Elementary Intercultural Language Magnet School is
located at 5050 Guymon Street, San Diego 92102. Its phone
number is 264-0171. It is open to neighborhood students and
majority students from predominantly majority schools.

Q
Longfellow %

Longfellow Elementary School is located at 5055 July Street,
San Diego 92110. Its phone number is 276-4206. It is open to
majority and minority students throughout the school district.

Oak Park

Oak Park Elementary School is located at 2606 54th Street,
San Diego 92105. Its phone number is 264-3179. It is open to
neighborhood students and majority students from predomi-

nantly majority schools.
3





Fundamental

Fundamental Magnet Schools stress a strong basic instructional
program in reading, writing, spelling, speaking, and math. His-
tory and structure of government, as well as courtesy,
patriotism, and respect for authority, are emphasized. Clearly
defined standards of conduct and dress are established. A
fundamental school program includes:

-Emphasis on basic skills

-Homework on a regular basis

-Minimum essential requirements for promotion
-Strict code of discipline

-Requirements for appropriate appearance and dress

-Reports on pupil progress by letter grades, checklists, and
conferences

The fundamental school emphasis, according to a parent, is on
"all areas that are important when it comes to personal growth
and accomplishment." Another parent says, "A fundamental
school establishes a foundation upon which my child's future
education can be structured. I feel that the emphasis placed
on reading, writing, and arithmetic will help my child
understand and appreciate other areas of learning...and
enable her to perform...basic tasks.... A fundamental
school will offer this type of quality education.” Parents of
elementary school children who believe that an emphasis on
the "basics" would be best for their daughter or son are invited

to investigate the opportunities offered by the fundamental
schools.
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Foster @@/

Foster Elementary Fundamental Magnet School is located at
6550 51st Street, San Diego 92120. Its phone number is
582-2728. It is open to neighborhood students and minority
students from predominantly minority schools.

Rolando Park %

Rolando Park Elementary Fundamental School is located at
6670 Marlow Drive, San Diego 92115. Its phone number is
582—5414, It is open to neighborhood students and minority
students from predominantly minority schools.

Webster

Webster Elementary Fundamental School is located at
4801 Elm Street, San Diego, California 92102. Its phone
number is 263—6628. It is open to neighborhood students and
majority students from predominantly majority schools.
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Dailard Creative and
Performing Arts

The Dailard Creative and Performing Arts Magnet, a program-
within-a-school, meets the special needs of children with
artistic interests and talents. These children have a chance to
cultivate their artistic ability and appreciation, simultaneously
continuing a strong instructional program in basic skills.

This program is based on the principle that disciplined training
in the arts contributes to the qualities of character found in
good citizenship and a fulfilled life in any area of endeavor.
Beginning in the upper grades, the students experience each of
the creative and performing arts—visual arts, dance, dramatic
arts, and instrumental and vocal music—extensively during
their three years in the program. Instructional emphasis on
language arts, math, and social sciences continues. AN
extended-day schedule enables the students enrolled in the
program to draw upon the artistic resources of the community.

The Creative and Performing Arts Magnet program is located
at Dailard Elementary School, 6425 Cibola Road, San Diego
92120. Its phone number is 286=1550. It is open to neighbor-

hood students and minority students from predominantly
minority schools entering grades 4-6.






continuing

continuing

Encanto Math /Science

The Encanto Math/Science Magnet program features a full-
time special teacher in science and a full-time special teacher
in the humanities plus two teacher assistants, all of whom
work in two separate classrooms joined by a resource center.
Special equipment and facilities supplied are: an outdoor study
area stocked with crayfish, frogs, guppies, and other living
organisms, that enable students to observe animal behavior and
microscopic life in a natural environment; microscopes and
science lab equipment, freshwater and saltwater aquariums,
terrariums, filmstrips, projectors, study carrels, viewers, and a
computer terminal with a coupler. The two classes that
comprise the Math/Science Magnet program are limited to 25
pupils per teacher plus teacher assistant. Students also have
access to a math and reading lab, a media center, and a
student-operated, adult-supervised closed-circuit TV studio.
Encanto Elementary School is located at 822 65th Street, San
Diego 92114, Its phone number is 264-3191. Its
Math/Science Magnet program is open to neighborhood stu-
dents and majority students from predominantly majority
schools.

Lindbergh Career

At Lindbergh School the Career Awareness Magnet offers a
curriculum based on the philosophy that early awareness of the
world of work will help prepare children to make wise career
choices as adults. Consequently, students explore a wide
variety of occupational areas, as well as the skills and
attitudes needed by workers in each career field. Career- and
self-awareness materials are used as a vehicle in the teaching
of the total basic skills curriculum, with an emphasis on
individual abilities, talents, and interests. Lindbergh Career
Awareness Magnet operates on not only a traditional but also a
year-round schedule. Teachers on both schedules are involved
in the instruction in career- and self-awareness. Community
members, parents, pupils, and teachers who have participated
in the Career Awareness Magnet are enthusiastic about its
effects on children. Lindbergh Elementary School is located at
4133 Mount Albertine Avenue, San Diego 92111. The Career
Awareness phone number is 560-8011; the school's, 278-4120.
The magnet program is open to neighborhood students and
minority students from predominantly minority schools.
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Chollas Science/Physical &
Education/ Health $
Learning Center

At Chollas Science/Physical Education/Health Learning Center
students concentrate on science/physical education/health and
basic reading and math skills. In the science portion of the
program they study the physical and life sciences which focus
on energy and the environment, paying particular attention to
the areas of motion, energy sources, and electricity in physical
science and the areas of urban, marine, and freshwater ecology
in life science. In the physical education/health portion of the
program pupils participate in the usual schoo! sports plus
dance, gymnastics, and physical fitness, emphasizing the
health aspects of physical activity.

The Science/Physical Education/Health Learning Center is
lqcated at Chollas Elementary School, 545 45th Street, San
Diego 92102. Its phone number is 264-3113.

=
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Grantville Music/Art
Learning Center

At Grantville Music/Art/Basic Skills Learning Center the
emphasis is on experiences in music/art and basic reading and
math skills. In the music portion of the program the
instruction includes study of the concepts of tone color,
tempo, rhythm, melody, harmony, form, and dynamics through
the skillful use of singing, music-reading, moving, listening,
instrument-playing, and multiethnic and creative original
music-making. In the art portion of the program the
instruction includes study of the concepts of texture,
shape/form, pattern, line, and color through perception,
expression, aesthetic judgment, and art heritage, Among the
art activities are sculpting, printmaking, painting, drawing,
and fabric designing.

The Music/Art/Basic Skills Learning Center is located at
Grantville Elementary School, 6145 Decena Drive, San Diego
92120. Its phone number is 283-5831.






. ‘o
Muir Alternative “up,

At Muir Alternative School the open, nontraditional atmos-
phere promotes self-reliance, leadership development, and
creativity among approximately 300 kindergarten through
grade 12 students. Along with a regular program that leads to
high school graduation, Muir pupils take courses which particu-
larly interest them as well as provide them with a sound
foundation for future careers and personal success. The
innovative, flexible curriculum is individualized so that stu-
dents take as much responsibility for selecting and planning
their own learning programs as is possible for their maturity
levels. Pupils, staff, and parents share decision-making
regarding school policies and offerings. Teachers are contin-
ually encouraged to make use of the community resources to
motivate students. The location of Muir Alternative School is
6880 Mohawk Street, San Diego 92115. Its phone number is
466—0531. It is open to majority and minority students
throughout the school district.

Benchley
Individualized

At Benchley Primary School, a child-centered school, the
curriculum is constructed around the special interests, needs,
and talents of kindergartners and first—, second-, and third-
graders. They acquire not only firm academic foundations in
language, math, and reading but also extracurricular expe-
riences that explore future careers and/or leisure-time activi-
ties. Students work on their own with a wealth of assignments
and materials designed and developed individually for them.
Children are grouped together regardless of grade level so that
older and younger children can help each other and share their
new knowledge. Teachers are specially selected and trained,
and are assisted by aides, parent volunteers, and tutors.
Benchley Primary School is located at 7202 Princess View
Drive, San Diego 92120. Its phone number is 286-9330.
Preference will be given to neighborhood students and minority
students from predominantly minority schools.
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Other Magnet [ &y
Schools = —

These schools are characterized by a friendly, family-type
atmosphere for students, staff, and parents. The pupils
receive a personalized program of instruction facilitated by a
teacher and aide in every classroom and a committed group of
parents. Under the direction of the teacher each pupil's needs
are taken into consideration and each student is encouraged to
proceed through the curriculum at his/her own pace. Parents,
students, staff members, and volunteers come from different
communities throughout San Diego. This provides the school
with a multicultural educational environment where students
gain a better understanding of themselves and people of other
cultures.

These schools are not new. They were started in 1968, so they
are proven successes. Since that time the schools have
become well-integrated because of the voluntary enrollment of
students.

Fremont o

Fremont Elementary Magnet School is located at 2375 Con-
gress Street, San Diego 92110. Its phone number is 298-8275.
It is open to majority and minority students throughout the
school district.

Silver Gate

Silver Gate Elementary Magnet School is located at 1499
Venice Street, San Diego 92107. Its telephone number is
222-1139. It is open to neighborhood students and minority
students from predominantly minority schools.

11
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Bilingual

Each Bilingual Magnet is a program-within-a-school and
emphasizes multicultural education by means of an instruc-
tional program that produces students fluent in two languages,
English and Spanish. Aspects of the program are:

-Language and basic skills development in the student's
dominant language

-Selected content area instruction in Spanish and English
-Language and basic skills development in English

-Development of awareness of customs and values of divergent
cultures, including those of the languages taught

Students begin their basic skills development in the dominant
language.  The second language is developed gradually,
beginning with substantial amounts of time during the instruc-
tional day. A 50/50 ratio of primary and second language
instruction will be achieved by grades 3 and 4. Some students
in the program speak Spanish as their dominant language; other
students speak English as the dominant language. The students
serve as language models for each other. Students provide
many opportunities for interaction of languages and cultures.

12
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Lowell

Lowell Elementary Bilingual Magnet School is located ®at
1110 Beardsley Street, San Diego 92113. Its telephone number
is 232-7366. It is open to neighborhood students and majority
students from predominantly majority schools entering grades
1 and 2.

Y%
Spreckels élf,

Spreckels Elementary Bilingual Magnet School is located at
6033 Stadium Street, San Diego 92122. Its telephone number
Is 453-5377. It is open to neighborhood students and minority
students from predominantly minority schools entering grades
1-6.






Future Magnets and Centers

The following elementary magnet programs are being planned
and are scheduled to open in September 1979:

-Intercultural Language Program at Freese Elementary Sc.h001=
this will develop language proficiency in French and English.

-Olympics Program at Fulton and Green Elementary Schoc?ls:
these programs will include an intensive physical ‘educanon
curriculum in which students are taught physical fitness and
skills in addition to basic skill instruction.

-University Magnet School at Emerson Elementary Schoql:
this will establish a model training school for teaghers in
conjunction with the University of California at San Diego.

-Individualized Instruction Program at Sherman Elemem':ar)’
School: this will continue the highly individualized curricu-
lum of Benchley (K-3) in grades 4, 5, and 6.

-Learning Centers will open in September 1979 at Kennedy and
Stockton Elementary Schools. Students will be offered an
art/music/basic skills learning center one semester and a

science/health/physical education/basic skills learning center
the other semester.

14






ELEMENTARY SCHOOL PROGRAMS

Benchley Longfellow
Chollas Lowell
Dailard Muir

Encanto Oak Park
Foster Rolando Park
Fremont Silver Gate
Grantville Spreckels
Horton Valencia Park
Lindbergh Webster

San Diego
Integration
: Plan
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OTHER INTEGRATED LEARNING EXPERIENCES

Students in predominantly minority and predominantly major-
ity elementary schools participate jointly in the following inte-
grated learning experiences:

-Balboa Park Program in grade 5: Students spend one week of

classroom instruction in Balboa Park visiting and learning
about the museums, gardens, and zoo. In addition, the
students from schools scheduled for the week plan their
program together, in advance, and participate in follow-up
activities afterward.

-Outdoor Education Program in grade 6: Students spend one
week at a mountain camp where they study about con-
servation of natural resources. Students from participating
schools also engage in preliminary and follow-up activities
together.

-Individual Activities are arranged between schools and teach-
ers. Typical activities include field trips, assemblies, and
joint projects.

TRANSPORTATION

Transportation is provided for students participating in magnet
programs, learning centers, and the Voluntary Ethnic Enroll-
ment Program (VEEP). The district contracts with private
companies for most of this service. All school buses meet
rigid safety standards established by the State of California.
All bus drivers must be certificated by the State Department
of Education and undergo intensive classroom and road train-
ing. Adult aides supervise students on most buses. Bus stops
are gstablished at safe, convenient locations near residences of
participating students.

Studentg attending the learning centers are transported as a
class unit by bus between their home school and the center.
Classroom teachers accompany their students.

16






PROGRAM CHOICES FOR 1978-79

From the list below select the program or programs you prefer. Please indicate your first,
second, and/or third choices in the blanks beside the programs. Students will be assigned
to sites on the basis of available space and ethnic balance. Transportation between home
and school will be provided by the district. For additional information call 293-8300.

San Diego State University Magnet School Career Awareness Program
(Valencia Park) (Lindbergh)

Intercultural Language Programs

iy (Horton, Longfellow, Oak Park) e 0 e Mﬁmwwmﬁzm togam - o
Fundamental Programs

(Foster, Rolando Park, Webster) Individualized Program

——

(Benchley) W

Creative and Performing Arts Program

(Dailard) Magnet School Programs
Math/Science Program (Fremont, Silver Gate)
(Encanto) .
; Bilingual Programs
__ Voluntary Ethnic Enroliment Program G 1
(VEEP) (Lowell, Spreckels)

Send this application no later than May 22, 1978 to:

Elementary Division
Education Center

4100 Normal Street

San Diego, California 92103







San Diego City Schools
JUNIOR/SENIOR HIGH SCHOOL PROGRAM 1978-79

VOLUNTARY INTEGRATION
BETTER EDUCATION BY CHOICE






VOLUNTARY INTEGRATION
IS A COMMITMENT OF
YOUR BOARD OF EDUCATION

GEORGE W. SMITH
President

JOHN WITT
Vice President

DOROTHEA EDMISTON
Member

PHILIP HALFAKER
Member

YVONNE W. LARSEN
Member

DEAR STUDENTS:

As you develop your educational
plans, you should be aware of
many new optional programs in
which you may wish to enroll.
These programs continue the
high quality of education
currently available to you and
present new opportunities
through emphases in special
subjects. (See program
descriptions in this booklet.)

In addition to the classes and
programs necessary for a high
school diploma and college
entrance, the magnet centers will
offer special training and
experiences in such career
areas as Business and Office
Management, Marketing,
Urban Studies,
Science/Math/Computers,
Industry, Urban Agriculture,
Construction, and many others.

You will have opportunities to
obtain unique training in the
community and to benefit from
many of our community’s

professional personnel who will
work with you and your teachers
within the specialized centers
and in community locations.

Transportation to each special
program will be provided by the
school district, free of charge,
utilizing transit bus passes or
chartered vehicles.

Enroliment in these programs is
available under specified
conditions:
Only a certain number of
students will be accepted into
each program, due to space
limitations.
An ethnic balance of students
in each program must be
maintained to comply with the
San Diego Plan for Racial
Integration.

The sooner you apply, the better
your chance of getting into the
program of your choice. If you
are interested in any of the
programs described, please fill
out the attached application and
return it to your school
counseling office.

I hope you will consider these
new options in education. They
are all part of our City Schools’
number-one goal — that s,
making available to you in an
integrated setting the very best
educational programs for a
successful lifetime career.

Sincerely,

R i

Thomas L. Goodman
Superintendent of Schools






In San Diego, Voluntary Integration

Means Better Education By Choice

HERE ARE THE OPTIONS:

MAGNET PROGRAMS AND CAREER CENTERS

Magnet programs and career
centers provide educational
courses, equipment, and facilities
beyond those which are available in
regular school offerings and
emphasize specialized instruction
in specific career areas. Current
Career Center programs and
Regional Occupational Programs
(ROP) will be utilized and expanded
to allow students to experience
career options which range from
entry-level positions to professions
requiring a college degree.

THE “VEEP” PROGRAM

Voluntary Ethnic Enroliment Program (VEEP)

PROGRAM DESCRIPTION:

VEEP enables any student whose
ethnic group is overrepresented in
the geographic school of residence
to enroll in an allied school where
that ethnic group is
underrepresented. Students of a
differing culture or ethnic
background will find that VEEP
provides the opportunity for an

PROGRAM INCLUDES:

e EXPANDED CULTURAL
EXPERIENCES

e COUNSELING TO INCREASE
PARENT PARTICIPATION

e COUNSELING FOR CAREER
PLANNING

Curriculum has been developed by
educators and business
professionals. Courses are taught
by highly skilled specialists.
Students have direct community
involvement in related career
interest areas. The curriculum will
continue to emphasize the basic
skills which relate to the career
areas and fulfill graduation
requirements.

Grades 7-12

integrated multicultural experience.

Extended school areas are created
through the allying of majority
imbalanced and ethnic minority
imbalanced schools. Schools
identified as part of an extended
school area are known as “allied
schools.”

e EXPLORING NEW EXPERIENCES
IN EDUCATION

e BROADENING KNOWLEDGE OF
SAN DIEGO

e SUPPORT SERVICES FOR
INSTRUCTIONAL IMPROVEMENT

Additional information and enroliment form available at all
junior and senior high schools, or call 293-8409.
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Magnet Programs and Career Centers

Business/Office
Crawford ® 10-12

Accounting Data Processing
Banking/Finance  Insurance
Word Processing

Industry

Kearny ® 10-12

Automotive Plastics

Metal Working Aviation Mechanics

Intercultural Languages

Memorial ® 7

Instruction in both languages, English
and Spanish, with emphasis on
appreciation of dual cultures

Fundamental Schools

O'Farrell ® 7

The basic skills taught in an
atmosphere that stresses student
discipline, dress codes, and homework

Career High School
Wright Bros. ® 9-12
Urban Agriculture  Small Animal Care

Floriculture Food Services
Construction

Urban Studies

Morse ® 9-12

Law Social Services

Law Enforcement Education

Government Services

Science/Math/Computers

Gompers ® 9-10

Physical Science = Space Science
Earth Science Mathematics
Biological Science Computer Science

Marketing/Graphics/Management
Mission Bay ® 10-12

Marketing Graphics
Retail/Wholesale = Photography
Fashion Buying Offset Printing
Display Advertising
Cashiering

Large and Small Business
Management

Bilingual Center
Collier  7-8 and
Point Loma e 10

Brings together English and Spanish
speaking students in a classroom
instructional program that improves
each student’s fluency in the other's
language

We call it “better education by choice.”
The programs will include worthwhile
and appealing courses that previously
were not offered. Students will have a
choice of options which have been
designed to meet a wide range of
student interests. These courses have
been planned to enhance the basic
educational skills for graduation and
better prepare our students for fuffilling
lifetime careers.

R R R

TRANSPORTATION

Free transportation will be provided to
and from the student’s regular school
and the magnet school or career center.
All school buses meet rigid safety
standards established by the State of
California.





Secondary Integration Magnet

Programs and Career Centers

Program Grade/School Pages
SCIENCE/MATH/COMPUTERS 9-10* 6, 24
San Diego State University Laboratory School = Gompers
CENTER FOR URBAN STUDIES 9-12 7,25
Morse
FUNDAMENTAL SCHOOL 744 8
O‘Farrell
INTERCULTURAL LANGUAGE 7 9
Memorial
SECONDARY BILINGUAL CENTER 7-8* 10
Collier
WRIGHT BROTHERS CAREER 9-12 11.27
HIGH SCHOOL Wright Bros.
MUIR ALTERNATIVE SCHOOL 7-12 12
Muir
BUSINESS AND OFFICE MANAGEMENT 10-12 18, 19
Crawford
CENTER FOR INDUSTRY 10-12 20, 21
Kearny
MARKETING, GRAPHICS, AND 10-12 22,23
MANAGEMENT Mission Bay
SECONDARY BILINGUAL CENTER , 10* 26
Point Loma
EVENING HIGH SCHOOL 10-12 28
Madison

*Additional grades will be added after 1978-79.

Another Voluntary Integration Option

(VEEP) VOLUNTARY ETHNIC 7-12
ENROLLMENT PROGRAM

(For general information regarding the San Diego Integration Plan, call
your neighborhood schools or call 293-8300, San Diego City Schools.)
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Junior High School Magnet/District
Centers — Enroliment Information:

PARTICIPATION::
1. Students attend magnet
schools for the full day.

2. Student enroliment in these
programs will be on a

voluntary basis with the
consent of their parents.

ELIGIBILITY:

1. All applications will be
processed on a first come,
first served basis.

2. All magnet programs will
have as a goal enroliment of
65% majority students and
35% ethnic minority students.
Applications will be
considered on the basis of
ethnic balance indicated.

R TR RS
ATHLETIC ELIGIBILITY:

Students who attend magnet
programs full time are

eligible to participate in athletics
at the magnet school. Students
who attend magnet programs
for part of the school day

are eligible to participate in
athletics at their regular school of

residence if they are enrolled in
at least one class at that school.






at Gompers Center

SAN DIEGO STATE UNIVERSITY LABORATORY SCHOOL

(GRADE 9-10) *

COMMUNITY RESOURCES/
SUPPORT:

Naval Oceans Systems Center
Southeast Medical Center

San Diego State University

Prime Computer, Inc.

United States International University
California Medical Association

San Diego Zoo

Scripps Institution of Oceanography
Southwestern College

Salk Institute

University of San Diego

University of California, San Diego
General Atomic Company

Dept. of Public Health

*Additional grades will be added after
1978-79.

PROGRAM DESCRIPTION:
The Science/Mathematics/
Computers Center is designed for
students having special interests
in science, math, and/or
computer technology. The

magnet program features a
curriculum designed by
teacher-scientist teams which is
not available at any other district
school. For additional

information on this program see
page 24.

PROGRAM INCLUDES:
e SAN DIEGO STATE UNIVERSITY
LAB SCHOOL STAFF AND
GRADUATES ASSISTING THE
STUDENTS AND TEACHERS

e SPECIAL CAREER
COUNSELING
Science/Math/Computers

e SCIENCE LABS/SEMINARS with
Scientists

e COMPUTER BASED
PROGRAMS

e | ATEST TECHNICAL
EQUIPMENT:
Microscopes, Telescopes, Laser
Equipment

e INTERNSHIP ASSIGNMENTS

® RESEARCH PROGRAMS

FOR INFORMATION
VISIT OR CALL:

Gompers Center
1005 47th St.

San Diego, 92102
264-0121, Ext. 16






Center for Urban Studies Magnet
at Morse High School

(GRADE 9-12)

COMMUNITY RESOURCES/
SUPPORT:

University of San Diego

San Diego State University

County Dept. of Public Welfare

Sheriff’s Office

Probation Dept.

San Diego County Dept. of Education

San Diego City Fire Dept., Police Dept.,
and Park and Recreation Dept.

Attorneys and Judges

Public Officials

City/County Administrators

F.B.L

Urban League, Chicano Federation,
Union of Pan Asian Communities

San Diego Community Colleges

PROGRAM DESCRIPTION:
Students will explore in-depth
the career areas of law and law
enforcement, government,
education, or social services.
Students may select a college
preparatory program and/or
learn entry-level skills in specific
occupations. This is a four-year
program in which the students
will be able to specialize in their
career fields during grades 9-12.
For additional information on this
program see page 25.

PROGRAM INCLUDES:

e TRAINING FOR STUDENTS
WHO HAVE AN INTEREST IN
BECOMING: an attorney, city
manager, counselor, firefighter,
police officer, politician, probation
officer, teacher, urban planner, or
some other public service
occupation. Students will be
brought into close contact with
those who work in these types of
jobs in San Diego.

e ON-THE-JOB EXPERIENCE AND
INTERNSHIPS PROVIDE
STUDENTS WITH PRACTICAL
EXPERIENCE RELATED TO
THEIR CHOSEN CAREER
GOALS.

FOR INFORMATION
VISIT OR CALL:

Morse High School
6905 Skyline Dr.

San Diego, 92114
262-0763






Fundamental School Magnet
at O’Farrell Junior High School

(GRADE 7) *

PROGRAM DESCRIPTION:
This program will be structured
to stress academic achievement
and good citizenship using a
traditional, formalized approach
to education.

MAJOR EMPHASIS:

Development of Academic Skills,
Race/Human Relations, ®
Increased Guidance Services,
Parent Participation,
Academy/College Awareness

PROGRAM INCLUDES:
e INDIVIDUAL CONTENT
Help in the classroom
Enrichment activities
Math and Reading Laboratories
e INSTRUCTIONAL NEEDS IN BASIC
SKILLS: arithmetic, English, social
studies, science, physical
education, elective courses
e PATRIOTISM, GOOD CITIZENSHIP,
AND RESPECT FOR OTHERS
e CHARACTER EDUCATION FOR A
MORE POSITIVE SELF-CONCEPT

o PARENT PARTICIPATION AND
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PROGRAM

San Diego State University R.O.T.C.

*Additional grades will be added after FOR INFOR MATION
1978-79. VISIT OR CALL:

O’Farrell Junior
High School
6130 Skyline Dr.
San Diego, 92114
262-7581





Intercultural Language Magnet
at Memorial Junior High School

(GRADE7)*

PROGRAM INCLUDES:
e THE IMMERSION PROCESS: the
teacher carefully controlling the use of
Spanish so that students are
immersed gradually into the new
language

e SELECTED SUBJECTS TAUGHT
IN SPANISH: music, art, physical
education, mathematics, and science

e SELECTED SUBJECTS TAUGHT
IN ENGLISH: language arts, social
studies, and practical arts

COMMUNITY RESOURCES/

SUPPORT:

San Diego State University
Fronteras Committee
Optimist Club

*Additional grades will be added after
1978-79.

PROGRAM DESCRIPTION:
This program is a continuation of
the district’s elementary
Intercultural Language Schools.
It also will be open to new
students who have an interest in
this area as well as graduates of
the sixth grade language
magnets. Instruction and
experiences will utilize two
languages, English and Spanish,
and emphasize, in addition to
basic skills, the appreciation of
multiple cultures. Students will
achieve in all basic subjects at
the same level as would be
expected were they in a regular
program. A major benefit of this
program is the development of
fluency and literacy in English
and in Spanish. Students acquire
skills in Spanish by studying
designated subjects in classes
where that language is used as
the medium of instruction. This
approach — sometimes called
“immersion” — is in contrast to
studying Spanish as an
academic subjectin the
curriculum.

FOR INFORMATION
VISIT OR CALL:

Memorial Junior
High School
2850 Logan Ave.
San Diego, 92113
232-0854






econd

at Collier Junior High School

(GRADE 7-8) *

PROGRAM INCLUDES:

e LEARNING BASIC SKILLS INBOTH
ENGLISH AND SPANISH

* UNDERSTANDING OTHER
CULTURES

® SMALL SCHOOL ENROLLMENT
WHICH HELPS TO CREATE A
FRIENDLY AND PERSONALIZED
ATMOSPHERE

® ENGLISH AND SPANISH SPEAKING
STUDENTS IN A CLASSROOM
INSTRUCTIONAL PROGRAM THAT
IMPROVES EACH STUDENT'S
FLUENCY IN THE OTHER
LANGUAGE

*Additional grades will be added after
1978-79.
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PROGRAM DESCRIPTION:
The bilingual center program has
been planned to improve English
fluency of students whose home
language is Spanish and to
improve Spanish fluency of
students whose home language
is English. Traditionally, Spanish
and/or English are taught in
separate courses. Any student is
eligible to enroll who lives within
the Collier attendance area who
will be a 7th or 8th grader in
September. Other participants
will be minority Spanish
speaking students who live
outside the Collier attendance
area and will be 7th or 8th
graders in September 1978.
Knowing two languages fluently
increases future employment
opportunities.

FOR INFORMATION
VISIT OR CALL:

Collier Junior |
High School

4302 Valeta St.

San Diego, 92107
222-0476





Wright Brothers Career High School

(GRADES 9-12)

COMMUNITY RESOURCES/
SUPPORT:

Balboa Park Nursery

Butler's Mill

Moennig’s Nursery

Adobe Landscape Maintenance Co.
U.S. Grant Florist

Flowers by Jo

San Diego Florists’ Supply
Consolidated Florists’ Supply
Exclusive Florists

Hotel del Coronado

Hilton Hotels

Coca-Cola Bottling Co.

College Grove Shopping Center
Navy Consolidated Personnel Specialist
San Diego Trust and Savings

San Diego Federal Savings & Loan
Voice and Viewpoint News Publication
Chula Vista Electric

James J. Werner’s Construction Co.
La Mesa Lumber Co.

Ideal Plumbing

Women in Construction

PROGRAM DESCRIPTION:
This program serves the entire
school district. Academic
courses that meet the
requirements for graduation
supplement the career
occupational clusters. Students
are able to relate academic
classes to their specific career
interest. Before graduation,
students will receive on-the-job
training, both paid or unpaid,
with local business for which
they receive high school credit.
For additional information see
page 27.

PROGRAM INCLUDES:

e URBAN AGRICULTURE
floriculture, landscaping, small
animal care and grooming

® CONSTRUCTION AND INDUSTRY
carpenters, plumbers,
electricians, welders

e PERSONAL SERVICES
restaurant-related jobs

e MARKETING TRAINING
salespersons, stock clerks,
cashiers

e Additional programs developed with

the advice of Community and
Industrial Advisory Committees

FOR INFORMATION
VISIT OR CALL:

Wright Bros. Career

High School
1110 Caroline Ln.
San Diego, 92102
263-2271
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Muir Alternative School

(GRADE 7-12)

12

PROGRAM DESCRIPTION:
The innovative, flexible
curriculum is individualized so
that students take as much
responsibility as possible for
selecting and planning their own
learning program. Students take
courses which particularly
interest them along with a
regular program that leads to
high school graduation, future
careers, and personal success.
The open, nontraditional
atmosphere promotes
self-reliance, leadership
development, and creativity.
Students of all ages gain socially
and academically through their
interaction with each other.

PROGRAM INCLUDES:

® SMALL SCHOOL SETTING

e PUPIL, STAFF, AND PARENTS
SHARING DECISION-MAKING
REGARDING SCHOOL
POLICIES AND PROGRAMS

e PERSONALIZED ATTENTION

e CONTRACT INDEPENDENT
STUDY

e STUDENT RESPONSIBILITY
FOR LEARNING AND FLEXIBLE
SCHEDULING

e OPEN CLASSROOM

FOR INFORMATION
VISIT OR CALL:

Muir Alternative
School

6880 Mohawk St.
San Diego, 92115
466-0531
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JUNIOR HIGH SCHOOL APPLICATION
FOR ENROLLMENT IN NEW OPTIONAL
PROGRAMS, 1978-79 — GRADES 7-9

To Be Completed and Returned to
Student’s Current School Counseling Office

Student’s Name

Last First Middle Initial
Student ID No.
Sex: M F Phone Bithdate. - /|
Mo. Day Yr
Address Zip
Present School
of Attendance Present Grade Level
Currently enrolled in Voluntary Ethnic Enrollment Program (VEEP)
Yes O No O

An additional program option, VEEP. Please send me an application [
School of Geographic Residence
Ethnicity: __ American Indian/Alaskan Native

.  Asian __ Black .. Hispanic - While

Check the program for which application is being made.
Check one program only.

JUNIOR HIGH PROGRAMS 1978-79

CENTER FOR SCIENCE/MATH/COMPUTERS
at Gompers Center (grade 9 only)
CENTER FOR URBAN STUDIES
at Morse High School (grade 9 only)
FUNDAMENTAL SCHOOL PROGRAM
at O’Farrell Junior High School (grade 7 only)
INTERCULTURAL LANGUAGE PROGRAM
at Memorial Junior High School (grade 7 only)
[0 SECONDARY BILINGUAL CENTER

at Collier Junior High School (grades 7-8 only) '
] WRIGHT BROTHERS CAREER HIGH SCHOOL (grade 9 only)

| give permission for my son/daughter to attend the above selected school.

e B 0 b

Parent’s Signature Date. | |
Mo. Day Yr.

Counselor’s Signature
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SENIOR HIGH SCHOOL APPLICATION
FOR ENROLLMENT IN NEW OPTIONAL
PROGRAMS, 1978-79 — GRADES 10-12

To Be Completed and Returned to
Student’s Current School Counseling Office

Student's Name

Last First Middle Initial
Student ID no.
Sex: M F Phone Birthdate ___/ /
Mo. Day Yr.
Address Zip
Present School
of Attendance Present Grade Level
Currently enrolled in Voluntary Ethnic Enroliment Program (VEEP)
Yes [1 No [l

An additional program option, VEEP. Please send me an application [J
School of Geographic Residence
Ethnicity: ___ American Indian/Alaskan Native

| Reian'. . _Black . Hispanic ___ White

Check the program for which application is being made.
Check one program only.

SENIOR HIGH PROGRAMS 1978-79
CENTER FOR BUSINESS AND OFFICE MANAGEMENT
at Crawford High School (grades 10-12)
CENTER FOR INDUSTRY at Kearny High School (grades 10-12)
CENTER FOR SCIENCE/MATH/COMPUTERS
at Gompers Center (grade 10 only)
CENTER FOR MARKETING, GRAPHICS, AND MANAGEMENT
at Mission Bay High School (grades 10-12)
CENTER FOR URBAN STUDIES
at Morse High School (grades 10-12)
EVENING HIGH SCHOOL
at Madison Evening High School (grades 10-12)

[0 SECONDARY BILINGUAL CENTER
at Point Loma High School (grade 10 only)

0 WRIGHT BROTHERS CAREER HIGH SCHOOL (grades 10-12)
| give permission for my son/daughter to attend the above selected school.

B o oL 1

Parent’s Signature Date  / J
Mo. Day Yr.

Counselor's Signature











High School Magnet/District Centers

Enroliment Information

PARTICIPATION:
Students have several options in
attending magnet programs.
1. Students may attend four or
more periods a day at the
magnet program school and v
then return to their regular Y
school for additional classes, >
extracurricular activities or to
participate in athletics. (Ninth
grade students attend high
school magnet programs on a
full day basis.)
2. Students may attend magnet
schools for the full day.
3. Student enrollment in these
programs will be on a voluntary
basis with the consent of their
parents.

ATHLETIC ELIGIBILITY: ELIGIBILITY:
Students who attend magnet
programs full time are eligible to
participate in athletics at the

1. All applications will be
processed on a first come, first

magnet school. served basis. ;
Students who attend magnet 2. All magnet programs will have
programs for part of the school day as a goal enroliment of 65%
are eligible to participate in athletics majority students and 35%

at their regular school of residence if ethnic minority students.

they are enrolled in at least one class Applications will be considered
at that school. on the basis of ethnic balance

indicated.






Center for Business and Office

Management at Crawford High School

((e127.10 2 [1 33 1))

COMMUNITY RESOURCES/
SUPPORT:

San Diego Gas and Electric Company

Bank of America

Security Pacific National Bank

San Diego Federal Savings and Loan

Navy Civilian Personnel

San Diego Trust and Savings

San Diego County

College Grove Shopping Center

Silvergate Savings and Loan

Unemployment Insurance Office

Land Title Company

American Society of Women
Accountants

City of San Diego

Independent Insurance Agents
Association

National Secretaries Association

San Diego Insurance Women

PROGRAM DESCRIPTION:
This unique center is offered only
at Crawford High School and is
planned for students interested

in careers in accounting, data
processing, finance, insurance,
library-clerical, secretarial, word
processing and clerical support
occupations. The curriculum has
been designed to prepare
students to meet college entrance
requirements and to acquire
skills for entry-level employment.

PROGRAM INCLUDES:

® On-the-job training, both paid or
unpaid, in financial institutions
and business offices

e An up-to-date facility with modern
business equipment

e Simulated office experience

e Regional Occupational
Programs (ROP)

FOR INFORMATION
VISIT OR CALL:

Crawford

High School
4191 Colts Way
San Diego, 92115
583-2500






30% of All Jobs in San
Diego County Are in the
Business and Office Fields.

Word Processing Operator

Teller Training

Proof Machine Operator

Keypunch Operator and Data Entry
Operator

Applied Financial

Clerical Support Occupations






Center for Industry
at Kearny High School

(GRADE 10-12)

PROGRAM DESCRIPTION:
This new career center will
enable students to develop skills
using modern equipment and
methods currently used in
industry, which are not available
in traditional high school
programs. Students will be
offered academic subjects
geared to complement technical
instruction in industrial areas.
These courses will permit
students to meet both high
school graduation and college
entrance requirements.

PROGRAM INCLUDES:

e ON-THE-JOB TRAINING, BOTH
PAID OR UNPAID, IN
INDUSTRIAL SETTINGS

e AMODERN FACILITY WITH THE
MOST UP-TO-DATE
EQUIPMENT TO LEARN THE
LATEST TECHNIQUES

e PROGRAMS DEVELOPED WITH
THE ADVICE OF COMMUNITY
AND INDUSTRIAL ADVISORY
COMMITTEES

e APROGRAMDEVOTED TO
AVIATION THAT WOULD ALLOW
STUDENTS TO EXPLORE
CAREERS IN MILITARY AND
CIVIL AVIATION, AND DEVELOP
AND STRENGTHEN BASIC

SKILLS
COMMUNITY RESOURCES/ FOR INFORMATION
gctjrm'::ir%z:;ral Dynamics VISlT OR CALL
(S:ubig_()orpgratior)lyf _ _ Kearny High SChOOI
Sociotos 4 T 7651 Wellington Way
Erpsimentl Al et o il San Diego, 92111
277-4910 |
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e Lareer ciustiers

AUTO SPRAY PAINTING AND
RE-FINISHING PROGRAM — features
the only fully equipped auto paint booth in
the school district

OCCUPATIONAL AUTO MECHANICS
— provides background in auto tune ups,
emission control, auto tire and front end
service

HEAVY METAL . .. PLASTICS —
provides background in welding or
machine work plastics fabrication 3
MOTORCYCLE SERVICE AND REPAIR 2
AUTO PARTS MERCHANDISING —

includes job training at local auto

dealerships and part stores

AVIATION MECHANICS — program

introduces a wide range of careers open

in the aerospace field
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Management at Mission Bay High School

(GRADE 10-12)

PROGRAM INCLUDES:
e ADVANCED COURSES SUCH AS
PSYCHOLOGY FOR BUSINESS,
RETAIL MERCHANDISING, AND
SMALL BUSINESS MANAGEMENT
WHICH ARE NOT AVAILABLE IN
OTHER DISTRICT SCHOOLS

e INDIVIDUALIZED CAREER
COUNSELING,
WORK-EXPERIENCE
EDUCATIONAL OPPORTUNITIES,
AND ON-THE-JOB TRAINING

e FREQUENT FIELD TRIPS AND
CONTACTS WITH KEY PEOPLE IN
THE BUSINESS COMMUNITY

o COURSES DESIGNED BY
TEACHERS AND COMMUNITY
BUSINESS PERSONS TO HELP
YOU ACQUIRE NEEDED JOB
SKILLS AND ATTITUDES

e ACTUAL WORK OR STUDY AT A
BUSINESS LOCATION IN THE
MARKETING AND MANAGEMENT
FIELDS

e CLASSESHELDIN ANEW,
MODERN FACILITY WITH
UP-TO-DATE COURSES OF STUDY

22

PROGRAM DESCRIPTION:
Students enrolled in the Center
for Marketing, Graphics, and
Management will receive a
series of program courses
designed to prepare them for
careers in advertising,
marketing, sales, graphics,
photography, and other aspects
of marketing and management.
Students who complete the
program will be prepared to enter
employment in areas in which
many job openings are available;
or will be prepared to enter
higher education programs,
particularly in business
management and administration.

COMMUNITY RESOURCES/

SUPPORT:

Advertising Design and Production
Services

Lithographics

Sears Roebuck and Co.

Walker Scott

FedMart

Big Bear Markets

Park West Real Estate Corp.

The Price Club

Small Business Administration

FOR INFORMATION
VISIT OR CALL:

Mission Bay
High School
2475 Grand Ave.
San Diego, 92109
273-1313





Offset Printing
Advertising

Design

Photography
Fashion Buying
Cashiering

Display

Commercial Art
Retailing/Wholesaling






Science/Math/Computers Magnet
at Gompers Center

SAN DIEGO STATE UNIVERSITY LABORATORY SCHOOL

(GRADES 9-10) *

PROGRAM INCLUDES:

e SAN DIEGO STATE UNIVERSITY
LAB SCHOOL STAFF AND
GRADUATES ASSISTING THE
STUDENTS AND TEACHERS

e SPECIAL CAREER COUNSELING:
Science/Math/Computers

e SCIENCE LABS: Seminars with

Scientists

e COMPUTER BASED PROGRAMS

e | ATEST TECHNICAL EQUIPMENT:
Microscopes, Telescopes, Laser
Equipment

e INTERNSHIP ASSIGNMENTS

e RESEARCH OPPORTUNITIES

COMMUNITY RESOURCES/
SUPPORT:

Naval Oceans Systems Center
Southeast Medical Center

San Diego State University

Prime Computer, Inc.

United States International University
California Medical Association

San Diego Zoo

Scripps Institution of Oceanography
Southwestern College

Salk Institute

University of California, San Diego
University of San Diego

General Atomic Co.

Dept. of Public Health

24

PROGRAM DESCRIPTION:
Gompers Center will feature
computer facilities and
equipment designed to offer
concentrated science, math, and
computer technology courses,
together with a strong academic
curriculum in English and social
studies. The magnet program
features a curriculum designed
by teacher-scientist teams which
is not available at any other
district school. In addition to
regular graduation requirements,
courses will include technical
and advanced classes in
geology, space science, science
exploration, independent
exploration in science, physics,
anthropology, language arts,
independent exploration in math,
and four computer programs.

*Additional grades will be added after
1978-79.

FOR INFORMATION
VISIT OR CALL:

Gompers Center
1005 47th Street
San Diego, 92102
264-0121, Ext. 16






Center for Urban Studies Magnet

at Morse High School

(GRADE 9-12)

COMMUNITY RESOURCES/
SUPPORT:

University of San Diego

San Diego State University

Co. Dept. of Public Welfare
Sheriff's Office

Probation Dept.

San Diego Co. Dept. of Education

San Diego City Fire Dept., Police Dept.,

and Parks and Recreation Dept.
Attorneys and Judges
Public Officials
City/County Administrators
E.B.
Urban League, Chicano Federation,
Union of Pan Asian Communities
San Diego Community Colleges

PROGRAM DESCRIPTION:
This program is for students
interested in career exploration
and job preparation in the areas
of law or law enforcement,
government, education, or social
services. The program meets
graduation requirements while
emphasizing career orientation
and preparation. Opportunities
are available to learn entry-level
skills in many public service
occupations. Students may
select a college preparatory
program and/or have the
opportunity to gain entry-level
skills in specific occupations.

PROGRAM INCLUDES:

e TRAINING FOR STUDENTS
WHO HAVE AN INTEREST IN
BECOMING: an attorney, city
manager, counselor, firefighter,
police officer, politician, probation
officer, teacher, urban planner, or
some other public service
occupation. Students will be
brought into close contact with
those who work in these types of
jobs in San Diego.

ON-THE-JOB EXPERIENCE AND
INTERNSHIPS PROVIDE
STUDENTS WITH PRACTICAL
EXPERIENCE RELATED TO
THEIR CHOSEN CAREER
GOALS.

FOR INFORMATION
VISIT OR CALL:

Morse High School

6905 Skyline Dr.
San Diego, 92114
262-0763

25






Secondary Bilingual Center

at Point Loma High School
(GRADE 10)*

PROGRAM DESCRIPTION:
The bilingual center provides a
learning environment to develop
primary learning skills as well as

other subject matter in a

language understandable to the |
student. Any student is eligible

who lives within the Point Loma
attendance area, is a fluent

English speaker, and has had at

least three years of Spanish, or

is a limited English speaker

whose primary language is

Spanish. The other participants

will be ethnic minority students

who live outside the attendance

area, are fluent English speakers,

and have had at least three

years of Spanish, or are limited

English speakers whose primary
language is Spanish.

Knowing two languages fluently
increases future employment
opportunities.

*Additional grades will be added after

PROGRAM INCLUDES: Lie
® | EARNING BASIC SKILLS IN BOTH
ENGLISH AND SPANISH

® UNDERSTANDING OTHER

CULTURES

* AIDES IN THE CLASSES

* SMALL CLASS SIZE FOR FOR INFORMATION
INDIVIDUAL ATTENTION INSPaNisH ~~ VISIT OR CALL:
AND ENGLISH

. gr%l%:ESH AND SPANISH SPEAKING Point Loma
NTS IN A CLASSROOM i
INSTRUCTIONAL PROGRAM THAT ngh School

eci TR o - 2335 Chatsworth
LANGUAGE San Diego, 92106
223-3121
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Wright Brothers Career High School

(GRADES 9-12)

COMMUNITY RESOURCES/
SUPPORT:

Balboa Park Nursery

Butler's Mill

Moennig’s Nursery

Adobe Landscape Maintenance Co.
U.S. Grant Florist

Flowers by Jo

San Diego Florists’ Supply
Consolidated Florists’ Supply
Exclusive Florists

Hotel del Coronado

Hilton Hotels

Coca-Cola Bottling Co.

College Grove Shopping Center
Navy Consolidated Personnel Specialist
San Diego Trust and Savings

San Diego Federal Savings and Loan
Voice and Viewpoint News Publication
Chula Vista Electric

James J. Werner’'s Construction Co.
La Mesa Lumber Co.

Ideal Plumbing

Women in Construction

PROGRAM DESCRIPTION:
Students take courses qualifying
them for entry-level jobs while
completing the requirements for
a high school diploma. Before
graduating, students will receive
on-the-job training, both paid or
unpaid, with local business for
which they receive high school
credit.

PROGRAM INCLUDES:

e URBAN AGRICULTURE
Floriculture, landscaping, small
animal care and grooming

e CONSTRUCTION AND

INDUSTRY
Carpenters, plumbers,
electricians, welders

e PERSONAL SERVICES
Restaurant-related jobs

e MARKETING TRAINING
Salespersons, stock clerks,
cashiers

e Additional programs developed
with the advice of Community and
Industrial Advisory Committees

FOR INFORMATION
VISIT OR CALL:

Wright Bros. Career
High School

1110 Caroline Ln.
San Diego, 92102
263-2271
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Evening High School
MADISON EVENING HIGH SCHOOL ¢ (GRADE 10-12)

PROGRAM DESCRIPTION:
The program provides an
alternative educational program
for students who work during the
day, prefer evening school
hours, or have family
responsibilities during usual day
school hours. Students at
Madison Evening High School
say they prefer the small size of
the school and the individual
attention that is available. The
program offers all courses
required for high school
graduation and college
attendance. Students attend
school five periods a day from
4p.m. to 9:30p.m., Monday
through Thursday. Friday is set
aside for student-teacher
conferences.

PROGRAM INCLUDES:
ACADEMIC AND CAREER PLANNING
OPPORTUNITY FOR STUDENTS,
EMPHASIZING:

* BASIC SKILLS

® WORK EXPERIENCE

GE i T e L (NEORM Jel
STUDENTS AT COMMUNITY ;
COLLEGES WHILE MAINTAINING Madison Evening
comPRerENsIVE HiGH scHooL  High School

4333 Doliva Dr.
San Diego, 92117

565-8522
(1:30p.m.-9:30p.m.)
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INTECAATION,
HECACCATION,
PUURAUISG

DIANE RAVITCH

NATIONAL CONFERENCE OF CHRISTIANS AND JEWS





FOREWORD

This material is reprinted from THE AMERICAN SCHOLAR,
Volume 45, Spring 1976. Copyright by the United Chapters of Phi Beta
Kappa.

The National Conference of Christians and Jews is grateful to the
publisher for granting permission to print in this form for use in
community education forums and discussion groups.

The author, Diane Ravitch is a historian of education at Teachers
College, Columbia University.

The questions for discussion which appear at the end of this booklet
have been added by the NCCJ.

The NCCJ is a national organization dedicated to the elmination of
intergroup prejudice and conflict through the processes of dialogue and
community education.

If you desire additional information about the extensive program
services available through the NCCJ please contact the regional office

nearest you. A complete listing of our network of offices is on the back of
this booklet.

Donald W. McEvoy, Vice President
National Program Development





DIANE RAVITCH

IN 1954, WHEN THE SUPREME COURT banned state-imposed segregation,
almost two dozen states had laws that regulated citizens on the basis of
their race. There were laws to prevent interracial marriage, laws requiring
racially separate schools, and laws to limit access to public facilities. In most
southern states, wherever interracial contact might occur, there was a law to
prevent or regulate it. This legal superstructure was purposeful, not hap-
hazard. It reinforced a caste system with a code of behavior based on white
supremacy. The code’s primary intent was to contain and control black
people. Deviant whites could sample black life at no risk other than ostracism
from their own kind; blacks who stepped outside the bounds ran afoul of the
law, the police, and the courts.

The unwritten rules of caste required black deference. Law or no law, a
black entered a white person’s home through the back door. Law or no law,
black people in the deep South stepped off the sidewalk onto the street when
passing a white person. In department stores, blacks could sweep the floor
but not sell merchandise, in beauty shops, they could shampoo white
women’s hair, but not set it in curlers. If a black murdered another black in
a Saturday night brawl, the police might look the other way; a black who
murdered or assaulted a white sometimes did not survive the back room of
the police station.

The Brown v. Board of Education decision, more than any other single
event, destroyed the foundation of this monstrous system. Not only did it
set in motion the civil rights movement, which educated blacks about their
rights and political power, but it began the process of dismantling institu-
tional segregation. After Brown, the Constitution, the law, and the courts
could no longer be used to prop up the caste system. However haltingly and
grudgingly this elementary principle has been accepted in formerly segre-
gated states, there is no longer any doubt that the power of the state may not
be employed to discriminate against people on the basis of their color.

While it is fashionable in some quarters to scoff at the Brown decisionand
to say that it changed very little, anyone who knew the South before 1954
realizes that Brown launched a social revolution. Twenty years ago, few
blacks voted and those who did were offered a choice among white racist
candidates. Today, blacks vote and wield political power; this fact has
transformed the nature of southern politics and permitted the victory of





moderate and liberal candidates. It is no longer remarkable in the South to
see blacks and whites patronizing the same restaurants, the same cinemas,
the same shops. Deference is dead, and little is left of the caste system other
than the nostalgia of unreconstructed white racists.

Still, there is concern today that a resegregation phenomenon is under
way, not only in the South, but in almost every major American metropolitan
area; that we are moving inexorably toward de facto apartheid, as the
nation’s central cities become blacker and the white suburbs grow larger.
During the past two decades, vast numbers of southern blacks have moved
to the cities and whites have moved out. All of America’s largest cities have
substantial black minorities. Some, like Atlanta, Washington, D.C.,
Newark, Gary, and Detroit, have black majorities. Others, like Baltimore,
St. Louis, Cleveland, New Orleans, Memphis, and Birmingham, are close
to 50 percent black. The suburbs that ring these cities are generally more
than 90 percent white. As a result of white flight, sixteen of our twenty largest
cities now have a minority of whites in their public schools.

Why are whites leaving the cities? Benjamin Mays, the black president of
the Atlanta School Board, believes that “white people are unwilling to live
in the same communities with Blacks. They are afraid to raise their children
in close proximity to Blacks and to have them attend school with Blacks.”
Yet although racism is one reason for white flight, it is not the only reason.
Suburbanization started long before blacks arrived in the cities in great
numbers and occurs in cities where there are relatively few blacks. Some
whites move to the suburbs because it represents a step up in personal status;
some prefer clean air, safe streets, and small-town life. These same motives
no doubt account for the suburban exodus of middle-class blacks as well.

Alongside the familiar black city-white suburb dichotomy, other facts
must also be considered. For one thing, four million blacks (17 percent of
the black population) now live in the suburbs, an increase of 19.5 percent in
the past five years alone. The suburbs are permeable. Second, the black
migration from the South to the urban North has not only stopped, but has
reversed itself; according to the Census Bureau, blacks have been leaving
the North and moving into the West and South.

These are the demographic facts, but how they are interpreted depends
on the perspective of the interpreter. The integrationist sees the black con-
centration in the cities as the onset of a-new and insidious form of racial
segregation. The cultural pluralist sees the great black urban migration in
the same light as previous migrations, and recalls the dire predictions that
accompanied the arrival of the Irish, the Jews, and the Italians.

Integration and pluralism are both versions of assimilation, and it is worth
noting that in a scant quarter-century the central issue of race has shifted
from whether to segregate to whether and how to assimilate. In the early
1950s, the combined power of law and tradition limited black assimilation
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to those few light-skinned Negroes who “passed” surreptitiously into the
white majority. This notion of passing was rather like escaping from black-
ness, and it fitted in appropriately with the racist belief that blackness was
a curse, not a culture.

Intimations of this disparagement of black culture come through in con-
sidering both pluralism and integration. Cultural pluralism has been dis-
cussed for most of this century, but usually in relation to white ethnic and
religious groups that had a distinct cultural heritage and wanted to preserve
it; the unwritten assumption seemed to be either that blacks did not have a
culture worth preserving or that blacks themselves wanted to flee their racial
identity. Similarly, the rhetoric of integration seemed to assume that blacks
wanted to merge into the white majority and lose their racial identity. It has
been said, for example, that the racial problems of America will lessen as
racial intermarriages increase, which is an unsubtle way of suggesting that
blacks should lose their blackness and be absorbed by the white majority.

In this country of diverse groups, problems of assimilation underlie many
social and political controversies. How should society balance the needs of
the common culture against the needs of particular groups? What does
American nationality require of Americans? Should the requirements of
nationality cancel out other loyalties in pursuit of a homogeneous citizenry?
Should government encourage cultural diversity? Should government have
a hands-off policy where cultural preferences are involved? Is it good or bad
to have neighborhoods and schools that are distinctly Italian or Jewish or
black or Oriental? Is it possible to have an American community that is both
integrated and pluralistic?

These questions have been agitated for the entire two hundred years of
our nationhood, but only in recent years have they fully pertained to the
position of blacks. Racial segregation was, in fact, the ultimate form of
state-mandated nonassimilation. Segregation set blacks apart and made
them easier to exploit. Every black who grew up under legalized segregation
retains vivid memories of unfair treatment, of neighborhoods with unpaved
streets, of schools with broken windows and leaky roofs, of calculated and
systematic disadvantage.

Since state-imposed segregation is unconstitutional, the issue today is how
and on whose terms blacks should be assimilated into American society.
Some Americans believe that any black concentration in schools or neigh-
borhoods suggests segregation and must be eliminated. The heritage of
segregation has implanted the prejudice that every all-black schoolisinferior
and every black neighborhood is a slum. There are black nationalists who
see any kind of assimilation as a threat to black cultural aspirations, but
their numbers are few. And there are cultural pluralists who sense that their
perspective has been lost in the polarized verbal duels between integrationists
and separatists.

These tensions have historically been played out in educational policy.
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This has happened for two reasons: first, because of the formative impact
that is generally attributed to schooling, as it pertains to one’s attitudes,
values, skills, and opportunities; and second, because public schools are
nearly universal in their reach. The great breach of state segregation came
through the public schools, and, just as characteristically, the only consistent
public consideration of assimilation policy has been enunciated in Supreme
Court desegregation decisions.

It was the Supreme Court that made segregation illegal, and itis the Court
that now mediates among the competing demands of integration and
pluralism. Proceeding a step at a time, each decision following logically on
the previous one, the Court has moved toward an increasingly detailed
definition of how blacks are to be assimilated through the public schools. At
the time of Brown, the Court evidently believed that striking down segrega-
tion laws would suffice to bring about desegregation. For a dozen years,
lower courts in the South understood the Brown decision to mean that the
Constitution did not require integration, but merely forbade discrimination.

However, in the decade after 1954, the southern states were so obstinate
and devious in their refusal to dismantle dual school systems that the
Supreme Court was forced to take a more activist role in bringing about
actual desegregation. Freedom-of-choice plans that did not produce measur-
able desegregation were struck down by the Court in 1968 in the landmark
Green v. County School Board case. New Kent County, Virginia, had two
schools, one white and one black, and no residential segregation. Under its
freedom-of-choice plan, 15 percent of the blacks attended the formerly
white school, but no whites chose to go to the black school. The Supreme
Court required the local school board to develop a plan that “promises
realistically to work now,” one that would produce “a system without a
‘white’ school and a ‘Negro’ school, but just schools.”

It was simple enough in rural New Kent County to decree the elimination
of racially identifiable schools. The issue became more complex in Charlotte-
Mecklenburg, North Carolina, another formerly de jure segregated system.
Charlotte-Mecklenburg did have residential segregation, and a neighbor-
hood school policy produced racially identifiable schools. But, following
the principle in Green that the schools had to produce a remedy that “works
now,” the Court went further in Swann v. Charlotte-Mecklenburg, directing
district judges and school authorities to “make every effort to achieve the
greatest possible degree of actual desegregation.” This was measured in
terms of how many blacks and whites were in the same schools. The require-
ment had changed from desegregation, which might leave many one-race
schools intact, to a conscious policy of integration, which aims to eliminate
one-race schools altogether. Accordingly, “racially neutral” assignments by
neighborhood were unacceptable if they left many one-race schools. So the
Court told local officials to do whatever was necessary—including the use
of racial quotas, the gerrymandering of districts, and the creation of non-
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contiguous attendance zones—in order to redistribute the white and black
pupil populations into the same schools.

Swann was the first decision in which the Supreme Court declared that
the Constitution required racial dispersion in order to achieve “the greatest
possible degree of actual desegregation.” This formulation was derived from
the philosophy of the melting pot—of public schools that bring every
element of the community together and reconcile their differences into a
harmonious whole. This shift, as Alexander Bickel wrote at the time, grew
out of “the original ambivalence” in the Brown decision. On one hand,
Brown made it unconstitutional for the state to use racial classifications,
except for remedial purposes. But on the other, Brown held that separate
schools are inherently unequal.

“The implicit idea,” wrote Bickel, “was that separate public schooling,
whatever the cause of it or the means by which it was enforced, is unconsti-
tutional because the function of the public school cannot be successfully
performed unless children of all groups are taught in it together.” This
interpretation, which interweaves a theory of society and a theory of educa-
tion, came to fruition in the Swann case.

After Swann, it would be increasingly difficult to make a valid distinction
between de jure and de facto segregation. Though the Court held that not
every school in every community would be expected to reflect the racial
composition of the school system as a whole, it made plain that school
authorities would have the burden of justifying the existence of any one-race
schools.

There was no reason why the logic of Swann should be limited to formerly
de jure segregated school systems, and the Keyes v. Denver School District
No. I decision in 1973 proved that it would not be. In that decision the
Supreme Court took the principles that had accumulated with reference to
southern schools and applied them in Denver, which had never operated
legally segregated schools. The Denver School Board was found to have
pursued certain policies, such as zoning, site selection, staff assignment, and
neighborhood schools, that had segregated 38 percent of the black school
population in identifiably black schools. Having determined that segregation
existed “in a substantial portion of the district,” the Court declared that-
Denver was unconstitutionally operating a dual system of de jure segregated
schools. Neither a neighborhood school policy nor the plea that the illegal
actions had occurred before 1954 was an adequate defense to the charges.

After Kevyes, civil rights lawyers understood that diligent research was
likely to produce the evidence to prove thata seemingly de facto segregated
school system was actually an unconstitutional de jure segregated system. A
permissive transfer policy was one such piece of evidence, for it was often
used by white students to transfer out of schools that were growing blacker.
Assignment of minority teachers to minority schools was another indication
of a de jure policy, as was a conscious decision to build a schoolina minority
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neighborhood. In one northern city after another, civil rights lawyers have
found such evidence. In Pontiac, Michigan, school officials and real estate
agents worked together to maintain racially homogeneous neighborhoods
and schools; in Detroit, school attendance zones were manipulated to keep
black and white students in different schools; in Boston, predominantly
white schools were overcrowded while predominantly black schools had
seats available.

But when such evidence has been found, it is not always certain that the
policy makers intended to bring about racial segregation. In some instances,
educationallv valid assumptions have led to policies that were segregatory.
Judges have condemned school authorities for building small schools; the
district judge in Detroit held that a school for three hundred to four hundred
pupils “negates opportunities to integrate, ‘contains’ the black population
and perpetuates and compounds school segregation.” But educators for at
least the past decade have been saying that small schools are educationally
preferable to large and impersonal schools. Another reason for small,
neighborhood-based schools is to maximize parent and community involve-
ment in the schools, a goal that most educators today believe is an essential
part of the educational process. City-wide integration must be planned,
administered, and enforced centrally, not locally. Parental involvement,
moreover, becomes more difficult when children attend school in distant
neighborhoods.

Black educators generally believe that it is educationally desirable to assign
black teachers to predominantly black schools. But when judges and officials
at the Department of Health, Education and Welfare’s Office of Civil Rights
look at faculty assignments for evidence of segregation, they expect that a
properly integrated system will have distributed black teachers and ad-
ministrators evenly throughout the schools. A western city recruited black
teachers who had been specially trained to teach in inner-city schools and
promised them inner-city assignments; yet HEW officials insisted that the
black teachers had to be assigned evenly throughout the system in the
interests of better staff integration. Similarly, a Boston judge, Arthur
Garrity, rejected the argument that black teachers and black parents had
requested assignment of minority staff to minority schools; the practice was
unconstitutional, “whatever may be the desires of black teachers or parents.”

What has become incredibly vague in the past several years is the precise
meaning of “segregation,” “desegregation,” and “integration.” In 1954, a
segregated school system was one in which the state required or permitted
separation of pupils on the basis of race. Black children were bused past
white schools to attend distant black schools, and whites were similarly
bused to white schools. Desegregation in 1954 appeared to mean that schools

had to be color-blind and to accept whoever lived nearby or wanted to attend,
regardless of race or color.






But since the Swann decision, the Supreme Court has specifically rejected
a color-blind policy or any other policy that is apparently racially neutral,
if such policies leave large numbers of racially identifiable schools intact.
Given this standard, district courts have understood a segregated school to
be one that is not racially balanced in terms of the entire district.

Thus, in Boston, Judge Garrity held that any school that deviated by more
than 10 percent from the city-wide white-black pupil ratio of 61—32 percent
was a segregated school. He found: “At least 80 percent of Boston’s schools
are segregated in the sense that their racial compositions are sharply out of
line with the racial composition of the Boston public school system as a
whole.” A segregated school, under this definition, included a school that
is 60 percent black and 40 percent white; technically, it would even include
a school that was 50—50.

The logic of the racial balance definition reached the heights of absurdity
in Detroit. Detroit’s schools are presently 71 percent black. After the
Supreme Court overruled a district court’s merger of Detroit with nearby
suburban school systems, the problem of desegregating Detroit itself was
returned to a lower court. The NAACP proposed that every school have
approximately 71 percent black children, and that any school varying by
more than 15 percent would be considered segregated. The district judge
turned down this plan as “rigid and inflexible. . .treating [pupils] as pig-
mented pawns to be shuffled about and counted solely to achieve an abstrac-
tion called ‘racial mix.” ” Under the plaintiffs’ plan, he pointed out, a school
that was 55 percent black would be considered a “racially identifiable white”
school, while a school that was 85 percent black would be desegregated.

Massachusetts and New York states have defined a school that is com-
posed of more than 50 percent minority pupils as a “racially imbalanced”
school. State officials have taken the position that a racially imbalanced
school is incapable of providing equal educational opportunity. In policy
terms, this means that any school that is more than 50 percent black and/ or
Hispanic is an inferior school. From this perspective, real integration re-
quires both racial balance and a white majority. Courts can order racial
balance, but few major cities still have a white pupil majority.

As the black pupil population has grown in the cities, civil rights groups
have urged that a segregated school is one where the racial balance varies
sharply from the racial composition of the metropolitan area as a whole.
When the Supreme Court refused to merge Detroit with its surrounding
suburbs, it was because there had been no evidence that the suburban
districts had practiced racially exclusionary policies. Civil rights lawyers
believe they will be able to document segregatory practices on both sides of
the city-suburban lines and will sooner or later win metropolitan-wide
integration orders in northern cities. This would involve cross-district ex-
changes of black and white pupils and would make it possible to eliminate
predominantly black schools.





The policy that the civil rights lawyers seek, and one that the reasoning
of recent Supreme Court decisions appears to support, is a policy of govern-
mentally mandated racial dispersion. During the past several years, and
especially since the Swann decision, the Supreme Court appears to have
declared that the law of the land supports the ideals of the melting pot.

The melting pot has been a strong and recurrent ideal in American history.
It sets forth the hope that America would take the people of all nations and
races and blend them together into a new and harmonious race. This new
race of people would shed their ancient allegiances, rivalries, languages,
and customs. “The melting and intermixture” of diverse nations, tribes, and
races, in Ralph Waldo Emerson’s words, would produce “a new race, a new
religion, a new state, a new literature.” According to Frederick Jackson
Turner, it offered “the possibility of a newer and richer civilization. . .a new
product, which held the promise of world brotherhood.”

The melting-pot theory has always had its critics. In recent years, they
have been divided between those who contend that it never worked and
those who fear that it worked all too well. The former maintain that social
planners should acknowledge the persistence and vitality of ethnicity in
American life; the latter hold that the homogenization of American society
has bred rootlessness, culturelessness, and anomie. Nearly all the critics
agree that public policy should encourage cultural diversity.

The principle of cultural pluralism is as thoroughly American as the
melting-pot idea. What pluralism means in practice is that diverse groups
have the right to be left alone, so long as their members fulfill the basic ob-
ligations of citizenship. The state, in other words, cannot compel people to
“melt,” either culturally or racially. John Dewey described the American
concept of pluralism as “a complete separation of nationality from citizen-
ship. Not only have we separated language, cultural traditions, all that is
called a race, from the state—that is, from problems of political organization
and power. To us language, literature, creed, group ways, national culture,
are social rather than political, human rather than national, interests.”

How do these basic principles—the melting pot and cultural pluralism—
apply to the issue of school integration? They are at the heart of the issue,
but they mean different things to different people.

To those who support a policy of racial dispersion, the alternatives avail-
able are either integration or segregation; anything less is construed as a
rationale for continuing the caste system. “The newly excited self-conscious-
ness of ‘white ethnics’ is nothing more than a fresh awareness of what the
institutions and customs of American society, including the segregated
schools, have taught them from childhood, namely that the United States of
American is a white man’s country,” wrote a white NAACP official recently.
“Desegregation is not the answer. It merely brings the races together; it does
not supply the cement for a single society.” The goal is “a pluralistic unitary
society.” From this perspective, the ideal school system would be one in
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which blacks and whites were evenly dispersed throughout a large metro-
politan area so that no school could be stigmatized as a one-race school. This
was the Supreme Court’s assumption in the Swann decision, and it is the
principle that the NAACP hopes to establish eventually in northern cities as
well. The underlying social ideal is the melting-pot theory, the belief thatina
truly free and nondiscriminatory society people would tend to settle in
racially and ethnically mixed neighborhoods. Wherever they have not, runs
the argument, it is only because of the workings of overt or covert patterns
of discrimination, which government must remedy.

The pluralist response is that people must be permitted to cluster in what-
ever way they choose, even if it results in some one-race schools. So long as
distinct neighborhoods and racially identifiable schools are not the conse-
quence of any state action, argues the pluralist, then neither the schools nor
the neighborhoods should be considered segregated in a legal sense. It is
government’s role to assure equal access to housing and schools and to
remedy particular instances of discrimination, but it is not government’s role
to require specific percentages of racial mixing in neighborhoods or schools.

Each side believes the other to be racist, and both are at least partly right.
The pluralist argument could be exploited by those who just do not want
blacks to live in their neighborhood or go to their children’s schools. The
dispersionist argument is popularly understood to mean that predominantly
black schools are inferior and that black students cannot learn unless they
are in a predominantly white milieu. Unhappily, in a country with a history
of slavery and Jim Crow institutions, either a policy of mandatory racial
dispersion or a policy of color-blindness has racist overtones; that is the
burden of the past.

When Americans urge one concept or the other on the public schools, they
usually have in mind a certain kind of society that the schools are supposed
to produce. Since American society is made up of hundreds, perhaps
thousands, of different cultures and subcultures, the schools are incessantly
torn between pressures to enforce unity and pressures to reinforce diversity.

The danger of extreme versions of either cultural separatism or monism
must be recognized. A society in which pluralism reigns supreme verges on
disintegration and anarchy, while a society that employs its schools to stamp
out diversity moves toward totalitarianism. Reconciling these values is
difficult but not impossible. Public schools should not become the vehicles
for particular racial, religious, or ethnic groups. Those who want to teach the
superiority of their cultural heritage should do so voluntarily. The public
schools, as Robert Hutchins has written, “are dedicated to the maintenance
and improvement of the public thing, the res publica; they are the common
schools of the commonwealth, the political community.” It is their primary
task to prepare citizens who are capable of reading, thinking, discussing,
participating, and voting.





The school can respect group differences while enabling its students to
perceive the common concerns that transcend group and sectional barriers.
The school will be better able to teach common understanding and shared
values if it is not homogeneous. To the extent that it is demographically
feasible, schools should bring children of different backgrounds together.
This could come about if the education profession considered intercultural
comity as vital a goal as small classes and good test scores, and if government
agencies developed long-range policies to encourage and maintain stable,
integrated neighborhoods. Ingenious educators, relying more on persuasion
and incentives than on coercion, could devise a variety of special programs
to connect public and private schools, city and suburban schools. No one
should be made to feel, as a result of government action, that his school and
his community are “no good.”

In this murky period, while courts ponder and politicians quaver, there is
a political consideration that has not escaped some black leaders. If blacks
were distributed evenly across America and made up approximately 12
percent of every city, town, and hamlet, they would have little political
power. Blacks, like the Irish and Italians before them, have won political
office where there are sizable black concentrations. Blacks are aware that
other groups have used political power to attain economic power. To be
dispersed is to be placed in the role of a permanent dependent, a perpetual
minority.

This realization, plus a growing awareness that desegregation is not
necessarily linked to higher academic achievement, has caused many black
politicians, leaders, and scholars to criticize the civil rights lawyers’ single-
minded pursuit of city-suburban mergers. Atlanta’s black leadership, nowin
control of the city government and the school administration, has no interest
in diluting its base of political power. Charles Hamilton, a professor of
political science at Columbia and successor to integrationist Kenneth Clark
as president of the Metropolitan Applied Research Center, testified against
busing before a congressional committee; Hamilton believes that blacks
need economic and political self-sufficiency more than they need racially
balanced schools.

Derr.ick Bell, professor of law at Harvard and a former civil rights lawyer,
bas written that civil rights lawyers have not adjusted their tactics to take
Into account the demographic changes since 1954. While they press un-
swervingly for racial balance, the cities get blacker and the educational needs
of black children are ignored. Ronald Edmonds, director of the Center for
Urban Studies at Harvard’s Graduate School of Education, has complained
that desegregation orders frequently deny black parents the right to make
edqcational choices for their children. Howard University’s Kenneth Tollett,
while approving of desegregation initiatives in elementary and secondary
schools, fears that the next legal onslaught will imperil black colleges and

10





universities, which continue to serve important educational, psychological,
and cultural functions for blacks. Economist Thomas Sowell of UCLA
holds that it is untrue that black schools are inherently unequal; he maintains
that excellence has nothing to do with ethnicity.

Those blacks who are critical of the current thrust of the integration move-
ment are not separatists; they are professionals who move in a racially mixed
world and who value integration. They share a common fear that black
institutions will be stigmatized by the implicit insult that whatever is black
is inferior. They have been groping for language to express their views
without giving aid and comfort to the George Wallaces and Louise Day
Hickses of America. The idea that blacks should reject black institutions
has been so deeply ingrained that most of the critics feel they must apologize
for appearing to be disloyal to the spirit of Brown. Each in his own way has
been trying to evolve a pluralist position for blacks that grants black institu-
tions and organizations the same legitimacy as is accorded those of other
ethnic groups, without in any way diminishing the opportunity for full inter-
racial contact. “We will not be free,” says Charles Hamilton, “until we have
freed ourselves of the mentality of dependency. We must no longer be white
America’s permanent ward and favorite cause.”

The emergence of thoughtful dissent among blacks is perhaps the health-
iest trend in the evolution of race relations in America. So long as the
question of assimilation is resolved by whites on behalf of blacks, then blacks
remain in a subordinate, unequal position. It is blacks who must decide on
what terms they wish to relate to other members of American society. The
present debate among blacks about how, when, and whether to be integrated
is likely to end not in unanimity but in a diversity of responses. Some will
want to live in predominantly white worlds, others will not. The role of
government must not be to choose a “right” answer, but to preserve the same
options for blacks that are now available to everyone else.

11





FOR
‘BROTHERHOOD

Questions for Group Discussion

1. How does the concept of racial segregation imposed by the State violate the
constitutional guarantees of equal protection of the law? How does it violate freedom
of speech? How does it violate freedom of movement?

2. How has the United States Supreme Court decision in the case of Brownv. Board
of Education (May, 1954) changed racial practices in public education?

3. How have the courts varied in prescribing for the way by which school desegre-
gation is to be achieved?

a. What is the “elimination of racially identifiable schools™?
b. What is racial balance?

c. What is racial dispersion?

4. What is the difference between “de facto” segregation and “de jure” segregation?

Under what conditions have the courts decided that “de facto” school segregation
is actually “de jure” segregation?

5. Is it true, as some observers of the social scene contend, that “de facto” segrega-
tion is on the increase in America?

6. How does residential segregation (the movement of black and Hispanic peoples
to the inner cities and the movement of whites to the suburbs) affect the trend toward
“de facto” segregation? What are the reasons for these population shifts? How do
they affect the racial composition of the school population in an area?

7. How does the theory of cultural pluralism differ from the “melting pot” theory?
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8. What are the implications of these terms for the desegregation-integration of
public schools?

9. The author of this article has posed a series of provocative questions of her own.
They are:

a. “How should society balance the needs of the common culture against the
needs of particular groups?”

b. “What does American nationality require of Americans?”

c. “Should the requirements of nationality cancel out other loyalties in pursuit
of a homogeneous citizenry?”

d. “Should government encourage cultural diversity?”

e. “Should government have a hands-off policy where cultural preferences are
involved?”

f. “Isit good or bad to have neighborhoods and schools that are distinctly Italian
or Jewish or Black or Oriental?”

g. “Is it possible to have an American community that is both integrated and
pluralistic?”

10. How does racial dispersion affect the socio-economic, political power-base
of minority groups?

11. What are the criticisms of current school desegregation trends which are voiced
by some black professionals who are committed to the achievement of civil rights
for all people? What do you think of the validity of these criticisms?

WHAT IS THE NATIONAL CONFERENCE OF CHRISTIANS AND JEWS?
The NCCJis a non-profit human relations organization engaged in a nationwide program of intergoup education to
eliminate prejudice and discrimination. Founded in 1928, the NCCJ works to build bridges of understanding
among all groups, to bring the forces of enlightenment and education to bear upon racial and religious prejudice,
and to achieve implementation of the moral law: giving to others the same rights and respect we desire for
ourselves. It enlists all those, who without compromise of conscience or of their distinctive commitments, work
to build better relationships among persons of all religions, races and nationalities.
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Foreword

Leaders of community groups and coalitions are making Desegregation
Without Turmoil a reality in many cities across the United States. And it can
become a reality in many more, if other communities would utilize the
experiences of those who have worked to peacefully desegregate their schools.
The National Center for Quality Integrated Education and the Community
Relations Service of the United States Department of Justice convened on
May 19, 1976, a national conference on Desegregation Without Turmoil to
discuss and analyze the nation’s desegregation efforts.

This report has been prepared as a service to community organizations
which may want to review the experience of others as they prepare their own
towns or cities for the desegregation process. It was written by Ms. Elinor
Hart who drew on the proceedings of the conference, as well as on other
experiences and documents cited there.

Ben Holman Donald Shire

Director Director

Community Relations Service National Center for Quality
U.S. Department of Justice Integrated Education





Introduction

Desegregation Without Turmoil is a story of citizen coalitions organizing and
leading their communities through peaceful desegregation processes. It is
based on the experience, knowledge and insight of people who attended “A
National Conference on Desegregation Without Turmoil: The Community’s
Role in Preparing for Smooth Transition.”

Conference Participants

The 572 conferees* who gathered at the National Education Association in
Washington, D.C., on May 19, 1976, represented 89 communities from 35
states and the District of Columbia; 68 national non-profit groups; 23
international unions and central labor councils; 16 Federal governmental
divisions, agencies, commissions, and offices; 15 national corporations; and
10 Chambers of Commerce.

Participants included those who had experienced the agony of confronta-
tion in Boston and Louisville as well as those who had known the satisfaction
of successful cooperation in Detroit and Memphis.

*The list of conferees is available from the Community Relations Service, U.S. Department of Justice and the
National Conference of Christians and Jews.
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Conference Challenge

Ben Holman, Director of the Community Relations Service, declared in his
keynote address that the community group’s authority must be self-
determined. “Your authority derives from an old American tradition of
citizen responsibility and initiative,” he explained. “This self-investiture
comes with the realization that desegregation is too important to be left alone
to the school board, the police chief, the mayor and the council. They need
your help whether they know it or not. Let them have it whether they seek it or
not.” And George Meany, President of the AFL-CIO, in a filmed statement
prepared especially for the conference, blamed the problems of Boston and
Louisville on the communities themselves: “It’s the communities that failed in
their obligation... to adequately prepare the people—the parents and the
children—for the task of living up to the law of the land. As a result, fear—
and the anger that fear begets—swept those cities. Opportunists and
demagogues who flourish on disorder rushed to the soap boxes, and we all
know the results.”

Yet as Meany reminded the conferees, “There is an honor roll of cities that
have succeeded in ending discrimination in the schools without public
disorder.” According to him, “Nothing. . . is more important than to study
their case histories, analyze their experiences and try to apply it to other cities
that are not yet in compliance with the Brown Decision of 1954 and the Civil
Rights Act of 1964.”

Dorothy Height—Conference Chairperson, President of the National
Council of Negro Women and Director of the Center for Racial Justice,
National Board of the YWCA—also emphasized the value of knowing about
the experience of others: “One of the things that all of us have learned in the
struggle for equality and justice is that we. .. have to have examples of how
other people have worked and how they have dealt with bringing about the
goals of desegregation without turmoil so as to give us some sense of
direction.”

An Overview of Successful Efforts

Detroit, Michigan is one city that brought itself honor by peacefully
desegregating its schools. And leaders there agree—it was no easy task.

In 1970, during an overwhelmingly angry election campaign, every school
board member who had voted for desegregation was recalled. Yet in January,
1976, over 20,000 children were bused for desegregation purposes and not a
rock was thrown.

Detroit’s success “did not happen by accident,” insists Joseph Radelet,
Associate Director of the Detroit Round Table of the National Conference of
Christians and Jews. “By the time January 1976 came,” he explains, “there






were thousands of volunteers involved in the effort toward peaceful
implementation—volunteers at bus stops, in school halls, at key corners, in
cafeterias, at the Information Center.”

William H. O’Brien, former co-chairperson of PRO Detroit and another
person having extensive, first-hand experience in the city, agreed with Mr.
Radelet:

“Detroit did not passively wait for events to happen. Instead community
leaders launched the programs to win peaceful acceptance of busing. The plan
involved the broadest spectrum of Detroit life—community people; parents;
teachers; students; business; labor; political and religious leaders; the news
media; and everybody with a stake in the well-being of Detroit and its school
children.”

Memphis, Tennessee. ..The achievement of IMPACT—Involved Mem-
phis Parents Assisting Children and Teachers—has also become a model for
many cities. The community of Memphis was faced with a well-organized
group called Citizens Against Busing. This group claimed the backing of
virtually every white politician in the city and the support, in principle at least,
of State Legislators, Congressmen and Senators. And although the com-
munity professed resistance to busing, IMPACT was able to encourage and
achieve the peaceful implementation of a court-ordered desegregation plan
which included busing on January 24, 1973.

David Cooley who was Executive Director of the Memphis Chamber of
Commerce during the city’s desegregation crisis, summed up IMPACT’s
success: “This project and the peaceful events of January 24 were a victory for
the clear-thinking people of this town. It had to be done, and I’'m damn proud
of what we accomplished—and I say that knowing that the job is far from
over—public education has to be salvaged—it’s vital, essential. Without it, all
our major institutions are threatened.”*

Prince George’s County Maryland. . .Carl W. Hassel, superintendent of
the county’s schools described the problems facing him as a result of the
desegregation order: “Look, we transferred 30,000 students over a weekend.
The week before, our county had been the scene of a national anti-busing
rally. We were really apprehensive. But we didn’t have one disruptiveincident.
Citizen involvement certainly paid off.”

‘John Egerton, Promise Progress: Memphis School Desegregation 1972-1973 (Atlanta, Georgia: Southern
Regional Council, 1973), page 8.






Community Involvement—Key to Success

John Buggs, Staff Director of the U.S. Commission on Civil Rights,
stressed the significance of what happened in Detroit, Memphis, Prince
George’s County, and hundreds of other communities as he delivered the
luncheon address to the May 19 conference: “The single most important
ingredient in achieving peaceful and successful desegregation is affirmative
leadership by those entrusted with that community’s social, economic,
educational, political and religious institutions.”

The call for affirmative community leadership was also sounded by George
Meany, President of the AFL-CIO. “In every city where courts have ordered
action to desegregate, the schools, the churches, service clubs, civic organi-
zations, civil rights groups, and certainly the unions must be mobilized.”

Coalition Building

The experience of the communities represented at the May 19 conference
indicates that coalitions which came into being in a variety of ways faced
similar challenges and problems in becoming viable and ready to serve. In
these initial stages, all coalitions must respond to questions of need, timing,
organization, goals, participation and money.

Need

As the reality of implementation day nears, diverse community agencies,
groups, and organizations have in the past elected to utilize the coalition
structure as the vehicle for ensuring community involvement in a peaceful
transition.

According to Joseph Radelet of the Detroit Round Table of the National
Conference of Christians and Jews, a coalition is needed to fill a potentially
dangerous vacuum. As Radelet observed: “If it is not filled by positive
leadership, the void will be filled with people that will eventually cause

dissension and even violence.” .
People from a number of communities likewise saw the coalition as a way

to provide a broad-based motivating force for peaceful change. As Thomas
Quigley from Louisville, Kentucky’s Task Force for Peaceful Desegregation
said, “We formed a coalition because of the need for a presence that would cut
across racial, neighborhood, and organizational lines and which would say,
“‘The peaceful implementation of the court order needs to be done in an
effective and peaceful atmosphere.’”

Detroit faced serious problems in dealing with litigation which involved 56
school districts—and there, the coalition proved to be a unifying force.
According to Elwood Hain of Detroit’s Coalition for Peaceful Integration,
“Desegregationis toocomplexand too importantanissue for public officialsto
handle alone.” Describing the need in his community, he recalled, “There was





nobody that the citizen could turn to for responsible public leadership. Seeing
this void and the vigorous efforts of every other political leader to avoid filling
it, it was decided that the citizenry had better take over their own future. A
group of us set out to organize a coalition.”

Timing

While timing is important for various aspects of organization, the
experiences of the communities represented at the conference indicate that
there is no such thing as an ideal time to form a coalition. As Elwood Hain
discovered, “For some folks, you are too late; for other folks, you are too
early. Some people do not understand that a storm is coming until they are in
water up to their necks. Other people can see it before there is a cloud on the
horizon.” For Del Jones of the Greater Cleveland Interchurch Council, “The
key word with timing is ‘Listen.’ Survey the environment, look at who is ready
and then move with what you have.”

A number of communities saw the issuance of a court order as their
imperative to action. As Kenneth Kershaw, Omaha Regional Director of the
NCCJ, and active in Concerned Citizens for Omaha reported, “It really took
on a whole new spirit and a whole new frame of reference when the court
order came down. Because of this, we have been able to build a very
comprehensive, community-wide organization. It really deals with the fact
that this situation is inevitable. The only question is how are we going to
respond to it in the interest of our community.”

Most groups, however, felt that a great deal needed to be done even before
the issuance of a court order. As Kenneth Kershaw observed, “Even if you
say, ‘We can’t really get activities going until there is something definitive
from the courts,” it does not mean that there is nothing to be done. Itis at this
time that those key relationships which are very important can be built. The
‘what if* games can be played over coffee or cocktails.”

The experience of Dayton, Detroit, and other communities indicates that
adequate preparation for court-ordered desegregation requires from one to
three years. As Tommie Jones, the Community Relations Service, Concili-
ation Specialist assigned to Dayton, explained, “We strategized for a year
prior to the desegregation order from the court. I think that is one of the great
factors in peaceful implementation. We had gathered all of these forces
together, and we actually had our large peaceful, coalition-sponsored
integration day two weeks before the court order came down. We had people
already signed up volunteering to participate.”

A number of communities are facing State or Federal non-compliance
or'ders and have also organized coalitions. One such community is Kansas
City, Missouri. Ashton Stovall of the Quality Education Task Force
described the dilemma of her community’s leadership in this way: “Kansas
City does not have a court order. We are determined asa community to have a





voluntary desegregation. It has been very difficult in Kansas City to talk
about the implementation of a plan because we have not had someone saying
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‘Thou must do it by a certain day in time.

Organization

There are probably as many formats for structures and ways of organizing
as there were communities represented at the conference. While all the
coalitions developed in ad hoc fashion, initiative came from various segments
of the community.

In Detroit, local impetus came from the churches, the Urban Coalition, and
the League of Women Voters. In Prince George’s County, Maryland, Cleve-
land, Milwaukee, and Dayton, religious groups formed the nucleus of
emerging coalitions.

Robert Kolze of Metropolitan Churches United in Dayton, described the
development of the coalition in his city: “We put together the interfaith task
force because the religious community had to have a way of communicating
with one another. Then we became interested in finding out what other
organizations and groups and agencies were doing. We brought together
about 30 community organizations precisely for the purpose of looking at
whether or not we could form a coalition. The decision was made to form a
steering committee and to begin laying out the objectives.”

In Prince George’s County, the League of Women Voters played an
important part in the formation of the Prince George’s Coalition for
Desegregation. Important impetus came from the business community in
Memphis, Tennessee and Dallas, Texas, and from organized labor in the
State of Ohio.

A number of coalitions grew out of groups working on specific tasks or
issues. From the community education project of the Greater Cleveland
Interchurch Council, a continuing community-wide coalition developed.
John Fischer of the Greater Milwaukee Conference on Religious and Urban
Affairs reported that the coalition in his community began as a collaborative
legislative program.

Once coalitions become organized, they usually concern themselves with
defining their community’s problem and exploring potential community
resources and possible solutions for the problem. After these definition and
exploration processes have been carried out, the community-at-large can
become involved in “grass-roots” programming.

Goals

In Dayton, Omaha, Milwaukee, and many other cities represented at the
conference, emerging coalitions have developed public statements on behalf
of a peaceful process and the humane implementation of an ensuing plan.*

*A compilation of representative public position statements from a number of Community Coalitions can be
obtained from the National Center for Quality Integrated Education.





These statements tend to become unifying positions which portray strong
community civil and moral leadership and vehicles around which various
community groups, agencies and private citizens can rally.

Armed with the public position statement which serves as a focal point or a
general purpose, the incipient coalitions often find themselves faced with the
need to decide what specific role they will play in the community desegrega-
tion process. In determining this role, most coalitions believed that foremost
they would support and focus attention on the peaceful implementation of
whatever desegregation plan emerged, and would utilize its collective
membership to determine priorities and action strategies for the accomplish-
ment of their goals.

William O’Brien, Co-Chairperson of PRO Detroit, stated:

Our groups made a determination at the outset that if we were going
to save Detroit, one thing had to be clear. We were not going to
become pro-busing. There were too many people in the city of
Detroit that were opposed to busing. We had to reach them on one
common ground, peace—peaceful implementation of whatever the
court order might be. The PRO Detroit strategy was simply to
steadily line up all possible commitment to peaceful acceptance of
the court order, so that come B-Day, busing day, the community
would know that the overwhelming majority were for peace, and that
those who tend toward violence would be few in number and would
be isolated. The strategy was to defuse the opposition.

Participation
The importance of the broadest possible participation was recognized by
all coalition leaders at the conference. Marcia Pitcole, from the twenty-five

member Coalition for Peaceful Integration, for instance, described a
representative coalition in this way:

Key leadership should build trust between the groups of a coalition
and establish communication links. What you are really trying to

start is a communication system among groups that do not always
talk to one another.

In Detroit, for example, we had a communication link with the
plaintiffs; the defendants; the teachers union: some community
groups who were at odds with the teachers union; the ministerial
groups, etc. All of these groups could meet and discuss that which
was thought of as a common need. During all of these sessions, the
role of the key leadership was to listen and to build the linkages and
Irust components necessary so that when the court order came down,
the groups would be ready to move forward. Part of coalition






building is just the establishment of trust levels among those parties
in your community which must be involved.

Coalition representatives from Prince George’s County and Detroit
stressed the importance of inviting people opposed to busing to participate.
According to Joseph Radelet of the Detroit Round Table: “We need the
leadership of those who are opposed to the desegregation plan. Those who
opposed busing. They basically could say, ‘I oppose busing, but it’s the law
now and we are bound to obey laws even if we disagree with them; also, I favor
peace because I don’t want my children to get hurt.”” A number of other
coalitions, however, reported that they have had difficulty in persuading
opponents of busing to join their efforts for peaceful implementation.

Other essential participants cited by coalition leaders included labor
leaders, business groups, students, white ethnic groups, and racial minorities.

The coalition in a community is unique by its very nature. In the case of
school desegregation, it addresses a problem faced by the community as a
whole and therefore should be representative of that collective body. It was
unanimously felt by the coalitions participating in the conference that in their
respective community the safety of children and the maintenance of a
peaceful implementation process was the underlying goal of the coalition and
the activities undertaken by the coalition.

Money

Coalitions in Cleveland, Detroit, and Louisville, as well as many other
communities, supported their early efforts through volunteer labor and
inkind services from churches, labor unions, business, and other community
groups. As Del Jones from Cleveland observed: “There are many things that
can be done before you have money. Those of us who work for church
agencies have always had to deal with the question of ‘What can we do
without money? If the concern is community preparation, get going onitand
do not wait for the money.”

After they became established the coalitions in Cleveland and Detroit were
able to obtain foundation grants. In Dallas, Dayton, and Detroit, the
business community provided substantial financial support.

Federal money is also available for coalition efforts. According to Elwood
Hain of the Detroit Coalition for Peaceful Integration, “You can get it with
perserverance, luck and a desegregation order—if you put together a good
proposal.” Coalitions in Detroit, Omaha, Louisville, Prince George’s County
and many other communities have received grants from the Office of
Education.*

*See the Office of Education section of the Appendix on Individual and Organizational Resources. Any
nonprofit community organization which is eligible may apply for an Emergency School Assistance grant.





Coalition Activities

Once a coalition is formed, its most urgent concern becomes the type and
extent of activities or programs it will utilize for the education and
involvement of the citizenry in meeting its organizational goals. The
participants of the conference offered a number of activities that had been
undertaken by coalitions. Several approaches have been utilized by the
coalition but the major focus of most coalitions to date has been on
dissemination of information to the community and active “grass-roots”
programming involving crisis prevention.

Providing Legal and Other Information

“IMPACT—not the pros, not the cons, just the facts,” proclaimed the
slogan adopted by the citizen coalition in Memphis, Tennessee. From the
efforts of IMPACT and those of similar coalitions in Prince George’s County,
Maryland, Detroit, Michigan, and numerous other communities, it is clear
that many concerned citizens share the conviction expressed by George
Meany that “violence feeds on fear of the unknown, ignorance, and
misunderstanding.” In their determination to prevent violence, citizen
coalitions developed hot lines, speaker’s bureaus, newsletters, and many
other strategies to bring vital information to their communities.

A great many people across the country have difficulty understanding how
a Federal judge could order the busing of school children. Therefore, both
PRO Detroit and the Coalition for Peaceful Integration undertook elemen-
tary legal education programs. PRO Detroit prepared brochures summariz-
ing in lay language the court orders which immediately preceded desegrega-
tion. These brochures were widely distributed through the schools, neighbor-
hood city halls, churches, community groups, and mailings.

Other coalitions have prepared similar brochures dealing with the history
of desegregation and the need for citizen involvement.

Organizing Speaker’s Bureaus

The legal education programs of most community coalitions included
speaker’s bureaus which provided community groups with informed inter-
pretations of the court decisions and remedy.

The IMPACT program in Memphis went one step beyond the simple
design of a speaker’s bureau and not only responded to requests for speakers,






but actively sought platforms. James Holmes, IMPACT’s chairperson,
reports that because the coalition’s representatives were highly respected
members of the community, most groups, were willing to grant them an
audience.

Neighborhood Meetings

Neighborhood meetings proved to be one of the most useful and widespread
strategies for disseminating information. Night after night, representatives of
the Task Force for Peaceful Desegregation, Louisville; the Coalition for
Peaceful Integration, Detroit; and the Prince George’s County Coalition for
School Desegregation talked with the community-at-large. The Greater
Cleveland Interchurch Council, through its several community education
program activities, held neighborhood meetings months prior to any court
decision. In Prince George’s County, the League of Women Voters provided
written discussion guides and trained discussion leaders for these meetings.

League members reported that their neighborhood get-togethers drew a
number of people fearful of or opposed to “busing.” In many cases, these
people expressed surprise at the facts presented and left the meetings with
revised opinions. At the end of a neighborhood meeting in Detroit, a woman
revealed her affiliation with a local anti-busing organization and the fact that
she had attended “out of curiosity about the opposition.” Because of what she
had learned from the meetings, she was going to become an advocate for
peaceful implementation.

Calling Community Forums

Community-wide, coalition-sponsored meetings also helped provide vital-
ly needed public education. Coalition for Peaceful Integration forums in
Detroit presented detailed information about the responses of both the State
Board of Education and the Detroit Board of Education to the court’s
desegregation order. A public meeting sponsored by PRO Detroit served as a
forum for officials of Detroit’s police department to describe plans for
assuring the safety of the children and firm, even-handed law enforcement
during implementation of the court order. Similar community forums have
been conducted under coalition sponsorship in Wilmington, Buffalo, Mil-
waukee, Omaha, as well as in other cities.

Reviewing Past Desegregation Efforts

A number of coalitions have found it helpful to study the desegregation
experiences of other cities. One meeting of the Quality Education Task Force
in Kansas City, Missouri, featured a presentation by community leaders from
Detroit and Cleveland. The National Center for Quality Integrated Educa-
tion has collaborated with several of its national member groups in
sponsoring regional consultations during which communities shared de-





segregation experiences. This process was begun in the fall of 1974 and since
that time, through the auspices of the National Council of Churches, the
Ministries in Public Education, the National Conference of Christians and
Jews, the National Education Association, the YWCA, the AFL-CIO, andthe
National Urban League, over one hundred communities have been involved.

Establishing Telephone Hotlines and Information Centers

Any citizen in Detroit, Memphis, Omaha, Prince George’s County, and
many other communities who wanted information about desegregation, had
only to pick up the telephone and call a well-publicized hot line number.
These hot lines, such as the one operated by Concerned Citizens for Omaha,
provided up-to-date officially verified information and served as a check on
rumors and as a sounding-board and flak catcher.

Rumor control and information centers, generally staffed by volunteers
have also succeeded in keeping rumors to a minimum in many desegregating
cities.

Trained telephone monitors, linked to official and community services of
information, replied to all citizen inquiries. Information phone numbers were
widely publicized in the media. The Community Relations Service provides
technical assistance to many communities in establishing these centersand in
training volunteers.

Reaching the News Media

A primary goal of many coalitions has been establishing a positive,
working relationship with the local media to allay public fear and appre-
hension.

PRO Detroit acted as media coordinator for all groups working for the
peaceful desegregation of schools in that city. Immediately after it was
formed, PRO Detroit’s leaders met with the top management, as well as the
editorial and reporting staffs, of the local newspapers, television, and radio
stations to urge fair and non-inflammatory coverage of the unfolding
desegregation story. William O’Brien, co-chairperson of PRO Detroit,
reports that “their response was positive as they agreed that they, too, had a
stake in the way Detroit handled this challenge.” Detroit newspaper reporters
wanting to interview concerned parents who were optimistic about the
implementation of the court order frequently turned to Marcia Pitcole of the
Coalition for Peaceful Integration for appropriate names.

Leaders of the Prince George’s Coalition for School Desegregation spent
an entire morning with managers, editors, and reporters of The Washington
Post. Midge Patterson, a coalition leader feels that the Post responded with
coverage that was both accurate and as positive as possible. Coalition leaders
also met with representatives of local P.G. County papers. Immediately prior
to the implementation of the court order in Prince George’s County, The
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Washington Post, The Washington Star-News and several Prince George’s
papers published bus routes, pupil assignment instructions, and other
portions of the information packet developed by the coalition.

In September 1976, two days before the opening of school in Omaha,
representatives of all media in the area attended a workshop sponsored by the
National Conference of Christians and Jews and the Concerned Citizens for
Omaha. This workshop featured input by representatives from the Justice
Department’s Community Relations Service and the National Center for
Quality Integregated Education who had observed media performance
during desegregation crises in other communities.

Building a Public Information Program

The recent desegregation experiences of a number of cities demonstrate
that love of community, concern for children, respect for the law, and belief in
public education are emotional attitudes shared by most citizens. Public
relations campaigns which successfully created an association between those
attitudes and peaceful desegregation proved to be highly effective.

In Prince George's County, Buffalo, Louisville, Omaha, Milwaukee,
Cleveland, and Detroit, coalitions found it extremely useful to publish
community-school newsletters. More elaborate public information programs
also appeared.

Detroit’s experience. . . Two public service media campaigns were develop-
ed by PRO Detroit to start 17 days before busing was to begin. The primary
campaign included 12 brief, matter-of-fact TV and radio spots featuring a
cross-section of Detroiters on how and why they personally were accepting
the court order. While the great majority were everyday people, the mayor, a
former mayor, a priest, a nun, and even a relaxed policeman also appeared.
The policeman was asked, “Well, officer, what would you do if your wife
decided to become violent.” The white policeman thoughta minute, and said,
“She would have to go to the hoosegow.” Then he thought another minute,
and said, “But I would hope she would not do that.” The spirit of the
campaign was summed up by the remark of a white high-school boy whose
“Just be cool!” signed off most of the TV and radio spots.

Detroit’s four major television stations were partners with PRO Detroit in
producing and airing the spots—free of charge. They ran on television alone
approximately 300 times. When it became evident that implementation of the
court order had begun without incident, they were phased out. “At
commercial rates, the production and air time costs of these spots would have
been far in excess of $100,000,” estimates PRO Detroit’s William O’Brien.

A second public service campaign was developed by PRO Detroit in close
consultation with the Detroit school system. The approach was low key but
emotional—“Detroit’s Kids...Love ’em!” The message, against a back-
ground showing a warm drawing of children’s faces, did not mention busing.
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The campaign was on television, radio, billboards, 800 bus posters, and
thousands of bumper stickers.

Memphis’ experience...IMPACT in Memphis also undertook a very
effective public relations effort. Its most dramatic advertisement appeared in
atelevision spot, a newspaper ad, and a brochure designed for mailing. The ad
featured a picture of one of the city’s largest high schools with a “For Sale”
sign in front of it. “This is what can happen to our entire school system if we
don’t get together and work things out,” warned the accompanying copy and
the voice-over announcer. The message on television ended with the familiar
slogan: “IMPACT—not the pros, not the cons, just the facts.” Similar
campaigns, using bumper stickers and slogans were also carried out in Dallas,
Dayton, Omaha, Detroit, and Prince George’s County.

Mobilizing Influential Support

PRO Detroit coordinated a series of events promoting peaceful acceptance
of court ordered desegregation. These events included a letter by PRO
Detroit’s honorary chairmen, the mayor, and a former mayor, to 134,000
homes of school families; a statement by the governor; a resolution signed by
State legislators; a unanimous resolution of the city council; a news
conference by leaders of the major religious faiths; and a supportive news
conference by an anti-busing leader.

In Memphis, an IMPACT-sponsored newspaper ad which urged all
citizens to deal with the desegregation crisis “in a calm and rational way”
carried the names of 33 of the city’s most influential persons. In Prince George’s
County, the local bar association issued a statement calling for peaceful
compliance with the Federal court’s desegregation order, and the police
officers association put out a statement emphasizing respect for law and
peace.

In Dayton, Ohio, much of the neighborhood activity supported by the
coalition was coordinated by the mayor’s office during the opening of school.
In Dallas, the Chamber of Commerce was importantly involved in developing
and supporting the Dallas Alliance.

Promoting Understanding In The Schools

Human relations and social activities have played an important part in the
successful efforts of community coalitions in many cities—including Detroit,
Memphis, and Prince George’s County. These activities have helped students,
parents, and school personnel feel more comfortable and positive about the
chax}ges in their schools, as well as aiding in the preparation of the community
for impending student and school changes.

Bringing Parents Together. ..In a variety of ways, coalitions developed
programs to bring parents together. IMPACT in Memphis worked through
local PTA's to arrange “swap outs” where parents whose children would be
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attending school together for the first time could meet one another. The
Prince George’s Coalition for Desegregation sponsored a series of seminars
for black and white parents. During these seminars, which were led by people
from the county’s mental health association, fears, hopes and expectations
were expressed and explored, and the participants had an opportunity to get
to know one another. The Coalition for Peaceful Integration in Detroit
trained parents in a nationally recognized human relations program known as
the Green Circle.

Student-Teacher Activities. . .Coalition programs also helped prepare
students for desegregation. The Coalition for Peaceful Integration in Detroit
created “Boundary Breaking Can,” a human relations program used by
Detroit teachers to help newly-acquainted students develop open, positive
relationships. The National Conference of Christians and Jews (NCCJ) in
Prince George’s County conducted human relations programs for both
elementary and secondary students. These programs were given in class-
rooms, at meetings of school human relations clubs, and at a special student
forum on desegregation sponsored by the county school system. NCCJ also
provided each Prince George’s County School with a collection of human
relations materials suitable for classroom use.

Community drama played a part in successful efforts to make desegrega-
tion peaceful. A professional, bi-racial production of Peter Pan sponsored by
the Coalition for Peaceful Integration toured Detroit’s elementary schools,
providing a pleasurable experience for students from different schools and
backgrounds to share. Dig 11, a sociodrama group organized by the Prince
George’s County NCCJ presented timely, improvisational sketches which
helped community and school groups develop a better understanding of
human relations concepts.

School Administration Activities...School systems naturally develop
their own plans for desegregation preparation, and in Prince George’s
County, leaders of the citizen coalition participated in the development of the
school system’s “Project Desegregation Plan for Successfully Desegregating
the Prince George’s County Public Schools.” “Project Desegregation”
included human relations training for school personnel and extensive
welcoming and get-acquainted activities for students and parents throughout
the county. Students scheduled for transferral were taken on field trips to the
schools they would soon be attending. Pen pals and buddy systems were also
arranged.

The weekend before the implementation of court-ordered busing in Prince
George’s County, there were open houses in every school to which students
would be transferred. In Detroit, the Coalition for Peaceful Integration also
participated in welcoming activities for students and parents immediately

prior to desegregation.
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Crisis Prevention Actions...A final point of discussion on coalition
activities at the conference concerned strategies for trouble shooting.

Key elements of successful strategies in Dayton, Detroit, and Omaha were
effective utilization of parent volunteers and crisis preparation. These
coalitions were able to build-up, before the implementation of a plan, a
network of concerned individuals and organizations both from the school
district and from the community-at-large.

In Detroit, the Coalition for Peaceful Integration performed a vital service
by acting as a referral center both for people wanting to volunteer and for
agencies needing volunteers. Detroit radio stations broadcast recorded
messages urging citizens to volunteer by calling the Coalition. The Coalition
recruited volunteers for the court ordered monitoring commission, the police
chaplain’s corps, strategic school locations and bus stops. In Memphis, over
2,000 volunteers recruited by IMPACT gave information, assistance, and
reassurance to students and parents at school bus stops.

Many coalitions helped to remedy situations that might have precipitated
or aggravated incidents. Coalitions took complaints about unsafe school
crossings, for instance, and relayed them to the appropriate city agency for
correction. They would then stay in touch until the situation was corrected
and the complaining citizen informed.

During the initial day of desegregation, local community group personnel
in many cities maintained a visible presence at school bus stops and other
important locations. Often church groups coordinated such efforts. In Prince
George’s County, clergy trained in crisis observation wore identifying arm
bands. They reported their observations to county school and law enforce-
ment officials. In Detroit, staff and volunteers from the Coalition for Peaceful
Integration maintained low-key surveillance at critical locations.

Examples of Local Leadership Role

Religious Groups Organize Unique Programs

Vigorous and resourceful religious leadership has played a key role in
virtually all of the coalition communities.

In many, the interchurch agency has been the initial convenor for the
coalition. This has been true in Milwaukee, Kansas City, Louisville, and
Cleveland.

Prince George’s County clergy designated the week immediately preceding
the implementation of court ordered pupil transfers as “County Desegrega-
tion Week.” They sponsored six town meetings to inform parents about ways
to help the school system and the children make a successful transition, and
from the pulpits they urged peaceful compliance.
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“When members of the clergy preached on peaceful implementation, they
were much more effective than when they preached in support of busing,”
reported Joseph Radelet, Associate Director of the Detroit Round Table of the
National Conference of Christians and Jews and Reverend James Holmes,
Chairman of Project IMPACT in Memphis.*

The Detroit clergy organized days of prayer throughout the process of
desegregation. During the first weekend of each month, local congregations
observed days of prayer which often led members to productive discussion
and action. In Dayton, Ohio, an all-night prayer vigil was held in many
churches in the community the evening before school opened.

The Greater Cleveland Interchurch Council initiated community educa-
tion activities with a series of five community-wide conferences, some held 18
months before the court order. Other interchurch agencies have played a key
role in conducting similar community education conferences in a host of
other cities including Buffalo, Indianapolis, and Wilmington.

Other Church Activities. . . Timely demonstrations of leadership by Catho-
lic clergy provided strategic support for peaceful school desegregation. In
several cities, the Archdiocese has mandated that the Catholic schools would
not serve as a haven for families trying to escape school desegregation. Key
local leadership from parishes in Omaha, Nebraska initiated community
education and human relations activities which supported other coalition
efforts city-wide.

Inter-parish sharing which brought together the parents of black and white
children who would soon be attending school together was organized by
Detroit’s Northwest Ministerial Alliance and the Northeast Pastor’s Associ-
ation. A number of churches “adopted” local schools and became extensively
involved in the life of that school—organizing volunteers, providing church
facilities, helping the P.T.A., etc.

The Chaplain’s Corps of the Detroit Police Department organized and
trained crisis-intervention cadres in the various police districts. These
citizen-leaders were prepared to work collaboratively with the police to defuse
tensions.

Business Responds to the Challenge

The importance of the business community’s contribution to peaceful
desegregation has been demonstrated in Memphis, Detroit, Dallas, and
Omabha as well as in many other cities. From public relations campaigns to
leadership in the development of a court-approved desegregation plan, the
role of business covers a wide range of activities.

In Memphis, Tennessee, the Chamber of Commerce made peaceful

*Joseph Radelet has prepared a paper which describes in considerable detail how religious leaders helped to
bring about peaceful school desegregation in Detroit. Copies of the paper entitled “Religious Leadership and
Detroit School Desegregation” can be obtained from the National Center for Quality Integrated Education.
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implementation of a court desegregation order its highest priority. Chamber
initiative was responsible for the creation of the citizen coalition, known as
IMPACT, that led Memphis through the peaceful desegregation of its public
schools. The Chamber provided the coalition with an executive director and
headquarter facilities.

In Detroit, the business community provided personnel and funds for the
efforts of PRO Detroit, a very broad coalition in the Motor City. One of the
coalition’s chairpersons, William H. O’Brien, reported: “We went to every
single TV station. We asked to see the entire staff. We wanted the general
manager, the program manager, the news director, the special features
persons, and anyone who was involved. Every station sat down with us. At
commercial rates, the news and electronic media contribution to PRO
Detroit was in excess of $100,000 worth of production services and air time.”

Posters presenting the message, “Detroit Kids. ..Love ’em!” were dis-
played on billboards contributed by an advertising firm.

As a result of his experience in Detroit, O’Brien recommended that
business people could help coalitions “in planning, in coordinating, in action,
in communication, in reporting, and in evaluating. These are fundamental
concepts of business, and this is where business can really help those
coalitions by effectively providing this kind of expertise.”

The Dallas Chamber of Commerce likewise created, financed, and staffed
the Dallas Alliance, a citizen’s organization representing a cross-section of
races and interests. This business-financed community coalition created the
desegregation plan which was adopted by the local district court.*

And in Omaha, three years before the city was placed under court order,
eight prominent leaders in the business community took out a full-page
newspaper ad appealing for rational thought toward the issue of desegrega-
tion.

Subsequently business leaders helped form the Concerned Citizens for
Omaha—a “communications network™ built upon the community’s existing,
recognized social structures.

Donald Gearhart, Senior Evaluation Specialist of the Northern National
Gas Company, in describing the development of the Concerned Citizens for
Omaha, said: “We went to the Chamber and asked if they would help us
organize the business sector. They said they would help to organize it, but that
they would like to involve another group, which was the Midcity Business and
Professional Association, basically the Black Chamber of Commerce in
Omaha. Those two formed a partnership and organized the business sector of

‘!n Septcmber 1975, the Fifth United States Circuit Court set forth a set of guidelines and ordered the local
district court to develop an appropriate desegregation plan. After studying the guidelines, the needs of the
community, and desegregation efforts in other parts of the country, the Education Task Force of the Dallas
All}ance submitted a desegregation plan to Judge William M. Taylor. Early in 1976, Judge Taylor declared the
Alliance Task Force “amicus curiae” and adopted the plan it had developed.
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the Concerned Citizens for Omaha. They tried to link up with the Geographic
Merchants Association, the realty board, the Omaha Bankers Association.
Those kinds of organizations are all included within the business sector.”
Gearhart added: “There are now five basic objectives of the business sector
developed by the working sector committee: liaison with and support for the
PR functional committee; employee awareness programs; ‘keep it peaceful’
type messages via company mailing, billboards, and bumper stickers on
company cars; public education via a traveling display, using shopping center
malls, public information areas; and liaison with and support for the
resources committee, which was established to obtain financial support.”

Organized Labor Assumes Affirmative Role
Organized labor’s commitment to peaceful desegregation was reaffirmed in
George Meany’s message to the National Conference on Desegregation
Without Turmoil:
In every city where the courts have ordered action to desegregate the
schools, the churches, service clubs, civic organizations, civil rights
groups, and certainly the unions must be mobilized. . .the AFL-CIO
is fully committed to help build such bridges and create such forums
in the cities where school desegregation is under way. We intend to
help, as well, in many other cities, including those in which the courts
have not (yet) acted. In our view, ensuring justice for school children
is a job that should be done willingly and promptly in every
community without waiting for orders.

Under the aegis of the State AFL-CIO, union leaders in Columbus, Ohio
formed a committee for the purpose of organizing a coalition made up of a
cross-section of organizations throughout the city. “One of the things that we
were quite concerned about was flaming headlines about violence in other
cities,” says Warren Pate of the Ohio AFL-CIO. Pate arranged a luncheon
where the NAACP’s legal counsel briefed media representatives. Pate
reported that thereafter, “The court litigation process has been presented
through straight-forward coverage.”

Educators Look Beyond Classroom
In a number of communities, affiliates of both the National Education

Association and the American Federation of Teachers have developed
community involvement programs.

In New Jersey, the New Brunswick Education Association, supported by a
Federal Title VII ESAA grant, undertook a human relations/community
involvement program in support of its desegregation plan. Under this
program, teachers became involved in a wide range of special projects—
including health care, day care, housing, ethnic activities, and consumer

17






education. Teacher/community teams devoted in-service days to the special
projects. Each team was supported by a parent/student component and each
special project addressed a particular problem in the community which
related to the school desegregation question.

The United Teachers of Los Angeles (UTLA) developed a different
approach to easing tensions associated with school change. They organized
and conducted a teacher training institute with the assistance of a small NIE
grant on “The Teacher’s Role in the Desegregation Process.” The program
included information about the Office of Education, Civil Rights Division;
the U.S. Commission on Civil Rights; the Community Relations Service,
U.S. Department of Justice; and the National Institute of Education. A
number of private resources were also available for a host of small discussion
sessions.

The UTLA disseminated “A Directory of Education Interests in Los
Angeles.” This directory, edited and published by the Greater Los Angeles
Urban Coalition, lists citizen and professional organizations, programs and
projects and educational institutions and governing bodies. The Los Angeles
teachers also distributed a bibliography of children’s books which reinforce a
positive self-image of black children.

Conclusion

Attendees at the Desegregation Without Turmoil Conference went home
remembering the words of Ben Holman, Director of the Community
Relations Service: “The seeds of turmoil are present in all cities. Whether they
sprout and grow, or wither and die depends on the gardeners—you as active
community members.”

And they also went home with a new understanding of the community’s
role in fostering peaceful change in the schools.

The conference planners hope that this completed report might serve not
only as a handy reference source for those who attended the conference, but
also as an “experience guide” for those who could not.
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APPENDIX A: CONFERENCE PROGRAM

8:30- 9:30 a.m.  Registration Crabtree Auditorium
and Coffee
9:30- 9:45 a.m.  Call to Order J. Oscar Lee, Chairperson, Program

and Policy Committee
National Center for Quality
Integrated Education

Greetings and Terry Herndon, Executive Director
Introductions National Education Association

Donald W. McEvoy, Vice-
President for Programs

National Conference of Christians
and Jews

Remarks of the Dorothy Height, President

Conference National Council of Negro Women
Chairperson Director, Center for Racial Justice
National Board of the YWCA
of the USA
9:45-10:30 a.m.  Keynote Ben Holman, Director
Address Community Relations Service

U.S. Department of Justice
Washington, D.C.

10:30-12:15 p.m. A Community “Coalescing for Smooth Transition”
Discussion
Interviewers: Donald R. Shire, Director

National Center for Quality
Integrated Education

Bertram Levine,

National Liaison Officer
Community Relations Service
U.S. Department of Justice
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12:15-12:25 p.m.

Respondants:

Resource
Persons:

Special
Videotaped
Message
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CLEVELAND, OHIO:
Greater Cleveland
Interchurch Council
Del Jones

DETROIT, MICHIGAN:
Coalition for Peaceful Integration
Elwood Hain
Marcia Pitcole

LOUISVILLE, KENTUCKY:
The Task Force for Peaceful
Desegregation
Thomas Quigley
Samuel Robinson

KANSAS CITY, MISSOURLI:

Quality Education Task Force
James Leffingwell
Ashton Stovall

MILWAUKEE, WISCONSIN:
Greater Milwaukee Conference on
Religious and Urban Affairs
John Fischer
James Lyles

OMAHA, NEBRASKA:
Concerned Citizens for Omaha
Kenneth Kershaw

U.S. Community Relations Service,

Dayton, Ohio
Tommie Jones

Ohio AFL-CIO
Warren Smith

Questions from the audience

George Meany, President
AFL-CIO
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12:30- 2:15 p.m.

2:30- 4:30 p.m.

Luncheon
Address

Problemsolving
Workshops

Chairperson:

Coordinator:

Resource
Persons:

21

John Buggs, Staff Director
U.S. Commission on Civil Rights
Washington, D.C.

A) THE LOCAL COMMUNITY
ORGANIZATION’S ROLE IN
WORKING TOWARD
PEACEFUL IMPLEMENTATION
AND BEYOND

Elwood Hain, Past President
Coalition for Peaceful Integration,
Detroit, Michigan

Rita Scott, U.S. Community
Relations Service
Detroit, Michigan

Leon Hall

Education Program Officer
Southern Regional Council
Atlanta, Georgia

Carmencita Jones, Chairperson

Quality Integrated Education
Committee

Springfield, Massachusetts

Robert Kolze
Metropolitan Churches United
Dayton, Ohio

W.M. (Mort) Mondale
The “UNI-serv” Unit
Aberdeen, South Dakota

A. Robert Phillips
Boston, Massachusetts

Joseph Radelet, Associate Director
Detroit, Michigan
Round Table, NCCJ






B) THE NATIONAL ORGANIZATION’S ROLE IN
FURTHERING LOCAL COALITION EFFORTS

Chairperson:

Coordinator:

Resource
Persons:

Betty Olive, Associate Director
Center for Racial Justice
National Board, YWCA ofthe USA

J. Oscar Lee, Senior Consultant
National Conference of Christians
and Jews

J. Blaine Fister, Director
Public Education Concerns
National Council of Churches

Carol Gibson
Director of Education
National Urban League

Yvonne Price, Executive Assistant
Leadership Conference
on Civil Rights

Harold H. Viehman
National Director
Ministries in Public Education

Toma4s Villarreal, Jr.

Executive Director

National Education Task Force
de la Raza

C) THE BUSINESS COMMUNITY'S ROLE IN
WORKING TOWARD PEACEFUL AND
EFFECTIVE IMPLEMENTATION

Chairperson:

Coordinators:

22

John Holcomb, Director

Public Affairs Resource Centers
Public Affairs Council
Washington, D.C.

Jonathan Chase
U.S. Community Relations Service
Philadelphia, Pennsylvania





Resource
Persons:

Robert Greenwald
U.S. Community Relations Service
Dallas, Texas

Kenneth B. Kershaw, Director
National Conference of Christians
and Jews, Omaha, Nebraska

Rene Martinez, Manager
Department of Urban Affairs
Chamber of Commerce
Dallas, Texas

William H. O’Brien
Co-Chairperson, PRO-Detroit
Executive Secretary

Civic Searchlight, Inc.

Detroit, Michigan

Ervin Neff

Coordinator of Special Projects

Minnesota Higher Education
Coordinating Board

St. Paul, Minnesota

D) COALITION BUILDING OF COMMUNITY/
SCHOOL PARTNERSHIPS

Chairperson:

Coordinator:

Resource
Persons:
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Pat Pruden

Human Relations Officer

Prince George’s County
Public Schools, Maryland

Charles Collins, Assistant Director
National Center for Quality
Integregated Education

R. Boyd Bosma
Civil Liberties and

Intergroup Relations
National Education Association





J. Michael Fay, Project Director
Los Angeles Urban Project
Los Angeles, California

Del Hagin
Community Ministries of
Prince George’s County, Maryland

Winston E. Turner

Immediate Past President

National Association of Elementary
School Principals

Barbara VanBlake

Director of Human Rights

and Community Relations
American Federation of Teachers

Jean Oliver

Human Relations Department

Prince George’s County
Public Schools, Maryland

E) THE COALITION’S ROLE IN INFLUENCING
THE RECIPROCAL IMPACT OF
DESEGREGATION ON STUDENT
DISCIPLINARY PROCEDURES

Chairperson: Betty Pickett
ESAA Project Director
National Conference of Christians
and Jews, Memphis, Tennessee

Coordinators: Bertha Hudson, Consultant
U.S. Community Relations Service
Atlanta, Georgia

Althea Simmons
Director for Education Programs
NAACP, New York, New York

Resource Heinda Borowski
Persons: Program Director
National Conference of Christians
and Jews, Memphis, Tennessee
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James Coleman

Associate Superintendent for
Community Development
Jefferson County School Systems,
Kentucky

Ann Colister
Parkdale Senior High School
Prince George’s County, Maryland

Winifred Green, Director

Southeastern Public Education
Program

American Friends Service
Committee, Atlanta, Georgia

James Love
Crosslands Senior High School
Prince George’s County, Maryland

Charles F. Ray, Headmaster
Roxbury High School
Roxbury, Massachusetts

F) THE RELATIONSHIP OF THE MULTI-
LINGUAL/MULTI-CULTURAL COMMUNITY TO
THE DESEGREGATION PROCESS

Chairperson:

Coordinator:

Resource
Persons:
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Carlos Saavedra

Executive Director

Bilingual/ Bicultural Project

Colorado State Department of
Education, Denver, Colorado

Silke Hansen
U.S Community Relations Service
Boston, Massachusetts

Frieda Garcia, Director
Consultant and Education
Boston, Massachusetts

Richard Hiller
Puerto Rican Legal Defense Fund
New York, New York






Pat Perez, Teacher Rights Division
National Education Association
Chicago, Illinois

John Tsang

Bilingual Education Project
Boston Public Schools
Boston, Massachusetts

G) THE FINANCING OF THE COALITION AND
RELATED FINANCIAL PROBLEMS

Chairperson: Robert O. Bothwell, Director
School Finance Reform Project
National Urban Coalition
Washington, D.C.

Coordinator: Norman H. Vant, Chairman
Desegregation Institute
Rider College, Trenton, New Jersey

Resource Marilyn Braveman

Persons Director of Education
American Jewish Committee
New York City

Marcia Pitcole, Director
Coalition for Peaceful Integration
Project, Detroit, Michigan

H) THE ETHNIC DIMENSION OF A
DESEGREGATION PROCESS

Chairperson: Paul R. Gibson, Director
Urban and Ethnic Education
Illinois Office of Education
Chicago, Illinois

Coordinator: Catherine Z. Brown
Ethnic Heritage Studies Program
U.S. Office of Education
Washington, D.C.

Resource Paul G. Barker
Persons: Director of Education Projects
Institute on Pluralism and Group
Identity, New York City
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4:45- 5:00 p.m. Follow-up
Remarks
Crabtree
Auditorium

5:00 p.m. Conference
Wrap-Up

David Cohen, Coordinator
Ethnic Materials Task Force
American Library Association
Flushing, New York

Samuel B. Ethridge, Director

NEA Ethnic Heritage Studies
Assessment Project

Washington, D.C.

Elinor Hart, Project Manager

NEA Ethnic Heritage Studies
Assessment Project

Washington, D.C.

Mew-Soong Li

Community Development Program
Office of Economic Opportunity
Dallas, Texas

Donald R. Shire, Director
National Center for Quality
Integregated Education

Dorothy Height
Conference Chairperson

A display of coalition developed materials will be available for your
information and use at the conclusion of the conference in Crabtree
Auditorium. In addition, a film will be previewed at that time which was
developed and produced by the Dallas business community. The twenty
minute film will be introduced by Rene Martinez, Dallas, Texas

Chamber of Commerce.

Conference Manager: Christine Kirk, National Center for Quality Integrated

Education






APPENDIX B—TEXT OF SPEECH BY BEN HOLMAN, DIRECTOR,
COMMUNITY RELATIONS SERVICE
U.S. DEPARTMENT OF JUSTICE

Four years ago, some 50,000 Latinos, Whites and Blacks took to the streets
of Boston behind their Mayor, their Governor, and a phalanx of civic leaders.
They marched to put anend to the beatingsand the hatred thatexistin that city.
Among the marchers was a college student who is quoted as saying: “This
should have happened two years ago. Now it may be too late.”

The tragedy of Boston, a city whose proud reputation is now in disrepute
around the world, may wellserve other cities. When conciliation specialists and
mediators of my agency, the Community Relations Service, respond to
communities requesting assistance to help implement a desegregation plan,
they suggest, first of all that the community draw on the experience of other
cities that are experiencing or have experienced the process.

We often suggest contacting certain people in Boston, among other cities
because much has been learned and a lot of good programming has been done
there. However, we often get the reply: “Forget how it was done in Boston; tell
us how it was done in Detroit.”

It seems Americans have a new rallying cry. Instead of “Remember the
Alamo” or “Remember Pearl Harbor,” it is: “Let’s not have another Boston.”

Perhaps that rallying cry is what brought many of youto thisconference. Ifit
is, let’s all say, “Thank you Boston!”

Boston should not be made a whipping boy; the problem should not be
viewed in terms of heroes or villains. To read the painless and the painful
experiences with desegregation in terms of heroes and villains is to make an
erroneous assessment. The problem lies in the complex web of the human
condition—the interplay of ignorance, fear, anxiety, insecurity, racism, and
civic leadership politics.

The seeds of turmoil are present in all cities. Whether they sprout and grow
depends on the gardeners.

Let us say simply that in Boston the weeds got the jump onthe gardeners. The
problem got ahead of the situation, and it’s always hard to play catch-up.
Hopefully, the solution seekers here today are ahead of the problem. Once
ahead, it’s easier to stay ahead.

We‘ are here today to learn by sharing experiences how community
organizations can help their school districts desegregate without turmoil.
Although we come from many places and possess varied backgrounds, we all
have one or more of the following things in common: Love of community,
concern for children, respect for law, and realism.

Weallseedesegregation down the road and know that, likeitornot, itcannot
be pu.s'hed aside or washed away. It will come with or without turmoil. The
transition can be productive or destructive. We are here because we want to
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learn how to accentuate the productive and minimize the destructive potential.

Hopefully, this conference will produce, for the first time, a compilation of
the body of knowledge contained in our collective experience. The Conference
Report, which will record these experiences, will be published.

Feel free to call upon the regional offices of this agency, the CRS, or the
National Center for Quality Integregated Education—called QIE—for
technical assistance. Literature about these organizations is available to you.
We'll help you, to thelimit of ourresources. If we can’t help, maybe we’ll beable
to refer you to someone who can.

We’re here today to find ways to prepare our communities for a smooth
desegregation transition by organizing coalitions to realize this goal. Thisisa
job, I’'m sure most of you know, which requires patience.

In establishing a coalition we must begin with a recognition that a coalition
can be a house of many mansions—with some of them outside the house. In
some cities the business community will be part of the inner council; in othersit
will be doing its own thing with a partial overlap. Some civil rights
organizations will be included, others may believe they can better serve their
advocacy role by staying out. Some coalitions are leagues of smaller coalitions.

In establishing your coalition, I suggest that you strive to make your
cooperating network as inclusive as possible. Perhaps the hardest problem
faced will be that of reaching out to the segment that is opposed to
desegregation. The biggest mistake you could make in trying to establish your
coalition would be to write off this segmentasthe enemy. This will only serve to
enlarge the resistance to implementation.

Once the inevitability of desegregation is clear, it is possible to make
common cause with some who would prefer the status quo but place top
priority on the safety and well-being of children and respect of law. I urge that
you make sure there is a place for them in your network.

In reaching out to the resistant community, a natural bridge just might be
organized labor. Today, there are some who say that labor isn’t playing as
important a role as it could in this regard. It may be due in some cities to
reluctance on the part of locallabor leadership; it may also be dueto insufficient
efforts on the part of local coalition leadership to bring in local labor
leadership.

However, in the past year, I know that the AFL-CIO has been engaged in
vigorous and productive efforts to encourage labor’s involvement in working
for peacefulimplementation of desegregation plans. This effort hasenjoyed the
personal leadership of Mr. Meany whose special message you will hear later
this morning. A filmof hisaddress willbe available for usein your communities
upon request. Several representatives of international unionsand centrallabor
councils are at this meeting to discuss ways to bring about a better fusion of
effort.

Before discussing the role of coalitions, I want to say a word hereabout your
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franchise, which is your license to operate.

Some coalitions are slow to form because everyone is waiting for an
investiture. They ask: “Whoam I, the Chamber of Commerce?”“Whoam1, the
League of Women Voters?” “Who am I, the Metropolitan Church Council?”
“Education is the responsibility of the school board. Public safety is handled
by the police. Political leadership rests with the mayor—and none of them has
sought my help.”

All true! But not true enough!

Your investiture must be self-determined. Your authority derives from an
old American tradition of citizen responsibility and initiative. This self-
investiture comes with the realization that desegregation in today’s climate is
too important to be left alone to the school board, the police chief, the mayor
and the council. They need your help whether they know it or not.

Now that poses a very delicate responsibility for a self-ordained coalition:
How to inspire, to coax, to insist, to help; howtoavoid unwarranted intrusion;
when to lead the official leaders; how to give them support; how to convince
them to make good use of you.

The appropriate role of the coalition is multifold. It requires service at many
levels: To advocate policy in high places, and, when necessary, to provide
volunteers as hallway and bathroom monitors. It means orchestrating
whatever community resources can be drawn upon for whatever jobs need to be
done. This will vary with the community.

For example, in one city, the mayor’s office and the school board may have
collaborated to establish an effective rumor controland informationcenter. In
another, the coalition may have to sell the idea, blueprint its operation, and
provide much of the staff.

Let me dwell on this one form of coalition service toillustrate what I mean by
orchestration of resources.

What are the subjects on which the community needs education?

Well, first there is the law. What does the Constitution require? Why did the
Colfrt rule as it did? What were its findings? Is its remedy consistent with the
rulings of appellate courts and the Supreme Court? Was the judge in error or
woulq any Federal judge have arrived at a similar decision?

. Enlist the Bar Association to prepareastatement answeringthese questions.
Find a corporation to fund publication of the answers. Organize a media
committee to gain editorial endorsement of the statement. Organizeaspeakers
bu.reau to interpret it to the community. Utilize your network of churches,
"e}ghborhood associations, service organizations to convene city-wide and
neighborhood meetings to discuss it.

Do the same thing with regard to:

° Fea_tures of the desegregation plan;
® Police and school plans for the safety of children;
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e The transportation plan; and
e Plans for maintaining and upgrading the quality of education.

Coalitions should feel free to assure themselves thatallinvolved agencies are
doing whatever can be done to prepare for a smooth implementation. And you
should seek community involvementinallappropriate aspects of that prepara-
tion.

Coalitions must ask themselves these questions:

® Are the police and schools drawing contingency plans well in advance?

e Areschoolsand police engaged in joint planningat city-wide and precinct

levels?

® Are both institutions offering in-service training to equip supervisors as

well as rank-and-file for the special responsibilities and problems desegre-
gation will require?

If the answer is no to all or even one of those questions, then they had better
get to work.

Let’s talk briefly about money. As we all know, coalitions, like most
organizations face a problem of funding. However, they usually struggle along
in a variety of ways—generally inadequately.

Local corporation foundations and church organizations sometimes pro-
vide seed money. Federal programs are another type of resource. ESAA funds
from the U.S. Office of Education, unfortunately, become availabletoo late—
only after a desegregation plan has been approved. Community preparation
for desegregation should have begun long before then.

Within this room are experts who have learned about funding through hard
experience. They will share that experience with you today.

A major role of the coalition is to play politics. Small“p” “politics.” The best
mayor in the world, the best school board member is no better than his ability to
get elected or reelected. None of them canaffordtoplayalosinghand. Work to
make sure that wise leadership which resists turmoil is recognized as a winning
hand.

Although many of you know how todothismuch better than I, let me suggest
just a few general approaches. Any elected official knows only two kinds of
people: Those he or she can count and those he or she can weigh. Both are
important. Deal with the heavyweights first—the people of influence; both
downtown and in local neighborhoods. Reach out to them, bring them into
your movement, encourage them to be seen and heard in support—on the
platform, in print, behind the scenes.

With regard to the general public, always keep in mind that the majority
starts out on your side. Whatever their opinions on desegregation or busing,
obeying the law is a central fiber of their self identity.

Remember that when good men are silent, and the loudest sounds one hears
are the trumpets of resistance and discord, a bandwagon psychology takes
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hold. That’s when the grass gets ahead of the gardener. It’s important at the
earliest opportunity that civic leaders and community organizations make
clear to theirrespective constituenciesand to the public at large that theethos of
your city—the essence of our community—is built around respect for law,
concern for children, and practical realism inaccomodating necessary change.

Coalitions should familiarize themselves with, and utilize, whatever re-
sources are available—not the least of which is the Community Relations
Service of the Justice Department. For those of you who are not yet familiar
with CRS, let me indicate briefly how we can be useful to you. We were created
E by the Civil Rights Act of 1964 to help win voluntary compliance with civil
| rights law and to serve as the Nation’s race-relations trouble-shooter to help
communities deal with group conflict. Our staff of 65—mostly veteran,
mediators and conciliators—learned their trade from our agency’s experience
at such places as Selma, Watts, Boston, and Wounded Knee. Moreimportant-
ly, we have worked in literally thousands of cases affecting schools, helping
school and community leaders solve problems—where the problem never hit
front page headlines because the story was peace, not conflict.

We have worked in scores of communities to bring about peaceful imple-
mentation of school desegregation plans. We work with organizations, coali-
tions, schools and police departments: We provide technical assistance
through staff specialists and consultants, we facilitate exchanges of experience
between communities, we provide training for police and school personnel, we
help design police contingency plans and school security plans, we help in
structuring rumor control and community information centers.

Our services are free; they may be triggered by a single telephone call at any
time of the day or night to any of ten regional offices scattered around the
country.

Some of our regional offices will be carrying a peak case load this summer
| and fall. But we'll go to overload if necessary, because helping youtosolve your
disputes and difficulties is what our work is all about.
| Thank you very much.

May 19, 1976

APPENDIX C—TEXT OF SPEECH BY GEORGE MEANY
PRESIDENT, AFL-CIO

The f.ollowing is the text of the remarks by AFL-CIO President George
Meany in a filmed message to the May 19 Washington, D.C. Conference on
“Desegregation Without Turmoil” sponsored jointly by the Community
Relations Service of the U.S. Department of Justice and the National Center
for Quality Integrated Education:
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While I would like very much to be with you in persontoday, Icannot, forthe
AFL-CIO Executive Council meets at exactly the same time. So I greet you
through this medium and congratulate both the sponsors and the delegates
from all the organizations that are participating. All Americans haveastake in
your success, and you have the best wishes and the full support of the AFL-
CIO.

The title of this conference, “Desegregation Without Turmoil,” is by no
means wishful thinking. There is an honor roll of cities that have succeeded in
ending discrimination in the schools without public disorder. Nothing, it seems
to me, is more important than to study their case histories, analyze their
experience and try to apply it to other cities that are not yet in compliance with
the Brown Decision of 1954 and the Civil Rights Act of 1964.

Few issues in our time have generated as much heat and confusion as this
matter of simple justice: public acknowledgement that every American child,
regardless of race, creed or color, has an equal right to the highest standard of
education available. There should be no doubts, no resistance, no need for
court orders to achieve this basic, democratic goal.

And in many cities where the justice of desegregation was recognized, there
were good faith efforts, careful planning, fair and workable procedures—
teachers, parents and children were kept informed every step of the way—and
the forecasts of turmoil proved groundless.

The problems not only proved surmountable, most didn’t even exist, except
in the imaginations of the fearful.

In this area, as in the economic area, Franklin D. Roosevelt put hisfingeron
a profound truth when he said, “We have nothing to fear but fear itself.”

President Roosevelt didn’t tell America to whistle in the dark. He knew that
fear is a destructive and dangerous threat to human relations and public order
that has to be rooted out and overcome.

Fear caused the outbreaks of violence that have characterized every
reactionary attack on desegregation from Little Rock to Louisville and
Boston.

Fear of the unknown. Fear on the part of people that they are somehow in
some way, being pushed around again. Fear that others are gaining an unfair
advantage. Fear arisingfromignorance and misunderstanding. Fear exploited
and inflamed by those who seek power positions for themselves and who are
willing to destroy communities as longas theyend up controlling the wreckage.

Let’s think back a moment to the Little Rock crisis: It was there that the
struggle to desegregate the schools began, and it was there that the eventual
outcome of that struggle was decided.

We all remember the films, night-after-night on television, of facesdistorted
with anger and hate, and the federal troops that were needed to implement the
court order.

President Eisenhower didn’t shrink from his duty as chief magistrate of the
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United States to defend the Constitution and faithfully execute the nation’s
laws.

The turmoil ended. The schools were desegregated and the Constitution
prevailed. And I suspect that the people and the children of Little Rock look
back now and wonder what all the excitement was about.

Where are the hot spots today? Certainly not inthe South. Alltheevidenceis
that the people of the South have resolved not to let themselves and their
children be put through more Little Rocks. They looked at the inequities in
their own school systems and set about correcting them in a fair and orderly
way. There were argumentsand debates, but those who tried to whip up discord
were playing a losing game. The overwhelming majority of Southern people
wanted solutions, not conflict. The process is, of course, not entirely complete,
but all over the South solutions are being found. Desegregation of schools is
moving ahead. And the South is setting an example the rest of the country
should follow.

During the Little Rock troubles and for a long time after, the rest of the
country smugly and stupidly marked time. In the North and the border states
too many considered racial discrimination exclusively a problem of the South.
Many northern liberals flattered themselves that their part of the country was
somehow more reasonable, more deeply committed to democratic values, that
selfishness and exclusiveness and distrust of strangers ran less deep.

Well, they were wrong. No region has a corner on virtue or goodwill or
common sense. There are saints and sinners and peacemakers and mischief-
makers everywhere.

And there is discrimination inthe North. And the courts have ordered it to be
abolished in the schools because it violates the Constitution.

And so, there has been civil disorderand hate in Bostonand Louisville thatis
almost identical to thatin Little R ock nearly 20 years ago. Some politiciansand
candidates have ignored the issue of equal justice and quality education.
Demagogues have vented their spleen on busing, asif busing were thereal issue.

The facts prove that busing is not the issue.

More than 40 percent of the children of this country ride buses to school
every day and only 3 percent do so because of court orders.

Arperican taxpayers spend a billion dollars a year to keep the school buses
running. They do it because they want quality education for their children,and
they have been consolidating schools and school districts and expanding
busing for 50 years with that end in view.

Well, it works. The big yellow buses have improved the quality of education
for millions, and there isn’t the slightest reason to pretend, suddenly, that
school busing is somehow, in itself, harmful or undemocratic.

. No, busing is not the issue. The issue is quality education. The issue is the
right of every child to have equal access to that quality education.

Ideally that child oughttobeable to get qualityeducationina neighborhood
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school. But if the community refuses, if a federal judge finds the Constitution
is being violated and orders busing as the only way to obtain that quality
education, then there must be busing.

I don’t pretend to have any quick solution to the problems of Boston and
Louisville.

The judges had no other recourse under the law. They did their duty. Itisthe
communities that failed their obligation: first, to quality education for all; and
second, to adequately prepare the people—the parents and children—for the
task of living up to the law of the land.

As a result, fear—and the anger and hatred that fear begets—swept those
cities. Opportunists and demagogues, who flourish on disorder, rushed to the
soap boxes and we all know the results.

But those results could have been avoided. Such tragedies can and must be
prevented in the future, by involving the entire community in the search for
equity.

In every city where thecourts have ordered actionto desegregate theschools,
the churches, service clubs, civic organizations, civil rights groups and,
certainly, the unions, must be mobilized. They must accept responsibility for
sharing in the planning of school assignments, bus routes and schedules and
all other aspects of a workable desegregation program. They must head off any
appearance of gerrymandering or buck-passing aimed at favoring any
neighborhood over any other.

Above all, they have to keep their members informed. They have to
demonstrate at all times that the contemplated changes are being proposed in
good faith. That the aim is to provide the best quality education for all of the
children. And that nobody is getting more or less than a fair and just share.

The AFL-CIO is fully committed to help build such bridges and create such
forums in the cities where school desegregationisunderway. Weintend to help,
as well, in many other cities, including those in which the courts have not acted.
In our view, ensuring justice for school children is a job that should be done
willingly and promptly in every community, without waiting for orders.

Union members know, through their experience at the bargaining table, that
there are no problems that can’t be solved if thereis good faith onall sidesand if
all parties are looking for solutions, not for conflict.

We in the labor movement are determined to find solutions that are just and
fair, that meet the constitutional and moralrequirements of equality. And [am
sure that all the organizations represented in this conference share that
determination. We have a big job to do, but, together, we shall overcome.

Thank you, and good luck to you all.

May 19, 1976
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APPENDIX D: SELECTED INDIVIDUAL AND
ORGANIZATIONAL RESOURCES:

LOCAL COALITION RESOURCES

BUFFALO, NEW YORK 14202
Vincent Bowditch
Buffalo Committee for Quality Integregated Education
c/oNCCJ
235 Statler Hilton Hotel
(716) 853-9596

CLEVELAND, OHIO 44115
Greater Cleveland Project
2330 Euclid Avenue
(216) 621-5925

DALLAS, TEXAS 75202
Paul Geisel
Director, Dallas Alliance
1507 Pacific
Fidelity Union Tower
3rd Floor
(214) 745-1386

DAYTON, OHIO 45402

Robert Kolze

Director, Metropolitan Churches United
212 Belmonte Park East

P.O.Box 3

DETROIT, MICHIGAN 48235
Marcia Pitcole

Coalition for Peaceful Integration
18100 Meyers
(313) 864-8500
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William H. O’Brien

(former) Co-Chairperson
PRO Detroit

2216 Commonwealth Building
48226

(313) 963-9535

INDIANAPOLIS, INDIANA 46208
Thomas J. Weber
Indiana Interreligious Commission on Human Equality
1100 W. 42nd Street
(317) 924-4226

KANSAS CITY, MISSOURI 64111
Ashton Stovall
Metropolitan Interchurch Agency
4049 Pennsylvania
Suite 307
(816) 756-1422

LOS ANGELES, CALIFORNIA 90057
J. Michael Fay
Director, Los Angeles Urban Project
United Teachers of LA
2511 West Third Street
(213) 487-5560

LOUISVILLE, KENTUCKY 40203
Rev. Thomas Quigley
Task Force for Peaceful Integration
850 South Fourth
(502) 585-4076

MEMPHIS, TENNESSEE 38111

Rev. James H. Holmes
(Former) Chairman
Project IMPACT

400 South Highland
(901) 454-0448
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MILWAUKEE, WISCONSIN 53202

Michele Goldstein

Coalition for Peaceful Schools
1442 Farwell Avenue, Suite 303
(414) 276-9050

OMAHA, NEBRASKA 63105

Kenneth Kershaw

National Conference of Christians & Jews
423 The Center Building

(402) 346-3357

PRINCE GEORGE’S COUNTY, MARYLAND 20785

J. Harrison Ager

(Former) Co-Chairman

Prince George’s Coalition for School Desegregation
8812 Sterling Street

Landover, Maryland

(301) 773-6890

Benjamin Winters

(Former) Co-Chairman

Prince George’s Coalition for School Desegregation
5804 Dewey Street

Cheverly, Maryland

(301) 773-3663

SYRACUSE, NEW YORK 13210

Rev. Robert Rasberry
The Ad Hoc Caucus on School Integration

¢/o Church Women United of New York State, Inc.
3049 Genesee Street

Andrew Willis

Executive Director

The Urban League of Onondaga County, Inc.
100 New Street 13202

(315) 472-6955
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WILMINGTON, DELAWARE 19801
David Weber
Delaware Equal Education Process (DEEP) Committee
c/o Urban Coalition of Metropolitan Wilmington, Inc.
407 West 9th Street
(302) 656-9452

COMMUNITY RELATIONS SERVICE
U.S. DEPARTMENT OF JUSTICE

The Community Relations Service (CRS) helps communities to resolve
problems related to discrimination based on race, color, or national origin. It
seeks to make available to disputing parties methods and strategies for
resolving their differences without havingto resorteithertolitigation or violent
and disruptive tactics.

CRS works with organizations, coalitions, schools, and police departments.
In scores of communities CRS has. . .

..provided technical assistance through staff specialists and consultants.

.. .facilitated exchanges of experience between communities

. .provided training for police and school personnel
. . helped design police contingency plans and school security plans
. . helped structure rumor control and community information centers

CRS accepts requests for help from any partytoadisputeorotherinterested
persons. All regional offices are on call 24 hours a day, seven days a week.

The agency has prepared several papers related to issues and activities
presented in this report. For instance, through its regional offices, resource
materials are available on such subjects as affirmative action, race relations,
communication/information, the role of communication inschool desegrega-
tion, school/community partnership, security provisions, standards and
guidelines for rumor control centers, and student discipline codes.

REGIONAL OFFICES:

. ATLANTA 30303
Room 900
75 Piedmont Avenue, NE
(404) 526-6883

BOSTON 02114
Room 1304
150 Causeway Street
(617) 223-5170
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CHICAGO 60603
Room 1440
55 East Monroe Street
(312) 353-4391

DALLAS 75202
Room 13B-35
Federal Building
1100 Commerce Street
(214) 749-2457

DENVER 80202
4th Floor
1531 Stout Street
(303) 837-2973

KANSAS CITY, MISSOURI 64106
Room 121
911 Walnut Street
(816) 374-2022

NEW YORK 10007
Room 3400
U.S. Customs and Court House
26 Federal Plaza
(212) 264-0700

PHILADELPHIA 19106

Room 309

U.S. Customs House
2d and Chestnut Streets
(215) 597-2344

SAN FRANCISCO 94105
Room 703
100 Mission Street
(415) 556-2485

SEATTLE 98104
Room 1898
1915 Second Ave.
(206) 442-4465
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NATIONAL CENTER FOR QUALITY INTEGRATED EDUCATION

In August of 1974, a grant from the Ford Foundation to the National
Conference of Christians and Jews made possible the establishment of the
National Center for Quality Integrated Education. This grant afforded an
opportunity to set up an organization which would further new and extended
forms of cooperation amongnational, state, and local organizationstoachieve
quality integrated education. The aim was to aid these organizations to
coordinate and strengthen their programs and activities, to stimulate them to
new and increased activities and to give guidance to local organizations in
program development and execution.

The goals of the National Center for Quality Integrated Education are as
follows:

1. A national mobilization of educational and community groups which

will catalyze programmatic efforts and develop action strategies toward
the achievement of quality integrated education in the 1970’s.

2. Coordination of the activities of existing organizations to increase the
effectiveness of cooperative action for change and to minimize duplica-
tion of effort.

Since the establishment of the National Center for QIE on September 1,

1974, twenty-seven national groups have joined the Center as cooperative
groups. They are:

Alabama League for the Advancement of Education
American Association of School Administrators

American Federation of Teachers

American Jewish Committee

American Jewish Congress

American Library Association

Anti-Defamation League of B’nai B'rith

Association for the Study of Afro-American Life & History, Inc.
ASPIRA of America, Inc.

Ministries in Public Education

NAACP/LDF

National Association of Elementary School Principals
National Child Labor Committee

National Conference of Christians and Jews

National Council for the Social Studies

National Council of Churches of Christ in the U.S.A.
National Council of Negro Women

National Education Association

National Education Task Force de la Raza

National Scholarship Service and Fund for Negro Students
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National Urban Coalition

National Urban League

Rural Education Association

Southern Christian Leadership Conference

Southern Regional Council

Student NEA

Young Women’s Christian Association of the USA—National Board

The office of the National Center is located at 1201 16th St. N.W., Room
403, Washington, D.C. 20036.

THE UNITED STATES COMMISSION ON CIVIL RIGHTS

The United States Commission on Civil Rights is an independent, bipartisan,
factfinding agency established by Congress under the Civil Rights Act of 1957.

Authority: The Commission is authorized to—

.. .Investigate complaints alleging that citizens are being deprived of their
right to vote because of race, color, religion, sex or national origin; or, in
the case of Federal elections, by fraudulent practices.

. .Study legal developments constituting a denial of equal protection of the
laws under the Constitution because of race, color, religion, sex, or
national origin, or in the administration of justice.

. . Appraise the laws and policies of the Federal Government with respect to
denials of equal protection of the laws under the Constitution because of

race, color, religion, sex, or national origin, or in the administration of
justice.

...Serve as a national clearinghouse for civil rights information. Submit

reports of its activities, findings, and recommendations to the President
and Congress.

REGIONAL OFFICES

Northeastern Regional Office
U.S. Commission on Civil Rights
26 Federal Plaza, Rm. 1639

New York, New York 10007
(212) 264-0400
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Southern Regional Office

U.S. Commission on Civil Rights
Citizens Trust Bank Building

75 Piedmont Ave. NE, Rm. 362
Atlanta, Georgia 30303

(404) 526-4391

Mid-Atlantic Regional Office
U.S. Commission on Civil Rights
2120 L Street NW, Rm. 510
Washington, D.C. 20425

(202) 254-6717

Central States Regional Office
U.S. Commission on Civil Rights
219 So. Dearborn St., Rm. 1428
Chicago, Illinois 60604

(312) 353-7371

Central States Regional Office
U.S. Commission on Civil Rights
0Old Federal Office Building

911 Walnut Street, Rm. 3103
Kansas City, Missouri 64106
(816) 374-5253

Southwestern Regional Office
U.S. Commission on Civil Rights
New Moore Building

106 Broadway, Room 249

San Antonio, Texas 78205

(512) 225-4764

Mountain States Regional Office
U.S. Commission on Civil Rights
Ross Building

1726 Champa Street, Room 216
Denver, Colorado 80202

(303) 837-2211
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Western Regional Office

U.S. Commission on Civil Rights
312 North Spring Street, Room 1015
Los Angeles, California 90012

(213) 688-3437

OFFICE OF EDUCATION
US. DEPARTMENT OF HEALTH, EDUCATION AND WELFARE

The Office of Education (OE) is a part of the Department of Health,
Education and Welfare’s Education Division. Within the Office of Education
is the Bureau of School Systems which assists local school districts with
problems related to desegregation. The Bureau of School Systems administers
both the Emergency School Aid Act (ESAA) and Title IV of the Civil Rights
Act of 1964 which provides technical assistance awards for general desegrega-
tion centers.

Non-profit private agencies, institutions or organizations may apply for
ESAA funds to carry out a program in support of the implementation of
desegregation plans. For further information regarding eligibility for ESAA
grants and the nearest desegregation center, write your Regional Office.

REGIONAL OFFICES:

Correspondence should be addressed to:
ESAA Program Manager

U.S. Office of Education

Equal Educational Opportunity

Region I:
Connecticut, Maine, Massachusetts, New Hampshire, Rhode Island, and
Vermont;

John Fitzgerald Kennedy Federal Building

Government Center

Boston, Massachusetts 02203

Region II:

New York, New Jersey, Puerto Rico and Virgin Islands:
Federal Building
26 Federal Plaza
New York, New York 10007






Region I1I:
Delaware, District of Columbia, Maryland, Pennsylvania, Virginiaand West
Virginia:

P.O. Box 13716

Philadelphia, Pennsylvania 19101

Region IV:
Alabama, Florida, Georgia, Kentucky, Mississippi, North Carolina, South
Carolina, and Tennessee:

50 7th Street N.E.

Atlanta, Georgia 30323

Region V:

Illinois, Indiana, Minnesota, Michigan, Ohio and Wisconsin:
300 South Wacker Drive
Chicago, Illinois 60606

Region VI
Arkansas, Louisiana, New Mexico, Oklahoma, and Texas:

1114 Commerce Street
Dallas, Texas 75202

Region VII:

Iowa, Kansas, Missouri, and Nebraska:
New Federal Office Building
601 East 12th Street
Kansas City, Missouri 64106

Region VIII:

Colorado, Montana, North Dakota, South Dakota, Utah, and Wyoming:
1961 Stout Street
Denver, Colorado 80203

Region IX:

Arizona, California, Hawaii and Nevada:
50 Fulton Street, Room 359
San Francisco, California 94102

Region X:

Alaska, Idaho, Oregon and Washington:
Arcade Plaza Building—M/S 1509
1321 Second Avenue
Seattle, Washington 98101

45





| NATIONAL CONFERENCE OF CHRISTIANS AND JEWS

43 West 57th Street New York, N.Y. 10019
NCCJ LEADERSHIP
William F. May, Co-Chairman Irving Mitchell Felt. Chairman,
Chairman of the Board Executive Board
American Can Company Chairman of the Board,
Madison Square Garden Corp.
Robert D. Murphy, Co-Chairman
Honorary Chairman of the Board Dr. David Hyatt, President
Corning Glass International National Conference of
Christians and Jews

Nicholas V. Petrou, Co-Chairman
Executive Vice President Oscar M. Lazrus, Secretary
Westinghouse Electric Corp. Business and Civic Leader
Oscar S. Straus Il, Co-Chairman Lawrence H. Bober, Treasurer
General Partner Senior Vice President, Manufacturers
Straus Minerals Hanover Trust Company
Walter W. Craigie, Sr., Vice Chairman Dr. David G. Moore, Chairman—Program

and Chairman—Finance Executive Vice President
Craigie, Mason-Hagan The Conference Board

New York, New York

ALBUQUERQUE. N.M. 87110

300 Equitable Bldg

BIRMINGHAM, ALA. 35203
1720 City Federal Bldg

BOSTON. MASS. 02108

White Plains, N.Y. 10601

BROOKLYN, N.Y. 11201
105 Court Street

BUFFALD, N.Y. 14202
235 Hotel Statler-Hilton

CHARLOTTE. N.C. 28204

203 No. Wabash Ave.
CINCINNATI, OHI0 45202
1331 Enquirer Bidg

617 Vine St

CLEVELAND, DHIO 44114
304 Investment Ins. Bidg
601 Rockwell Ave

DALLAS, TEXAS 75206

466 insurance Exchange Bidg

DES MOINES. IOWA 50308
1002 Fleming Bidg

DETROIT. MICH. 48202
150 W Boston Bivd

FORT WORTH. TEXAS 76102
1803 First United Bidg

GREENSBORO. N.C. 27401
515 Southeastern Bldg

HAR: 5M @7

KNOXVILLE, TENN. 37919

4220S. Maryland Pkwy.,
Suite 304

LITTLE ROCK. ARK. 72201
950 Tower Building

3460 Wilshire Boulevard
Suite 1012

LOUISVILLE, KY. 40202

305 West Broadway, Suite 407
MANCHESTER, N.H. 03101

323 Franklin St., Suite 1151
MEMPHIS. TENN. 38103

Suite 511

MILWAUKEE, WISC. 53202
759 N. Milwaukee St

MINNEAPOLIS, MINN. 55402
413 National Bidg
527 Second Ave.. South

NASHVILLE. TENN. 37215

249-12 Jericho Turnpike
Bellerose. N.Y. 11426

NEWARK. N.J.07101
50 Park Place, Suite 1040

NEW HAVEN, CT. 068511
1184 Chapel St

NEW YORK, N.Y. 10019
43 West 57th St

NIAGARA FALLS, N.Y. 14304
1051 Pasadena Ave.

CANADIAN COUNCIL OF CHRISTIANS AND JEWS

229 Yonge St., Toronto, Canada

PITTSBURGH, PA. 15219

P.0. Box 3165 5305 Kingston Pike 525 William Penn Place
Suite 3614

ATLANTA, GA. 30303 LANCASTER, PA. 17602

1313 First Federal Bidg 508 N. Duke St PORTLAND, ORE. 97204
506 S.W. Sixth

BALTIMORE. MD. 21202 LAS VEGAS, NEV. 89109 Suite 901

PROVIDENCE. R.I. 02906
221 Waterman St

QUEENS. N.Y. 11426
249-12 Jericho Turnpike

88 Tremont Street, Room 610 LONG BEACH, CALIF. 90815 Bellerose, N.Y

6711 East 9th 6t RENO. NEVADA 83501
l;'ﬂ::-WfSTCMSTEl 150 North Center, Room 202
175 Main St LOS ANGELES. CALIF. 90010

RICHMOND, VA. 23230
2317 Westwood Ave
P.0. Box 6501

ST.LOUIS. MO. 63101
721 Olive St.. Room 915

SALT LAKE CITY, UTAH 84111
4326 Zarahemia Drive

P.0 Box 4436 512 Falls Bld

1708 Fountain View by i SAN ANTONIO, TEXAS 78205
MIAMI, FLA. 33156 118 Broadway, Suite 623

CHICAGO. ILL. 60601 9300 South Dadeland Bivd

SAN DIEGO. CALIF. 82101
Suite 541U S. Grant Hotel
326 Broadway

SAN FRANCISCO, CALIF. 94103
703 Market Street. Suite 809

SAN JOSE, CALIF. 95112
601 N. 1st St., Room 203

SANTA MONICA, CA. 90406

3716 Hillsboro Rd P.0. Box 1307
401 Merchant State Bank Bldg Room 305, Coleman Bidg s
SARASOTA-MANATEE
DENVER, COLO. 80202 NASSAU-SUFFOLK REGION 605 Sutton Place

Sarasota, FL 33577

SAVANNAK. GA. 31402
P.0. Box 5084 Station A

SEATTLE, WASH. 98101
1411 4th Ave. Bidg.. Suite 620

SHREVEPORT. LA 71106

EL PASO, TEXAS 79902 19H
409 Executive Center Bivd NEW ORLEANS, LA 70130 ge—
Suite 202 612 International Bidg TACOMA-PIERCE COUNTY CHAPTER

10921 Greendale Dr.. S.W.
Tacoma, WA 98498

TAMPA, FLA. 33602
308 Tampa St Am. 341

TULSA, OKLA. 74127

23500 309 Center Bidg
WARTFORD, CONN 46108 701 Rotand Drove g
earl Street 20005

i e OKLAHOMA CITY, OKLA. 73102 '{2‘;‘;‘,’.";‘ ":v",c

4848 Guiton 2025 Liberty Tower 735 Southern Bidg.
OMAHA, NEB. 68105 A

:’.6“!3.0‘)(’%1‘& IND. 46206 423 The Center Bidg 5w1'§ m:tr:ngf BGISSM

212 N. Market

PHILADELPHIA, PA. 19102

JACKSONVILLE, FLA. 32208 1411 Wainut St. WILLIAMSPORT. PA. 17701

2100 Grand St Suite 325 2151 Loyalsock Drive

KANSAS CITY, M. 54106 PHOENIX. ARIZ. 85003 WILMINGTON. DELAWARE 19801

306 E. 12th St., Suite 530 11 West Jefferson, Room 624 P.0.Box 747






